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PREFACE .

' Most of the worlk of the Southwest Reading Conference
| [ consists of the activities of the'annual meeting and the
\ | publication of the' Yearbook.
[ All of the papers presented at the annual meeting are
' contained in,the Yearbook. Additional articles of interest
/i written by members are also included. )
¢
i
]

-One of the purposes of the organization is realized in
the presentation and evaluation of topics relating to read-
ing methods, techniques, procedures and materials used
in increasing proficiency in interpreting the printed page.

' Emphasis is placed upon experimentation and research, g
The sucgeéss realized by the Conference is due almost
entirely to the interest, contributions and excellent pro-
fessional attitudes. of members participating in the work

; of the Conference. - . -

Oscar S. Causey
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‘; READING--AN INNOVATION IN THE COLLEGE CURRI-
S S CULUM .

_ ; o Ralph C. Staiger

0 Mississippi Southern College’

Thero is no 'doubt thut reeding courges, as suoh,
have not long been included in college curricula,
' The first succesgful reeding program wus described g%
. in the literature a scont thirty~one years ago. In
. 1922 0. W. Stone reported an experiment with five
classes in educational psychology at the University
of Illinois and ten classes at the Univereity of oo
Washington. This first courge has developed into
"many programs in many colleges.

oo

Hietoricél';nflnencee:

Y 4 C .
It is significant that psychology students were ', i
the subjects of the first reported experiment. Col- "
lege reading courses have their origin in %the re-

latively young science of psychology.

, Psychologists, and not’ educators, were the fore-
bears of our sollege readingwﬁpecialiete. Valentius!
interest in the perceptual process in ‘reading during

- the elghteen forties and Javal's later studies of
eye movements in reading, were fol;gwed by the work
of Cattell, Erdmann, ‘Dodge, Huey, Dearborn and many
others, They were psychologiste, interested in the
Phenomena which accompany reading. Thelr investiga-

the reading,preceee.

It has been said that the most carefully studied
individuals in the world are members of sophomore
psychology- classen, They are under constant sur- .
veillance and are forever being used as subjects in
’ one experiment or another. Frequent uge of student

.-8ubjects was made by the early inveetigators of
. reading, This custom 0 influenced college read-
. ing coursés. )
= Miss Adelaide Abell, for inetance, in 1894 re-
‘ported experiments on the eading rate of forty
i Wellesley College girls
¢ whole swift reading. sa' d time without necessarily
» ﬂenreasing comprehension. * Likewise, Dr. V. O.
;[:R\!:z tested the reading rate of firty juniors and

‘8 | .

tions, however, did much to stimulate interest in [?

She found that on the v e

a




_gehlors off the University of Wisconsin, apd drew .
conoclusyoys .about their performances. o
dumblative effect of these studies and
simular experiments, together with the nur-
} / influonce of several new factors in college
» curricyla and the oollege population, ~led\t2>the .
final develdpmont of rending courses. S
The eurricular chango whigh ocourred at about
the end of the ninateonth eontury was a shift in
emphasis which had important oofisequences, . The
gtudent had, in tha past, been offered only one
ourriculum, From the establishment of Harvard
College in 1636, the prescribed subjects offered
were studied-~from the same books-=by every stu-,
dent. The subjects were usually philosophy, lan-
guages, literature, and mathematics. Only a
limited amoupt of reading,.from the prescribed .
textbooks, was necessary. X . K
_ Ad the nineteenth century drew to a close, the
cirriculum was,expanded to inclule a great -number
of additional subjocts, often vocational in nature
rather than cultural. All studonts could no longer -
read a limited number of books to earn their college.
degrees, but instead many books, in mapy areas, were .
expected to be read. Wide reading became necesgsary
ad reading demands were expandod with the ourriculum,
At the same time, the college population was
changihg. Economic expansion and prosperity enabled

¥

new groups of students to enter college; not only pro- ‘;

spactive ministers and professional scholars entered
academic hnlls. The vocational aspocts of the new
college curriculum wore the result of pressure from
this group of .students. Their‘integests were not
exclusively verbal and intellectual; although they
were the cream of the American culture, the change
in the culture was reflected in the colleges. This
change continued, and during the nineteen thirties
and forties gained tremendous momentum. The colleges
were no longer the privilege of the few; a college
education became the right of any American,

> Ag the college populatiomchanged and as the
surriculum broadened to include many subjects and
torequire much reading on the part of college stu~
dents, the need TOF reading imprgvemént,bename evi-

dent. The work of the psychologists was put to use.
" 8ince the psychologists themselves were rarely in-

Dl = S SR e T




" $erested in teaching reading improvement'courses,
this funotion was taken over by others, usually in-.
terested members of the English department or instwc-
tors in 'Educhtion." Muych later guidance people
entered the field, too., Sometimes the younger pay=
chologists were preesed into service,

>

Changing Emphnuo§

In 1909 F. M. McMurry published How to Study and
Yeaching. How %0 Study. This book influenced many
briters and teachers, and led to the development of
-courses in study methods.. 'One point which MgMurry

!

made was that reading and study are considered synoné'

ymous by many people., He cited Dr. Lida B, Earhart's
Study to show how woefully igznorant students were
concerning methods of study, and his own experience
-with teachers who viere similarly ignorant.- Presgent
day instructors in college reading classes find that
students still need help in study habits, fThe later
nineteen twenties saw, the publication of at least gix
“books.in this area, and many others were publlsh&?
and uséd, before and after this period. John Adams,
" in London, called his 1915 publication Making the
Most of One's Mind, "A Guidiﬁi:E All Students" The

obvious influence of psycholqgikts can be noticed in
‘these earl publicationn, fo ore are chapters én-
titled "M nipylation of the Memory", "Nature of Study
.and Thinking"“h "The Nature of Reading."

Some of th@ othor important books published dur-
ing the ninetoen twenties in this arca wore.Bitd's
Effective Study 'Habits, Book's Learning How Yo Study
and Work Effectivoly, Grawford's The Technique of
Study, Headley's How to Study in College, and Yo&kamm
Reading and Study. Continuing interest in this ayea
is evident from the publication of professional books
at the high school level such as Brink's Directing .
Learning in the Secondary School, Frederick, Ragsdale,
-and Salisbury's Directing Learning, and Wooding and .
Flemming's Directing,study of High School Pupils.

Many manuals and workbooks were also published.
It is significant that in general, study manuals, un-
like subjegt matter texts, retain their ‘ugsefulness
throughout the years, There are many‘ldeas contained
in McMurry's 1909 volume which can be put to profit-
able use by present-day students, -

wll Toxt Provided by ERIC
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* - The first emphasis in college moading courses

P

S

~“wing on study skills end habits, for study and read-.

ing were considerod synonymous, With further exper=
ience, reading eepareto‘from study took on more
importance. _ :
w Readlng comprehonsion was considered an import-.
end area in most of the study manualg, but with the
development of atandardizedlrending tests enabling
objective measurement ofhcomprehenaion abilities,

- and the emphasis on silent reading in the litera-

s

"ture, improved reading comprehension became tha’
oal of college reading courses. Study skills were
t111 considered in most courses, but the em@heeie

 shifted to the develoPment of comprehension ‘skills -

during the late nineteen—twentieé and hineteen-
‘bhirties’. ’

' Réte of reading investigations were cendugted
by psychologists many years ago. Some emphasis was
+laced on -Amproving specd of reading in %he early:
days of college” reading through the study of eye
movements, and by stressing the 1ndividuel'e need

- for exceeding 'his accugtomed rate. The development

of projectlion dovices, howevery- greatly stimulated I

" the emphasis on speed reading. ' The tachistoscope

and the metronscope were used during the nineteen=

 thirties in everwincreaeing numberg. Their mechani-

cal aspects interosted some teachers and administra- \\
tors; monufactufers' sales.efforts stimulated their
use. But it was’learned that the machines' use alone
was not enough to improve reading. Their use as a
motivating devico seemed to be most justifiabfe.

Milms degigned to incredse reading. rate com=
prehension were the next developmont. It is signif-f{-
icant that with both the Harvard apd Iowa reading . .-
films, supplementary exercises were published. Tne: i

£1lm aloné was not considered adequate,

Readlng ‘pacers have begn the latest device
developed to increase reading speedy The machinés :
81l utilize the sams principle: th}ver gets his
machine for a certain speed, and a shutter device-
paces him. Some- manufacturers use a metal shutter,

b. bome plasgtic, some bars of metal or plastic, and .one

merely a beam ‘of light to stimulate the reader to
increase his speed. The great advantage of these *
devices is that they are individual, and can be;used

- with any reading matérial. In all cases, comprehen- .
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“gion is also“takcn intoitonsideration. Speed is not
‘the only objective, for gpeed reading without ¢om—
‘prohension is useless. Tho by-products of increasing
rate of comprehension-—overcoming word-by—word read-
ing, plodding, and fear.of missing something--are im-
_portant, Recognition of the emctional aspects of
"reading therapy have been a recent development in
- reading programs. Close cooperation with student .
personnel services and psychological clinics appears
to be coming into the picture. DBeulah Ephron's book
. "The Emotional Aspects of Reading" lucidly describes
“"this development. ' oL ;

-

. ‘.7' . ‘Present Status : T T

Reading instruction in’ our colleéggﬁiS‘still“ln
a gtate of flux. There are varying emPhases in dife
ferent institutions. In general, an “eclectic attip.’
tude has been taken by college reeding specialists,
much the same as the eclectic attitude of reading
teachers in the elementary and secondary schools.

Thé best in every schoql of thought is used, in an
“attempt to create finer programs, to bring maximum
-results. . Speed reading, study habits, comprehension
8kills, vocabulary development are Included in modern

E readczg courges,

' at strides were made during the nineteen—
forties and fifties in terms of the number of col- §
lege reading gservices made available. In many cases

the need for these services was made evident by the
influx of war veterans whose need for help wag press-.

f? « ing and whose motivation-was strorng. The successful e

lfcourses were not built in a day, however, nor are
they secure in évery college curriculum.
Changas have plways been made in curricula in

'é; the face of bitter opposition by conservative staff

staff merbers with subject-matter interests. Grudg-
. ing support has sometimes been glven reading courses,
£ ~ bub often they have been scorned as a means of per-
] retuating the unfit in college. The airness of
. this criticism is easily seen by the tniponents of
'+ reading courses, but it nevertheleas remains, to be
revived at intervals by disgruntled colleagues.
To remain in the® curriculum; " readfng courses

- must overcome this attitude by produclng regsults

“‘which will prove their usefulness. Fads and*‘

o
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. Hoadloy, Leal A. Making the liost of BDooks. Chicago:

o T e et

overmochan zation must be avoLded. The courses must .
continue be ggtablished, 80 ‘thet college reading
coursos will take @ permanent place in the colleg,e
currioulum.

<
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AN EVALUATION OF THE TACHISTOSCOPE
IN READIN IMPBOVEMENT PROGRAMS.
* oy E, Sommerfeld
(ﬁc‘lahoma A, and M. College

& : b4

. Thig papor is baeea {n part on regearch donb at
the University of Michigan in' 1951 (z2). Interest
4n the problem was ‘aroused by a journal article -
which discussed the technique’, developed by Dr. ,
3amuel Renshav of «Ohlo State University, for teach-
ing faster reading by "training agtudents' eyedg to. .
goo batter" (44, p. 20). This visual training, or ~
perception training, is accomplished by exposing
nwnbors oonteininu from Tive to nine digits with a
tachigtoscope at speeds ranging.from 1/10 to 1/100
second. Reading tests administered before and s
after a series of such training sessions are re- '\ >
'ported to shou large, and in some instances even '
phenomonal, imcreases in reading speed with no loss
in comprehension. In fact, an increase in conpre-
henslion also may be shovin,.

For oxafplo, Ronshawi (27) reportod that o -
trained three students for threo thirty-minute Jper-’
. loda per week over a period of elevep voeeks, ueinu ’

omdy, dizits as tachistoscopic. stimuli. As a result
-of this training, the average reading epeed of the
studonts -increasod from 547 words” per minute to -

1,137 words per minute on materinl selected from
tho Reacdor's Di;est. On’ pesaagos from a peyohology
toxthook, the rosdins spoed inereased from 468, ,
viords per minute to 775 words per minuté. Comment=
ing on the above resultsd, Renshau stated that the
"orotocols of thne stuhemts contain clear and unam- -~

" biuous teatimony to tho fadt that roading and un-- :
Vdorqba?dind what was read was easicr.and euror" (2? .
Pe 282)
. In agother instanoe, Renshaw reportod a-train-

in; prosram involving a grouy of executivos at the .
Bptolla Memorial Instituto., This progmim conslated
of two holf-hour “periods.jper weck for fifteen 'woeksa
Taciiiatoscople naterials consigted prirarily of .
diblks althoush somo. Enolish worda, lal,ar vords, and -

sownotric forms wiers also ugsed. Standardized roud- 1,1,

Q sesis adl}nistorod before und aftor the trwining

Ko
€
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group had inocroasod 27 porcontilq points. Tho aver=
age comprolienslion score for tho group had incrcasod
33 percontile polnta. v .
© . Using a similar program with a group of udultn

in on evening school class ak Arlington, Renshaw (27}
- roported an ogorago gnin of 26 porcontilc points in
E gﬁmod and 33 porcontila pointe in comprehension.

\Ronahaw's resulto auggcnt that thore 1s a closc.
relﬂtionahip botweon the ano of tachistoscopic apan
for diglth and roading achievoment. That is, if it
is true that reading ability can be improved by
train¥ng “the- individual. to porceive and report longer
and longor geries of digits which are exposed for -
shorter and shorter periods of timoe, then it must
follow that the 'size of the span for digits is dir-
ectly related to reading ability. The study cited.
above (32) was begun to investigate this relation-
ship--specifically, what is the relationship between
tachistoscopic span for digits and reading ability.

'~ The question might be asked: what does the.

ability .to grasp unrelated digits have to do with ‘I

reading ablility? The cognitive processes involved

Jn normal reading would seem to go far beyond the

ablility to perceive digits exposed in a tachisto-
scopo. In any evont, a study of the relationship

 betweon the size of the pvroeption span for digits -

" ovidence of any scientific proof of the intrinsic:

and reading ability offers a test of the intrinsic.
value of tachistoscopic teohnique. Suoh a critical
investigation is necegsary because commercial organ-
izations are onthusiastically promoting tachisto-~
gcopic devices and matorials for use in schools.
Articlos (18, ‘33) hawe appeared which encourage. the
use of such apparatus in developmental and remedial
redding programs. Many schools and colleges have
purchased tachistoscopes and slide materials for
their reading programs. Although many olaimo are
being made for tachistoscopic .training, there is no

value of such training.

.

Evidence Pertaining to the Question *

following categories{ (1) investigations involving

" Research relatedgﬁo this problem falls into the
tests of tachistoscopic perception, (2) investiga-

' tions of the effect of tachistoscopic trhinigg on

o 15

?
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the span of porcoption, (3) investigations of the - N
effect of tachistoscopic ftraining on reading achieve- '
ment, vnd (4) invbotigations of tho realtionsnip.
betwoon tachistosobpic span and' reading ability.

~ Togts of Tachigtoscopic Porcepbion. Thoso tosta
involve tho usc of a tachistoscope for exposing var-
ious stimuli and asking tho subjoot to, roport what
ho saw, Tachistoscopic span of porception is genoral~*
ly dotermined in one of two ways. One method is to e

~determine the length of the longest series of S -
stimuli--letter, digits, words, symbols-~which can , '
be porceived and reported at a given exposure time. v
This has beon referred to as the threshold span. A
second method is to determine the number of stimuli
° which can be percoived and reported for a sert .
which is larger than the subject can perceive as a ,
whole unit in the given exposure time.,, ‘ -

* Another device which has been used to obtain a“. . :
measure of eye span is the Ophthalmograph, This ' .
instrument is & bineccular camera utilizing a moving,6
£ilm on which is recorded, ‘by means of light reflect-
od frofm the corneas of the efes, the coordindted
movemonts of the eyes which occur. during reading. .
From the £{lm records it is possible to obtain, by .
counting, the numbor of fixations oy pauses in read-
ing a line of print; the number of regressipns or

- backward glances; and, since the f£ilm is¥moved by - -.
‘* means of a constant-speed motor, it is also possible
to determine the rate of reading., The number of )
words in the reading passage divided by .the total

number of fixations required to read the passage
yields a measure of the span for words in normal

~ Treading, which Buswell (4) defined as-the span of .
recognition, It has also been demonstrated: 3)“%hat
eye-movement measures are valid tests of reading
ability. . ‘ Cout N

- Tachistoscopiec training and increases 4in the span.
of perception. A number of studies, including those
by Whipple (42), Foster (14), Dallenbach (7,8,9),

Gray (17), Renshaw {26, 27), ‘Seward (31), Dolch (13), -~
Weber (39, 41), Holland (20), Root and Root (29), o
and Freeburne (15), have reported that practice in § %%’
poroeiving quick exposures will Ancrease the span of
poroeption, or, as it is sometimes called, the s an -
~ of apprehonsion: 4erms which Tinker (37} tredted
El{‘Ic«rnonymous. Whipple (42) attributed the increase

L. oehe . v
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entirely to_the fact that, with practioce, the sub-
jootf oecome habituated' to.the exporimental oondi-
tions, Dearborn and Anderson (1), however, con-
gluded thot althauygh part of the increase is due . to
becoming accustomed to the novelty of reading from
‘a tachistoaoope, therc also sooms to be an improve-~ !
mont which reprcsonts a real change in habits of '
pprcoption. Reports by Renshaw (25, 26y 27) and a
number of advocates of his technique, inoluding Hoot
and Root (29), MacLatchy (21), Mélcer and Brown (22),/
and Holland (20), give ardent support o the uge of -.b
tachistoscopic methods ¥or improving ﬁﬁroeptlon.vw -
Tachistoscopio training and reading_ggpfoéemant.

There havoe been a number of Investlgations of the

offeots(of tachistosoopic troining on subsqquent per-

formanoe in reading. ' In addition %o the studies by
Renshaw (27) oited earlier, tho some Renshaw (26)
reported a program {nvolvhng first<grade pupils in

* the Gary, Indiana, schodl system. Experimental and .

" eontrol groups wero get up on the basig of intelli- ° -
gonoo and gocio-e¢onomic ratings..‘The‘experimental’”
grouns were three clases from throe schools .selected
to represent high, Maium, and low aocio~eoonomic
lovels., Tho tiroe control -groups camo from cocmpar-
able schools. The moaris’ and ranges of the intelli-
gence ratings of tho . two claseoes.fiom the two oo
achools of cgmparable socio~-economic level vere
reportod -go being closely simlilar.

The childrohn in the exporimental groups were

gliven throo twonty—minute.yeriods of tachistoscoplo N

training por week throughout the gchool year. Ohild-
ren in the control groups were reported to have boen
given oxactly the bame'tjbe ingtruction as the ex-—
perimental groupsyyxcept for the tachistoscopic
training. Thay wére,'however,-in different ‘schools

- ,ang -undof different teachers. As a result of this
gxperiment , Renshaw copcluﬂe& that: ’ :

-

... . the evidence . . . is clear and
unambiguous: Children who have had adequate
tachlstoscopio training in the first grode |
read more. fluently and anderstandingly, shot

" distinctly groeater gkill.in number work, ex-
hibit greafor range, quickness’and accuracy
in genoral obgsorvational noting, in art work,
etc., than children of egqual qptive ability,.

-
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) undér teachers of equal competonoy in the
}¢ .pame ourrjculum, who have not had this form

of visual training. - (26, D. 1)
. From a closer inspection of tie data presented,
. powever, it appears that these claims are basged on &
" oomparison of the test scores of the experimental
" olags from the high soclo~gconomic school with ‘the

' yogt scores made by the control olass from the med-

ium sbolo-economie gohools An inspection of the mean
intolligende ratings of thepe two groups shows &
difference of 10.8 L.Q. points in favor of the high
" gocio-economic group. Renshaw apparently justifles
iguch treatment of the data by the statement that
nteaching in the Ambridge (high goclo~economlic con-
- trol) group is rated as superior, and in the Edison -

-

" (high soclo=-economic exporimental) and Jefferson

(modium goclo~economic control) groups, as average"

A (26, p. 4)s Such treatment of ,data would certalnly
~ralse gerlous questlions goncerning the validity of

the copclusions drawn from the datae . _
_ MacLatchy (21)‘describes a program using Ren-
ghaw's technique with a group of elementary school

 pupils at\Bexley, Ohio. The program began with the

firot-grade puplils in 1944 and continued with the
~oime group im tho gocond grade in 1945, Scores on>
two reading tests glverd at the end of the first

A \an sy

- grade ghowed the average of the Bexley pupils to.be

approximately six months above their grade place-
mant. At tho end of the first gomestor of the second
grade, scores on a fﬂading test showed the Bexley
average to be approximately seven months above thelr
grade placement. At the end of the second grade,
gcores on two subtests of the Durrell-Sullivan Read=
ing Achievement Test placed the Bexley avérage at
slx to elght months above their grade level. These
vmarked galns" in: reading viere attributod to tachls-
tqscqyio tralning. However, other technigues were-
also‘lntroduced into the rgading program, and no
attompt was made to show how much of the "galn" was
due to tachistoscoplic methods ag compared with
other innovations in the readlng program.

~_ Melcer and Brown (22) credited tachistoscopic .

. mothods with rapid gelns in first-grade reading.
" Thelr study was conductod-at the Danforth Element- -

nr:{School in Texag Clty{ Texas. While these authors
. u 18




mode a pretonge of setting up a control group, the
aotually did not have two equated groups. Among t
‘ - .~ grossocr discrepancies, was the fact that the experi
mental group contained forty-five Mexiaan children
) most of whom spoke Spanish at homsc, and very-.-few o
. whom ocould speak Engllsh before ontering school; %
romaining part of the experimental group consisted

of thirty American children whosc intelligence sco

were "gomowhat above averagé." The control group

_ made up entirely of American children who, for the
. most part, were "average or superior in intelligen

and "a few" of them Wwere "inferior."

The experimental group was given taohistosoppi
training beginning with geometric forms, going on
nextensive" training with digits, and some lessons

' ) recognition of words and phrases., "Ohildren who

' geemed to be having great difficulty were assemble

|- ¢ in small groups and given speciel help and instruc

e : tion" (22, p. 1218), At the end of the training p

L ’ iod, the experimental group had made a gain in rea

v ing test scores of 16.45 points. The control grou

i : ~ had made a gain of 12.65 points over the Bsame peri

» No attempt was made to establish the significance

. the difference in gain betwoon the two groups. Th
' authors concluded with. the statement:

! A ' It is hoped that this experiment will

1 . ’ prove to be of some value in establishing

the fact that tachistoscopic training is

unquestionably an invaluable aid in promot-

ing good skills in many phases of work of

the school curriculum (22, p. 1219).

«,

;' The conclusions of the preceding studies seen
be based on the post hoc ergo .propter hoc fallacy.
There is also the unfortunate tendency to attribub
all of the gains.to a particular technigue and to

ignore other variables in the experimental situati

Reference to those studies is included here no

e e 2t e S0

.. . because of their contribution but to indicate the
3 callber of some of the materiml which gets into th
. literature. : '

Among the more objective studies, Sutherland (
: investigated the effect of tachistoscopic training
; on rate of reading. Her subjectas were freshmen in
y remedial reading groups at the Uniwersity of Iowa.
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Ahe expdéimenta‘ group was glvpen tﬁbhistoscopi train-
ing wlth wordo and phrascs° a |gsecond experimental

R dggQ'Manuul 43); a third
' toscopic trai-ing, the first 'xperl-

the first expe,
ing classes atj a higher lev
¢ains in reading achievemen
perimental g grgup. By the enjg of the reading training,
however, the former group th lost this adv {
Both expgfimental groups ma'
ificant at thp 1 per cent 1f
the net gaing of the group
the remedial r@kding progre
the group which received t
prior to the romedial proglam. It is unfoytunate
that a measure of compqrisﬁn wag not obtained between
the reading ability of t:z first-experimental group

el

.

te tachistoscopic training

before quitk-exposure training and the reading abilit
of the second group befoye beginning the remedial |
program. Although Sutherleml concluded that percep--
tual span training given before direct 1nstruotion in
roading may facilitote the studentst' progress, the \
data reported de not nec:ssarily substantiate such an \
inference,

4 An interesting outcme of Sutherland's (36) study
was thot.the control g,-up, which had received no - -
pecial train!ng -of any type; also made gains signifi-
cant at the 1 per cent level of confidence on one
reading test‘and g&ﬁns ‘significant at t&® 10 per cent
level on a second reading test. The implications of
thig finding will be considered later.’ ‘ N

Weber (41) conducted a study involving two experi-

mental groups and a control group at Wells Goilage. ;
"~ His first experimental group@as gliven tachistoscopic
__ training beginning with presentations of nonsense )

‘forms and words and ending with complex sentences.

His -second experimental group worked under supervision
~ with exerciges from L. C. Pressey's manual of Reading

Q

2
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+ poins of the control group. -

Exorocises. for Freshmon (24). TFollowing the training
poriod, reading tests showed that there were no
odgential differences in the gains produced by the -
two exporimental .methods. A comparison of the score
mado by the exporimental groups with scores made by
the control group showed that the former egained 12.1
por cent in.comprehension while the latter gained 7.
por cent. Thoe exporimontal subjoots gainod 3641 per
wont in.rate, while the control gubjects galned 15.6.

- por oont.

Freeburne (15) also {nvestigated the influence
of tachistoscopic training on reading ability. IHis

-subjects were freshmen in the remedial reading pro-

gram at the University of Iowa. Tachistoscopic tral
ing was given with worls and phrases. Reading tests:
after the training period showed significant gains 1

‘reading #bility for both the experimental and control

aroups. (It should be noted that Freeburne is among

the feu irnvestigators who reports taking into con-
_sideration the effect of the regression phenomenon o

test scores in a testrotest situation with individual
at the extremes of a distribution. He reports that
the mean gains were corrected for regresaion toward
the population moan,) Analysis of hig results. showe
that thoroe was no sipnificant difforence boetween tho
moean ¢nins of the vxperimental group- nd the mean

‘As a part of Freocburno's (15) investigation, the.
initial and final tachistoscopic tests wore administ
erod to-the conirol group. Trechurne attempts to ex
plain the gailns in reading mode by the control group

" on the basls of the hypothesis that the training re-

coeived by tho control groups during the two administ
tions - of the tachistoscopic test was sufficient to

“account for tho significant (1 per cent level) gains

in readings It is difficult to. understand how signi-
ficant gains in reading ability can berattributed to
training received from two such tachistoscopic tests-
administered at an interval of three weeks. There 1is
basls for skepticism also in the fact that when Free

j,burne correlated tachistoscopit span scores with his

various measures of reading ‘ability, he found correla

" tions ranging from .123 to .292. . Only one of the

coofficionts wos significant at the 1 per cent level
of confidenee. In gpito of the statistical signifi-
cance of this correlation, the question still remain

= ow 2N
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-onough to be "held accountable for the gain in reading
poores. Still furthier basis for sképticism is found
in the correlations of the inoreases in perception °
span scores with the increases in reading scores, All-
werc negative and ranged from -.051 to -.222. This
finding -certainly ocould be intgrpreted as evidence

» that gain 1o span ia not closely related tqQ gainm in
reading.

A number of service echoole heve instituted .re- = °
medial readin programs in their officer-training
‘oourses, These\progrdms generally consist of tachis-'
toacopio trainin' combined with paced. reading practice
viith a reading ra o controllor. Suoch a reading pro- -’
grum at the United) Statee Air University (1) produced
remnrhable gains in reading rate without saorificing

-

"« comprehension, -Materials exposed. for quick perception

training inoluded digits, words; and phrases; ~Uiifor-
#unately, the relative. contribution of the tachisto-

" pooplc exercises and practice with the rate cqntroller'
vas hat investigated. Allen (2), however, reporting
on a pregram at another service gchool, concluded
‘that the uge of the tachistoscope, when compered with
other methods of supervised reading practico, was of .
1little congequenco,

Investigations of the realtionship betwoon tach-
lgtoscoplc gpan and | ronding ability. A few investi-
gutoro roport having testod the rolationship betweon
porcoption span and measures of reading cbility. o

~ As mentioned earlior, Freoburne (15) cdorrolatod il
percoption span scores with readlng test scores. The
ooefficients ranged from .12% to .292, His tachisto-
scople preeentatione consisted of words gnd phrases,
As.a part of another: investigation, Buswell (6) flash-~
ed numbers ranging from three to nine digits and ad-

" ministercd a rate of comprechension test. The correla-

tion of 16 ving reported between these two variables.

Sutherlend (36) found correlations ranging from .

to .37 between- tachistoscopic span for. words and mea~

suros of reading rate. =

- To return now to the initial issue whlch prompted

tho current investigation., As a result of his own

1nvestigetions and & review of seleoted investigations

roportod by othere, ‘Rensghaw conc¢luded that "tachisto-

scopic training with digits, if- carried well toward
'the shoulder of the curve, will produce eignificant




‘mony investigators use %ords and phrases for tachis-

o tained ¥hile the subjects were read]ng three 1,000~

I

Anc;ouses 1é\rqa%ing comprehension and because of
this, in speed" (27, p. 222). The conflioting con-

clusions drawn from the investigations reported above :

cannot bo takon as conclusive evidence either to sub-~
stantiate or to refuto the rathor extravagant claims
made by Ronshaw, Only tht studies by Renshaw, him-
self, roported exclusive use of diglts in the tacgie—
toscopic training program. . Furthor evidonce was
noeded to clarify the relntlonships involved. Since

toscopic training, it was also docided to investigate
the rolationship between tachistoscopic span for

words and reading ability. In addition, the relation-*

-ship between perception span and recognition span was
included in the study.

The Study

The 1nvestigation was carried on during the sum~
mer awd fall of 1951, Subjects of the investigation
were nlnety—sevon volunteers from the elementary

acourse in Educational Paychology at the University of
Michigan.

' Amopg other factors invootigated the following
measuros wero obtained from gach subject: two mea-
.sures of tachistoscopic span?for digits~-(1l) the
threshold span and -(2) the number of digits perceived
when the stimulus series was groater than the thres-
hold, referred to ag the mean span for digits; tachis-
toscopic span for words; a.rate of reading score ob~

word passages from Strang's Study T ype of Reuding Ex-
erciges (34); the level-of-comprehension score from
the Cooporative English Test, Test 021 Reading Com-
-Erehension, and the speed of comprehension score from_
the same instrument Phobographic records of eye
movements while the subjects read a passage of Grade
XIIL.difficulty yielded measures'of the size of the -
Tixations in normal readlng and measurss of rate of
reading. -

In order to test the relatlonships “under consider@- '

tion, Pearson productmoment correlations were run beg-~
tween the variables concerned. :

. Rcsults
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measures of tachisfoscopic span apd recognition spans §}t§ H""si
None Of the coefficionts achleves statistical signifi- it
v ‘cance ot even the 5 per cent lovel. Thus, no apparent ~° i 1
.|' - 'relationship was found betveen the size of the percep-_ i EHE
R tion span and the size of the span used in normal read-- - i [N

ing~--as measured by the techniques used in this invest~ R
igotion, e ] B a§ :&f

» \ ) . H s . ',‘:

- CORRELATIONS BETWEEN MEAS QF I %Q :
 TACHISTOSCOPIC SPAN AND.RECOGNITION SPAN. 3l Rk

,m'A k

. ,,';Eﬁf\", — o — %ﬁ -
_'frachistoscopic Span. .. Recognition Span %"‘"{ "5
= “ « - . Diglts . » . . o ) . . ‘ ©
- Threshold Span- v 0162 I
* Mean Span , _ 027 ' " - -

Span for words o »179 y

Table II shows the correlations’W%‘&en -the mea~

sures of tachistoscopic span and measur ig of reading

ability. : o - - - .
S 7 - TABLE II

: CORRELATIONS BETWEEN-MEASURES OF - - . = -
TACHISTOSCOPIC SPAN AND MEASURFS -OF READING ABILITY =

3

Ta'chiétosco:pic‘ ‘Strang - Eye lMovement Comprehension

e Span . Pagsapes Pagsage Level Speed
| ‘. Dpigits _ ‘ .
i Threshold 0139 . 073 - . ~,035 . -.051b
B Mean Span ' «113 .. 125« -182 . =,210"
& Span for Words, | -213P 055 .183  .084

O D Indicates significance at the 5 per cent level of .

EMC .of confidence. o 24
‘, ¢ '. 4\;. .‘ N '”,,. 1} “ T

*
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The  correlation between tachigbtoscopic span for
“waprds and rate on the Strang passages is the only . - ;
. pogitive corrclation to ghow statistical significance, B

and ‘that is at tho B per cent’ levols~—The correlation) = F
between moan’ span for digits and gpeed’ for comprehgn=-\"
F° . - elon,is also gignificant at the 5 per cont lovel but -
. the codfficiont io” nogative. Co, T
Thhs, thoso findings have not demonutratod bhat
el ther taghintoﬁbopic'span'for'dlgits or tachisto-=
gscopic span for 'words ag much in gommon with measures
of rate and comprehenglon as measured byvtechniqueé‘
used in tnis~invgé%igg%ioghpibhgthe-popﬁla%ioqiinvél4ﬁ ;
ved. JIn the absenco of “such. exidence; 1t is difficult -4
to spe how tachlstoscopiec trpinin&;can&ﬁﬁve%mmugggffw”*i L
effoct on reuding performance. M PR R S T

. Discussion of Results aﬁd Implicationéf cs

There are a number of. other facts whioh“cggt _
doubt on the intrinsic validity of - tachistoscopic ..
. - training. Tor one thing, many: experimenters have de-" ' ¥
‘  monstrated that the size of the tachistoscopic span. R
. for words Breatiy exceeds the.gize of;the.fixations..;5 ‘
" in normal reading.- Robinson. (28) found -that tachis- '
. toscopic span was moro- than twico as largo as span’in .
normal reading.’ Wolker (36) supports this*findinge -~ -+ § |
' Harrls (19) found tachistoscopic span to- be mowe than .}
_three times as large as span of recornition. In the
. prosent investigntion, tachistoscopic 8 for words
- wng 2,9 times as large os fixation spal _ nize'find-‘
ings seem to indicate that rarely, if over, doog an
individual evon approach in hig fixations in normal -
reading the. size of'his.perceptual span in, tachiato-
. scopic¢ reading. That is, normal readers already have
.a greater rango of apprehonsion than they ordinarily
use. If tho total tachistoscopic span for words vere

used in reading, the average adult would require only
two to four fixati ns to read an average-line of print
) 'Howgvor,hinvestfgagions (33) have shown that average .
-~ readers will.make as many 8s six or eight fixations
per-line of readinz. In foct, in a study of eye move~- .
. ments of supcrior readors, Walker: (36) found an' avers
. age of ‘mlmost ‘eight fixetions per line. Dixon's (12)
% rosultg are even more striking. lle found that college ~

. professors avoraged 8.96 fixations per line on %the

F T(j passage read before the eye-movement camera. .
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.. Further evidehce oh this poln
.. tiile fact thaﬁ;‘generally, an ingiwl
i,iliar'material more rapidly thgmn K€
ey oF difficult materiale
" %he\case of reading the unfamilizy O difficult mater-
- 4a), the eyes must,. in effect, "mark time" while the.
- mind s "eatehing up" with them oT comprehending4whati~ -
- {ho oyog OXC porceiying. This ldea i:g borne out by o |
. Rucdiger (30) who condludod that rate is, in-the main, ., ..
‘determine® by thesrapidity with which méaning is o !
- aroused after the wWords.are seel. That .is, it fs not
g matter of getting the matorial.to the.braln, but .of, SAY

;absimilating,it‘after.it gots there. o w
1qn Psycho-"
1m§ ” '

t is to bq.ﬂpund'in_"
dual'will fead fam-
will read unfami- ¢ oy
d seem that, in @

.

: %g:earch by the Army Air Forces Aviatb
_1ogy Program (16) bas didcrodited the claimg that _
‘ tachistoscoptc traiﬁggg‘with digits will Tnerease the
v géﬁeral.efficiency of percoption apd widen the angle . .
“Their findings ehow thathhiie-digit,train; )

of vislon.™ fing o
ing did lead to.a significant improvement in digit . o
scorgs, 1t did not. improve tlie subjects’ prdfigiencye‘ ¢

' A more ‘8lgnificant, £inding Sf

in recognizing aircrafte: .
waS'that'the'results of quick—ekposure,traintng aa e
- not generalize to_thé-exﬁbnt ofAimproving‘performance_- AR
‘on tha:test'of'percqptnal.efficiency, the Flexibility = - gl

of Attention Test, COF 4118 016,.pp,f82—86), employeds ..

—— i
Cin the~1nvest1gation; e . p
£ the ‘study currently rez Y '§ i
1&- '

. Since the completion o
'ported,‘mhnokakqs (23)° has reported an experinent
carried out at the Marine Corps Supply schools. ‘
though the m mber of subject .involved‘(thirty—ﬂbur)
- was Yathor small, the results are intergsting. The . ‘

gub jects, who wero Larine Corps officers under in- - .
 structiopn at the Supply Schools, were divided, int B

tuoe groups oquated'ﬁhfthﬂ vasis of age, intdlligence -
‘test scores, ipitial¥zreading rate, inttial comprehcn-
gion gcore, and»educationnl»levol. : - 5 T

_ . 'Both groups gpent‘eightabh 25—m§;?te training A
. pessions on the Reading Rate ControlLers’ TheWon~ . ' * g0
trol® group hed, -in addition, alghteen lzﬁ-miﬁute-<'" 1
‘training sessionsfwith the tachistoscope usingrdigits

as stimuli, and also ning lZ%—minuﬁaﬁpeftbds devoted a
to the developient of yGeabulary and h pqual aumber .
of periods for the development of com_rehénsion sledlls.
Training for tho nExporiméntal group aiffered in that

no tacthtoscoP1q/6xerbises were- provided, The time .
'\}‘llocated pér such training in the coqﬂrol,grpup vasg’ &t
MC . ' , . e ,igﬁz N 2 6 . . i} " K i A

v
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utilized in providing a "broader program oXltraining }

in vocabulary and comprehension skillg,™ Y (35,0, 411)
At the end of the training period Manolakes (23) t

found no significant differences between the groups

in the reduction of the number. of f4xations, the in- |
crease of fho span or rocogiitison, or redustion of the )
duration of the fixatlions. Thoro was o ignificant

' difforofics in :onﬂing rato, howovor, bt this was in.

) .favor of the "exporimontal® group, - o . :

-How, thenkbcan the claims which are made for tach~}

‘istoscopic training be reconciled with the above in-
dictments? The ansver -probably ig that the improve-

.- ment which has been attributed to. these methods is

'\ ¢ . actually the result of certain® secondary factors which 3

™ are pot inherent to the method, : N

It hag been adequately demonstrated that gains in
reading achievement can-be obtained by many different k

- types of training programs whether they involve quick-

) exposure training, pacing devices, exercises in inter-
protation, some special reading manual, or a how-to-

. . study program.. _ ‘ C '

. Investigationd which have. compared techistoscopic
training with othor'typos of training progrgms have -
found no significant difforencos betwoen th improve- ¢ .
ment in reading brought about by these methods, Quicl- ¢ -
exposure training shows no superiority over any of the
other methods. If the method efployed in the reading .
program is -not the determining factor in reading im~
provement, how, then, can the improvementﬂba accounted
for? ' , E « e ‘

_ One suggestion that has been made is that many
* indiyiduals adopt reading practices which are below’
theiT capabilities; that is, their reading perform-

s .ance 1s nowhere near, their capacity.. Weber (40) in-

* + dicates that slow reading in the average adult bears
all the familiar carmarks of habit. Buswell (8) feels -
that a narrow span of recognition becomes habitual -
with the reader pnd that the span is habitualized far

" *below the reader's possibilities. TIf this concept of
thé cauge of slow reading is true, then any pregsure
fhich tends to break down these inefficicnt habits
could bring about an improvement in reading achieve-"

"ment. Thus, quick~exposure training may give the in-

dividual a.mental set toward rercolving a larger unit
in one glance than ho has boen accustomed fo., Pacing

Qo devices hay ferce higher levels of -spced on readers

o 27
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ho have becone habituated to lower levels of perfer-
mance than they are capable of attaining. . .
" Howewer, reading programs which make.use ‘of no
mechanical devices produce gaing in reading as large i
as, if not .larger than, those programs which do use '
artificial devices, The answgr to this quandary hag,
boen sugproatod by neveral anthors., mbst notably Dear- -

s

“born (10), who- indicated thet "motivation through the

change of the got of mind or thenintentlon of
learner is.a-more important factor in remedial readﬁ
‘ing than the particular methods and materials.of in-

. struetion" (10, p., 1), Accordingly, "methods which
. are. intrinsically hot even sound or sane, may, be-

.cause of “the’ novelty of-their appeal and their assur-
arice of success, arouse the student to ngw hopos end .

efforts at improvement" (10, ps 1). Referring to per-ﬁ
* ception~-training devices, Dearborn says, YWhat these
‘methods may do is increase perccptual span by offering

the reader more motifation., That is, they sutceed not

. by stretching the visual_spen but by spurring the
»mind" (10, p. 6[- In other words, the motivation -

which 1is associafed‘with almost any method that 1is
triod may account for the rosulting improvement as

- mych as the method itself,

From the results of those studiesrwhich employed
a éontrol group, it can ’be ipferred that much of the
gains in reading achlevemeont reported for the subjects
in the reading programs can be attributed to factors
other than the training because the untrained students
also made significant gains in reading achievement.
It would seem that the mere passage of academic -time
appears to decount for some improvement in reading. ‘

There is the probability that, at the college level, -

the’ amount of reading material ‘which the student is ~
“expected to cover in a givei time is in itself a spur
to highbn levels of reading achievement than those to
which the ‘individual has become -habituated,
Thezprincipal conclusion to.be drawn from this in-
vestigation is that no significant relationship has
been found between measures of tachistoscopic span and
the measures of reading ability employed., It follows
by implication that quick-exposure trainzng, in and
of itself, cannot influence the process of ‘reading
exeept as certain gecondary factors, such ag motiva- .
on, are intolved.

oA R ek T
et A

A

B

S R TR

Wyt

sy

TS

‘—a‘:éawcym
o R e

Sh
Cde 3o

2

e,




DIBLIOGRAPHY - ,

1. Alr Univoroity Reading Improvoment Progrom. Monte-

gomory, Alabamu: The Air Univorsity, Maxwell Alr>

Force Base, 1948. P. 44,

2, Allon, M. Robort. "Aro Romedial Roading Clinics
Ovaraold?" Army Information Dicoat v (May, . .

- .1950), 51-53. :

3. Anderson, Irving H., and liorse, William G. "The
Place of Instrumentation in the Reading Program:
I. Evaluation of the Ophthalm~O-Graph," Journal
of Experimental Education, XIV (March, 1946},
2o6-62. - .

4. Buswell, Guy T. How Adults Road. Supplemontqry
Dducational Monographs, No. 45, Chicago: Univer-
slty of Chicago Press, 1937, ' Pp. xi11 f£ 158,

- B, . Remedial Reading_at the Collepe and

« Adult Levels. Supplementary Educational Mono~
graphs No. 50. Chicago: University of Chicago
ress, 1939, Pp. xi 72, )

6. . "The Relationship betvieen Rate of Think- -

ing and Rote of-Reuding," School Review, LIX
(Soptember, 1951), 33946,

~ 7. Dallenbach, K, M, "Tho Effect of Fractice-upon

Visual Apprehenaion in School Childron, Part I,"
Journal of’ Educational Psychology, V (Juno 1914L
321-34, '

-

x:N + "The fooct of Practice upon. Visual

¥ Approhension in,School Children, Part II," Journal
of Educational Paychologx, v (Septombor, 1914),
B87-404.

9. ~« "The Effect of Practice upon Visual
Apprehension in Feeble-liinded," Journal of Ed- -
ucational Psychology, X (Pebruary, 7, 1919), 61-62.

10.Dearborn, Walter F. "Motivation versus '@Qntrol'
‘ in Remedial Reading," Education, LIX (September,
1938), 1-6., o

11l.Dearborn, ‘Walter F., and Anderson, Irving Ho "A
New Method for Teaching Phrasing ond” for Increas-
ing the Size of Reading Fixations," Pgychological

- Record, I (Deccmber, 1937), 459-75, /

13.Dixon, W. Robert. "Studies of the Eye Movements
in Reading of University Professors and Graduate

-

22 535“ A

Y

La s

———




1]
.

Students," Pp. 113-178 in studios in the Psycho-
logy of Readirg, llonographg in Educutlon, No. 4. -
. Ann Arvor, Michigan: ~University of Michigan
" Proos, 195L. ‘ ¢ .
13.Dolch, E. W wphragoe Porcoption in Rooding,"
Elomontary School Journal, XLIX (Fobruary, 1949),
341-47. . ‘ ‘ r . :
14.Fodtor, W. S." "Tho Effoct of Yractico Upon Vioual-
izing ond Upon tho Roproduction of Visual Improg+ '
gions," Journal of Educutional .Paychology, II
, (Januoxy:, 1911), 11-22. o . '
16.Frocburne, Cecil MuxX. nInfluence of Training in
Perceptual Span and Percoptual Speed upon Recading -
Ability," Journdl of Educational Psycholony, b PR
(Octobor, 1949), R1-52. ‘ .t
16.Gibson, James Je, od. Lobion Picture Tegbing ond

s

¢

T
e R

Didertd
Taw v,

N
i

S

BAPREE YN

Rogearch. Army Air Forces Aviation Psychology e
Program Rosoarch Roports, NO. 7. Washington, De' | - iy
C.: Superintendent of Documonts, U. S. Govorn- : if
mont Printing Office, 1947. FP. xi A 267, TS 4
17.Gray, -William S. "Diagnostic’ ard Remodial Steps . : ti
in-Reading," Journal of Educational Reseorch, IV » 'f;',;‘;
(June, 1921}, 1-15. . ‘ - &
18,Hamilton, Bernice F. "The Flashmeter: An Instru- . . z'i‘
mont for Toaching Roading," ‘Elomontury Enplish il

. Rovicw, XXIL¥ (Octover, 1946), 272-75, : . 2“}

v 19.Horris, Theodoro L. A Laboratory Study of, the
Relation of Seloctod Factors to the Syon of

. bt —————-
Recognition in Silent, Reoding. Chicagod Univer- A
alty of Chicago Fross, 1941. Pp. x f 144, R |}
20,Holland, A. C. nSpeed Rending and Vision," Opto- L

motric Weekly, XLI (JWly 6, 1950), 1005-1006.

o1 .MacLotehy, Josephine H. nBexley Reading Study,"
Educational Rgsarcl Bulletin, XXV (September 18,
1946), 141-68. : |

29 Melcer, Fannie ., oand Broun, Barbara G. "Tdchi»s: .
toscopic Training in tho First Grade," 0p_tometri:c7 i

P

Weekly, XXXVI (December 6, 1945), 1217-19. . : §
2% . Manolakes, GeOXge. "The Effects of Tachigtoscopic : {-
Training in an Adult .Reading Program," Journal ‘ ﬁi‘
"of Applied Haychology, KXXVI (December, :952), ' ( B \!

. ' \

3

et 410-412. : _

/24 ,Pressey, L. ¢. Manual of Reading Exexcises for - - .
. Freshmen. Colunbus, “Ohlo: Ohio State University i

, Press, 1936. ‘ R ~ : o
* - 2%, Panghav, Samuel., "Tachigtoscope in Visual Diagno-~ :

‘ 251 30 - C . ».




Ry R
. .

- ERIC o /31

' 1]
. 8ig anq Training," ¢ tomotric Woolly, XXXvi
. (h/tovombor 29, 1945), 1189, .

a6, ~+ "The Influence of Taohistosoopioc Train-
i . ing at Far Pgint on the Seholastic Achiovemont of

Firgt Grado Children," Psychological Optics, VI
(Novombor,' 1945), 1.21, ‘
27, « 'The Vigual Peroeption and Reproduction |

of' Forms by Tachistoacopie Mothods " Journal of
Payohology, XX (Ootobor,. 1945) , 217-32, , :
, 28:iRobinson, .Franois P, ' nng Tachistosoope as a Mea- -
. - Bure of Reading Peroeption," American Journal of
; Payoholosy, XLVE (January, 1934}, 135-55, —
' 29.Root, F, Mo, and Root, D, 0, "Tachistoscopic g
Training in Schoolag," Optometrie Woekly, X0OVIII §
(Deonber 25, 1947), 1925-27, , ‘ ?
 80.Ruedigor, William G,, nThe Field of Dist;no? :
Violon," , Arohives of Psyocholo I, No. 5 June, -
1907) y 168, ‘m N
£31,5award, John Pey Jre "The Effoot of Practice on |
' thoe Visual Percoption or Fofm," " Archives of Pay-
chology, XX (May, 1931),1-73. T
32.Sommorfold, Roy E. The Relationship of Reading
T ";H.Ability to Measurod of Porooptuul Spon with
Spocial Roforonoco to Tachigt goopio - Spai for
- Digits, ‘Dootor'u.Disaortubign, University of
Mlohigan, Publication No. 3805), ' Pp, v £ 159,
\ - 33.Speor, Georgo S, "Using Mechanical Devices Can
Inoreaso Spoeod ¢f Reading," Nationts Schools,
XLVIII (Octobor, 1951), 45-dg. |

34.8trang, Ruth, “Study Typo of Rodding Exoreisog,
New York: Buroau of Publioations,c Teaohors

Colloze, Columbig Univorsity, 1935, ‘Bp. viiif 112,
35.8troud, J. B, "A.Critical Note on Reading," Psy-
. ohologioal Bulletin, XXIV (March, 1942), 17378,
' 36.Suthorland, Jean, "The Relationship botween Per- -~
¢ ceptual Span and Rate of Reading," Jburnalﬂgg
Educatdional Paycholopy, XXKVII (September, 1946),
373-80, o o

37.Tinker, Miles A, "Visual Apprehension and Percep-
" tidn in Read G, " Pszchological'B_u‘lletin, XVI -~
(April, 192 ), 223-40, o
S8.Walker, Robert Y, "The Eye-Movements of Good Read-
ers," pp. 95-117 in Studies in Experimental and
Theorotical ggychology, University of Iowa Studies
in Psyohology, No. 17, Psy%hqlogical Monographs,

ALIV, No. 3. Princeton, New, Jowsoy: Psychologi
Q cal R i $ ’ ! .

Rhatgrig

oy
T T R T S S R
.

PO

f itga il (A e




o

cal Roviow Company, 1933, .

39.Weobor, 0, 0, "Effects of Practico on the Porcep-
tual Span for Lottors," Journal of Genoral Pgy-
ohology, XXVI (April, 1942}, 347-51,

40, o 'Roading Inadoqudoy as Habity" Journal

of Lducational Psychology, XL (November, 19497,
427-33.,

4l.______ . "The Acquisition and Repention-bf Road-
i ing Skills by Colloje Froshmen," Journal of Ede

L ;
. - *
"
e i o o 2l Bt s

» -
R N IR - S < e
TR e a-c'“‘ TAWT e T ,

O S

uoational Paychology, XX (Septomber, 1939), . - :
‘ . 453-60,

¥ . .
42.Whipple, Guy Montrose. "The Effect of Practice
upon the Range of Visual Attention &'nd of Visual,

Apprelionsion," Journal of, Educatiohal Psychology,
I (May, 1910), 249-63, . -~

43.41ilking, S. V.,.and Wobster, R. G. .Oollegeyevelop-
- . montal Reading Manual. Boston H/quhtq ifflin
Company, 1943, Pp, ix £ 363,

44,Wittels, David G, "You're Not aaﬁﬁmart as You

Could Be," Saturday Evening Post,, COXX (April 17,
1948) .. 20, £I, 44, 47, 49, 50, and 52.. ' ‘

>

-
* -
X TN VY MO S

F e et A g e 1. Ml & Sy e a
. P IR S et -
. . A

.3

SN .
P I SR,

*

- Sm el e
B Mkt cibeaeanl




¢ ) - . e o

{ , RECENT RESEARCH RELATIVE TO ‘
f * COLLEGE READING :

‘ » Emery P. Bliesmer
L . University of Texas .
Wiith a fow exceptions, tho resoarch roviewed in
this papor hag boon limited to that found reported in

tho poriodical 1iterature sincc tho last Southwoat
Readlng.Conforonco (44) and to that roported during
1952 which vas not coverod in the review of research
progontod at*the last conference.
Rosults obtained in a numier of reading improve-
mont programs have beon reported¢ Methods used in -
:  effecting improvement varied widely, both within and
} betweon programs, as did also methods used in measur=-
3 ing rosults and types of. analysos of results made.
Smith ehd Tate (42) found reading rate controllors
gottings, tosts bosod on sonior high school level
materials, and Smith-Moler Test results all indicat--
‘ ing substantlial rate gains for a small group of Univer-
‘. pity of Kansas students participating in at least 25
- and up to 70 sessions. Tachistoscoplo projectors and
readlng pate controllers wore.wsed in the .program,
c Spoed on the rate controller roso- rapidly and did not
i appoar to have roached a maximum for 2 subjocts com-
pleting 70 sessions., Actual ratos indicated by the
- tosts, while subagtantial, were congiderably lowor
than ratos indicated by the controller; and gains in-
dicated by the Smith-llolor Tegt wore accompanied by
gomo drop in comprohension. Students participating in
a Northwostexrn Univorsity program uscd a great varlety
of procodures and materials (53). Substantial.gains
were indicated by Iowa Silent Roading Test total scores
and, purportedly, comprehension scores also tended to
improvo. Avernge reading rates on relatively easy
materials progrossed from 272 to 474 viords per minute.
Purdue University's reading course for average and
superior readers used Harvard Reading Films, the SRA
aocelerator, group and individual tachistoscopes, and . 5
a series of difficult readings in the field of scilence o
o (13). Comparison of Diagnostic Reading Tests scores '
I of 307 Zﬁiticip&tinn freshmen and a control group of

H 282 non-~-papticipants ghowod speed gains of 62 porcent
) and 9 porcdent, ros poctively. The cxperimontal group
‘made small, but significant, gains in vocabulary and

Q gonoral comprehonsion also. Johnson (24) found that -

II‘ 26 . 33 ' ) , | ] | .‘:;_.\,:'1




roading obility had improved to nbout the same extont
+whon he compared results dbtained with a grdup in
‘which reading skills had bebn taught directly with
“thogo obtaimed with a group in which psychotherapy was
consjdered only with.roference to the psychology of
. learning. s o
A nunber of army and air force programs have also
beon ‘roported. Locally constructed tests over material
uged in the 20-hour progran reported. by Staton and
Maize (45) indicated gains for ¢ver 1800 Alr Command .
and Staff School officers, from a beginning averags
rate of 294 words per minute to 651 viords per minute
(122 percent'gain),.with oomprghenaion'progressing from
a beglnning 75 .percent to 79 percent. Tho tralning
sosalons involved a short period of tachistoscopic re-
cognition exorciges, utilizing a reading rate controllexy
before reading meaningful material which increaged in
qLffisulty as bhe course adyanced. OChanges, degceribed
. by Juckson (22), made in the program the following year
‘entailed greater emphasis on training in comprehension
gkills. Results obtained with Harvard Reading Tests -
(found more difficult than most of the materials used - ®
in the program) ghovied some rate gains, and some coOm~

protiénsion geins, for alx”@groups Farticipating-in the "
v Py

revised program; but -these galns wore congiderably less ~ 4.
than the words-perqminute»galns shown in the o0ld pro- \,
gram (when simple test measures were used). Because of i
. data limitations, only "rough comparisona" worc-made
. of Tesults obtained with the lIova Silsnt Rooding Test
and‘logallyrconstructod rate~comprehenaion teats. In
the program of the Quartermaster School, I't. Lee, Va.
(1).. Roading instruction conaisted 6f throe ogual
phasges: reading rato controller exercises with recxrca-
tional reading materials, tachistoscopiec exercises, and
use of a work manual and supplementéry-exercises~for
applicabion of reading skills. Some gains, but rather ¢
moderate ones, were tndicated. While scores of Ad-
_vanced Officers receiving 29 hours of instruction weroe
‘slightly higher than scores of Basijc officers receiving
only 19 hours, averago lncreases offered 1ittle evidence
of value received for extra time spent. Resulting re-
visions in the program“included curtailing of time for

tachistoscoplc exercises, including such practice during;,*\

the same poeriod as rate controller practice, ‘and pro~
viding additional time and materials for pragtical read-
© 4y~ vxercises. Gains made hy a group in the.rfevised 20
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Test, Michigan Specd of Reading Test, and reading speed

- been aided in studydng &polgnments. Only 35 percent in-

thon before, Studenté_enrolled the following semester

’ .

“hour program viore groator than those made in tho old {
29-hour program and wora'considered "quite improosiveM
in viow of the lessor timd involvod for the formoxr . {
group, .
The basic education program of tho"Army's Informa-
tion and Educution Conter, Fort Loe, Va, was roported
briefly by Miles (52), Durinz an exporimontal poriod
of approximatoly fivo and one-half ‘months, 255 out of
391 rocruita, Wwho originally were unable to ‘ubaorb ¥
military training bocaugo of inability to read and
urlte Enzlish and to do simple arithmetical problems, |
viege able.to pass an U, S. Armod Forces elementary sknowl
ledge test after 25 days of 4 hour—instructtvn'éﬁch,
Forty-two out of an additional 68 were able to pasg thef
examination after an gdditional 100 hours of instructio
Large groups ofutjgindssmen attracted to a reading
procram at the University of Pittsburgh.were reported
to have made unusual-progress (8). Business-clients 1
at tho Rouding Laboratory of New York were reported to
have been able to work at their own baces, with indivi-
dual equipment, toward the goal of 600 to 700 words
por minute,‘beginnins wilth an averure rate of 250~words
por minute (8). Some woere able to excood the goal con- §
gldorably, with a record of 9,750 roportedly being sot
by a Chicago lawyer, Roading efficiency clasges for
buslinoos men and industrial executives in the Detroit
aroa met an hour and a half a week for 10 weeks and
included regularly a reading speed chock on a standard

",_,..

‘thougand-word oxercige, discussion of a topic in the ¥

reading skill aroa, and 1 or 2 of the Harvard Reading
Iilms. Results obtained with the Nelson-Denny Reading -

checks showed gaing.which were highly significant statis-f
tically. ' HRERE ‘

In addition to use”of standarized tests and other
measuyres in evaluatin@ﬁprograms, several studies of re-
actions of participants to programs were made. Question-f
naire responses obtained: in Kingston's Texas A and M
program (25) revealed that, although 64 percent felt
the course vas to%@‘h@pﬁﬁto develop adequate reading
skills, 97 percentfielt 4t had helped them to improve

%

basic resding skil;ﬁ and: 86 percent thought they had

dicated that they did:mére recreational reading, al-
though 64 percent indgcated they onjoyed reading more

?‘j”iféa |




5

N

| rogpondod very simllnrly (44: 10-13)a 'hd"ﬁty-four

porcent of the officers in the original Quartermaster
School reading couraso folt greater readlny ease and/or :
ability, according to Allen (1), 75 porcent thoucht the:

. courao should be lon"thonod and 81 percent. consldered

the course as good or better then other subcoursos
takons Tho favorablo refponnos “might be considered
surprising 4n fiew of the relatively small gains made
in the program. ?Juegtionnaire responses of officers
-in the revised program were even more favorable. A
'slizht majority (56 percont) of 118 randomly selected
officors in the Air Command and Staff School progran
. (48) ranked the course as highly effective only in in-
creasing speed (the skill which received major emphasis),
A considerable portion, larger than would be expected
in view of test results, ranlked the course moderately
effoctive in aidinu improvement in general areas of -

" comprshension, - Eighty percent of the Northwestern Uni-

versity students indicated thelr course had been of
value in their college work (53), - ,
Tow specific attempte to determine the relative

yaluo or eontribubions of any of the various procedures
omployod woro reported; but sovoral studios have yielded
sugroestivo indloutiong., Sheldon (41) stated that none
of the many varied techniques usod in the Syracuse
Univorsity ‘reading course seemed appropriate or éffici-
ent when usod alona, leading to an inferenco that im-.
provoment effected was perhaps due to varied techniques
and procoduros in combination.

. Smith and Tate's study (42) was an attempt to deter-
filne amount of improvement which might accompany use
of tachistoscopic projectors and reading rate control=-
lers. Half the time of each session was devoted to -
uork with each machine. While substantial improvement

g was indicated by. the tests used, these gains were not

nearly as great as those indicdted by rate controller
aettings. It was not possible to'determine the relative
contribution of each machine, Manolakee (30) studied
the effects of tachistoscopic training upon reading im-

- provement of matched experimental and control groups
\\\//pf Marine Cbrps.Supply School officers. Training of

.

Q
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the experimental group, differed .from that of the con-
trols in that no tachistoscopic training wag provided,
tho time allocated for this having been included in a
broader vocabulary and comprehensfon program. Compari-

[:R\!:sen of results of eye movement reefzgs after training
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ghowod no significant,difforoncog between the groups.
Rato incrounse diffsronces wero significant, howgver,
favoring the oxporimental group--the -group without
tachistoscoplic training.

Kingston's students: indicated, by questionnaire

respongos, that they folt tle reading rate accelerator

-and tho roading films had boon most helpful (39 and 35

percent, respoctively) and that the tachistoscope had -

_ bben least’ helpful (41 percent) (25). It was pointed i
‘out thot eacli tochnique had not been gilven equal em=-
phaois., A ‘considerable portion of Quartermaster -
officars rated, on.questionnaires, the tachistoscope
as being of least value also (1); manual practice exJ.
ercises were rated as being of greatest value. This -
reaction, plus purported opinion in the field, led to o
proviously noted rovisions in which the tachistoscope
phase was drastically redwced. Officers in the re-
vised program reacted similarly. Questionnaire respon-
gogs of Northwestorn University students indioated that
applylns reading techniques to college materials, in- -

dividual wokk with instructors, and vocabulary build- ‘1MF

ing activitios haod bsen most -helpful (53). Tachisto-
gcopic training, ono of numerous activities in the pro-
gram, vwas not rogurded as having buoen particularly ¢
helpful. o , S
Redgons Tor use of the rate controller for recogni-

tion exercises instoad of the tachistoscope, which had

' poon dlscontinued after having been used in the past,
ware not rlvon by Staton and liaize (45). The last test.
of reading spoed in tho program they reported gave re-
pults vhich woro 135 words por minute slouer than test
rato tosults obtained with the controller at the end
of 16 poriods. Smith and Tate.(42) noted a similar
lact of transfer and raised the uestion of the levol
to Wh%chbspeed,nnd comprchéonsion had boeen built.

device which hoyes down a page and is "flipped" for

each line by tie reader. Several desirable results

woro glaimed, but ho presented no objective data. The
chief value soems to lie in stimulation and maintenancé
of interest. The group tachistoscope, which had been .
used, did not appear to gustain the same interest.
Pogsible motivational vnlues of the tachistoscope have
been noted frequently (1; 25; 54). _ w

An attempt to improve: reading speed andicomprehenfv»

gion without "elaborate mochines or expensive equipment"-

Vi

Snydér (4$E%described‘the use "of a Flasghreader, a "Q

-
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. Was &escribed by Andreus (5). He reported that after
two months of twice~t-woeek gesoions of One-minute speed -
_axarcises with simple material students read at rates
varying from 250 to 1,000 words per minute.\ "Tests"

werd mentioned but not identifieds - = - e

A numboxr .of reports dealt,.in wliole or in part

" with varied types of\%Palyses or descriptions of read-

&

ing testa. Witty (54
in tests of reading speed and comyrehension, ‘such as

being limited to types of materials coverod, 1nadequacy_g

of length; limitations in measuring rate of reading
vali&ity, and lack of tests for measuring certain read-
" ing comprehension abilities., Traxler, in an. earlier

“: study (48) also pointed out the need for using care in

. test ‘selecti ng In twenty-eight group silent reading

 tests ylelding thrae or- more scores, he found forty-

fitne types of reading ability,povered with twenty-three
. being ‘ingluded 1H only one test. One-fourth or more

'of* the tests used subtests of word meaning or vocabu- '
lary, paragraph comprehension”qumeaning, sentence
‘meaningz, rate of reading, and story comprehension.’

The Diagnostic Reading Tests have been involved in-

& number of analys es, a8 has also the Cooperative Eng-

' 1igh Exmiatnation, Tost C2, Two small books devoted to

 the conutrucbion, validation, intorpretation and uge o

. the DRT have been published (11; 12). XNone of the DRT L

Survey ey Section scores of 200 Hunter College students .
‘were fouhd to corrolate as highly with an index in-
American Hiostory ag did scores on the Cooperative Eng-

"' 1lish Examination, Nost €2 (4), All multiple correla-
x tions obtdined when ACE Psychological ‘Examination

scores wore combined with Test C2 scores were also'
. higher than any obtained when.ACD and DRT scores viere

" combined. A. combination of éa vocabulary and compre-

\’,!

hension scores correlated pracLically as highly with
4the history index as did a combination of ACE total
-séore and Test Cz‘fcores. Correlations obtained in d

'; study with hlchigan State College students indicated
- that the DRT and C2 were equally related to the ACE at

a fairly high level that Forms A.and B of- the DRT were'
~-comparable forms, and that the DRT. and: C2 were posi-
tively related but not sufficientlx enouch to.be con-v'

_{p sidered equivalent tests (R3). S
Witty, $tolarz, and Cobper (55);%epbrted a correla- ‘

tion of .36 between scorés of 114 students on the C2 N
bheir scores on’the Iowa Silent Reaaing Test,

' .5]_ 38 ' %' “,. ,

called attoention to limitations . ..

g
3
“d
4
4
M
3!
i
-§
3
s
3

2o

L ATA wm 3 mela Wi




su530st£ﬁg that the two tests might be measuring some- f
what different phasos of ronding. The varying ooptentff
of the tosts as well as the seleoct nature .of the group |-
(tho C2 gcores were among the' lowdst 15 percent among f
.thé\scorés of entering freshmen) might have been im- §
portant factors in the rolatively low relationship,
Traxler (49) reported that the £2 "is without doubt
_sufficiently difficult. for even very able graduate
~studentg." . ' ’ - R
In a study by Frederiksen (20), one group of Princk
ton .freshmen was given the G2 under conditions of
i standard timing and directions;,thQ'other with separatef’
N - timing of Part I (Vocabulary) and Part IT (Reading),  f
A ~ with Part II not being begun until time for Part I had F
g ;

been called. It was found that deparate timing pro- |.
, duced no significant changes in meang and -standard R
. ' ~ deviations of test scores, in predictive ¥alug of -
" scores, in the intercorrelations of scored, or in theirf
.eorrelations with other predictive measures. .Modifying}
the instructions for Part II by having students read :
-the item questions before reading -the selections algo.
S failed to produce significant differences,  These find-|
TR ~ings soemed to warrant pormit ting adminiastration of thel
S tost to remain simple. T L . R |
- Preston and Botwl (36) obtained a significant cor-
= .. relation of .48 when rate and comprehension scores of b
. the %owa Silent Readiry Tes; viere obtained under the |
; B ‘standard timed conditions, | ith time limits, = non-
! b significant correlation of ,20 wa Yound, leading them-
! . % %0 «conclude that under untimed: conditidns rate and com-~ -
; ' . prehension arc relatively independent of one another,
' %. When'DRT' vocabulary test scored obtained ilinder timed
-and untimed conditions were compared, a correlation of
466 was found; but they considered thisg relationship. too
A Xgw for predictive purposes and regarded the timed. test §
asipractically a different test frohm the untimed one.
S“several reported Programs used the“Harvagg Readin

b i

J".
L
5
it
é
o
:
i

Testds These tests were considered more difficult im
e Purdue. program (13) - than the DRT; but a greater per-f.
cent of increase in speed wag indicated With'the'Hhrvawi
Tests than with'the DRT, ' However, use of the Harvard
Reading Tests in the Alr Command and Starf School read-
ing progran&gave indications of smaller rate gains %han -

~had been indjcated for most offiters with previously

administered\fests whieh involved. less difficult mater-
lals (22). ™. 39 S S
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1o ~ Thrge reading tostn woro inoluded -among “th
. "to which Forbes (19) applied Tive different reada

* " *formulag. The avoragegradé placoment lefels obtAined
with the five formulas were middleueleventh—ﬂradq for
the Cooperative English- Examipation, Test G2, and the

-.Minnesota Speed of Readin@‘Tth andnmiddle-tenth- nﬂde
for the SRA Roading Toghe Howover, with-his new and ~
oimplified method for/determining readability’of etund-,
ardizod tests he obtained a ratdng of high-elevcnth-

| ... grade for the. htnnesota Test, middle-tenth-grade for'

! the G2, and. hizh-ninbh-grade fot the SRA Test. - The.

o rvrade placcment estlmqtes obtained with the o other five

' ~ formulas yielded ranﬁes of five to _sewon grade levels

for each test,

N Smith and Taté (42) used the Smith-Moler Test of = - "if i
i

Y Readinz Efficiency assone-of the neagureg ,of improve-"
T " ment used in their reading program,  The test measures *

rsading rate and comprehension on selections of three. °* . _i
, levels of difficulty (seventh grade, college freshmen, ° "fﬂ'g
, . and college graduvate levels)., It has hot yot been °© A B

‘!.~ published, Nichols and Kel 34) reported the = ° “wt‘yﬁfa
" . dovolopmont of the Listoring, Lff § which yas S %
L s K

i

]

3

i used to measure improvduyent in listening 8kNls axfaIn- |
;f?. ed in communication” §ourses, " Comparison of trained -
*, .. and untrained group provided evidence that listening* o
" skills were readlty.amehable to training. "They also "..( 3
used one” ' form of_ the Purdue Placement Test in English, . ,5
%Fart V, in the regular manner as a wreading test and ° - i

1
; nother form as a. listening test by having. examiners
i road selections and -itefas. .All reading-listening
- l - correlations were signiflcent the.highest being in .
4
!

'ﬁ . the reading-emphasisg section. The greatest mean di ff- ; ji;
-erence, a s:gnlficant one, was ound in the. listening- v
s .. omphasis sectiou. T A \9&
4., Carillo and Sheldon (9) have-suggested’a tentative
design for a test which proyides for a natural rggding ;
. situation ahd which measures the. flexibility of proach
. to different reading situations. o
. Hell (21) found that over. half of a gro of students -~
P tested with the Nelson Sl;entSReading ‘Tes ehowed an, in~
e _ crease fn scores when background musig wés used, . The
major source of increase was in.accuracy, ‘and students-: ey
- of. below average intelligence\and gchievement benefitted = -~ |
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"1 the most,. General, student meaction to background nu51c' .,%
| o “vas favorable, ; - - o
[:R\f: Readability has continued to receive considerable g
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attention. Klaro (27) concluded, as the result of an
extonsive ovaluation of five roadability formulas,
that the Gray-Leary, IFlesch, and Dale-Schall formulas
moasured much tho same ospoocts of rendability, with
difforonces between the three being slight. Ho at-
tributod differencoes in ratings to differonces between
tosts on which tho faormulas were based and to parti-

~"eulariimitations of tho formulas thomsolves rather -
“than to difficulty of matorials moasured or sampling . - $

_ orrorg. The meaning of grade ratings for adult mater- 3

B iales was questiolted. ‘ : , -

: . The five different formulas Forbes (19) applied

o to twenty-seven seloctod tests commonly used for

L counseling purposes were found to be correlated signi- &

ficantly, (the rank-order correlations among thg Dale~-

{ . ' 8Schall, Flesch, ond Lorge being the highést,-%hose :

involving tho Lowrenz and Yoakam being among the low= " t

g ogt); but dofinite*differences in results for the var- i

‘ - - ious tests by the five formulas wore noted (as muok”

as 9.1 grades betwocn ratings detormined for a single

i ' tost by swo. formulas), TForbes presented a gimplified

’ . formula”which bases vocabulary difficulty on weights .

. . oosignod to wordse in the Thorndiko Junior Contury .

" Dictionary (1942 rov. od.) and whieh roguiros only
half an hour to apply-bo-a test.

;- A nuantitative rosults obbained by Russel und Fea
(38) in thoir onalysis of six formulas sugroestoed that
the Dgle-Schall., Flesch, and Lorge formulas vwore about
équally good measuros of difficulty of childron's,
books, in view of tho ratings given twelvo gselectod .

" books by 63 librarions., Correlations based on the
limited samples suggestod, however, that the Flgsch -
formula did not usually give books the same comparative
rating as the other two and that the Winnetka Yormula
ratod them much aé did the Dale-Schall, only at &’
level two grades higher. : o .

4  Swanson and Fox (46),“studying the effect of

! "gagicr" and "harder" veorsions of twelve articles

g ' printod in a company nevspaper, found no significant - :

f! - différonces in retention; however, thoy did find sign=-

[ ~ ificant differences in comprehension. Results obtained °

|
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suppested motivational factors inherent in content
might be the most crucial fgctor where individuals
! gelect what thoy want to read and ‘learn; but where in-
,; l ,dividuals are required to rcad and gtudy, a9 in clasgs-
1i-pY,~+ room and training situations. '
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Lnloney (29) found the diroctions and itoms in
~ File's How Suporvise?, a test of supervisory quality,
to be at the dlfficult lovel (Flesch formula), He cone
cluded .-tlat the. test could bo read only with difficulty
- 'by the average foreman and, therefore, was of doubtful
' 4alidity ns a moasuro of supervisory ability- for lower
' lovol porsonnol., :
Viithorington (523), applying the Dale-Schall for-
~'mula ‘to eight. recently published educational psychalogy
" textbooks; found thom.to range from tonth to twelfth
‘grade level in difficulty and concludod that all were-
: appropriyte in view of readability,. for the types of
€lasses for which intended. Allon (2) found that oral
'cOmmentaries of factual ihstru¢tionnl £ilms written
one grade level below tQG present grade plgcenent of |
sixth grade pupils resulted in significantly greater
léarning““than did commentaries written one grade level

- above. Tho Flesch, Dale-Schall, and Lorge formulas

vorc about equal in predicting comparative readability
of commentariqs; but the Lorge consistently predicted
about two grades lower than the Flesch and the Dale-
Schall™garied in its prediction. o .
England, Thomans, and Patoraon (16) reportod a
ntudy of 1oliabilttv of the oriyinal Flosch farmula
and the -simplified Flesch formula which had been pro-
posed -earlior by Farr, Jenkins, and Patcrson (17) and -
had been criticized by Klaro‘(zﬁ) and Flesch (18). -
Rending ease scores computed by 14 relatively dnexperi-
enced .analysts and an experienced snalyst ylelded re-
" sults which confirmed earlier reliability studies and
showod that both the original and simplified Flesch
. readlng oase formulas vere highly reliable., Diunnette
_and Maloney (15) found that the simplified formula could
be applied by naive subjects with @ greater degroe of
accuracy and in less time, Thoy concluded, theroforo,
that is was truly & simlified formula’ operationally.
. A number of studies wers concerned with various
_reading abilities and charactoristics. Krise (28) in-
vestigated the relationa between reversal tendencies
-und each of a number of factors which have been posited
© as causal factors., A highly significant correlation
- {1 percent level) was found for space rd®ations ability,
lending support to the theory that difficultics in
" space relations, or confusions in figure-and-ground
". rolations, glve rise to revorsals in reading. In a
O by Triggs (50), ability to divide words into
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" wero never slow and fast readers viere nover poor.

) r

. -~
ayllables showed some growth from Grade 6 through the
colloge froshman lovol, but Triges found very little
growth ovident on ability to hear and match sounds
from Grados 6 through 13, Schubert (40) has 26 Los

"Angeles State College retarded roadors take two forms

of the vocabulary test of tho Californis Roading Test
to moasuro reading and hearing vocabulary. One form

was glvon as a reading test, the othor awa hearing

tegt. She found no gignificant differences between
the two -mean scoresg.

Menon and Pstel (Slrzfound that test ragults in-
Qicated slow roading rates for 70 tegchers in training
at a-secondary teachers collepe. A sligh% negative
correlation between rate .and comprohénsion was found
for the group; but it was reponted that good readers

Thirty college students in a study reported by Perry
(35) wero found to read Arabic numerals‘significantly
faster and with significantly greaten accuracy than
thoy reoad Roman'numerals., Tinker (47) found the ine-
fluonce of small type, vibration, and usc of italics

“t0 be cumulative and to produce relatively large drop

in spoed of porcoption.

Using a quostionnniro'approved Schubert (39) at— )

tompted to ascortain factors which might differentiate
poor colloge reudorg from good ones. Fifty retarded
roaderd and 50 ungeleoted cases of the same sex and
grade status viere sampled. FPoor study habits were

ol o Y

.
ki aanaaecd

T

indicated for the retarded readers. Items which seemed é

contingent .upon emotional fdctors (such as nervousness

in class discusgion, oral reading, and‘taking examina-~

tions) were experienced more often by them also. The

,invostigation revealed, however, the, possibility that

apparent causes of reading retardation might be results
of the condition. A group .of fNorthwestern University
upperclass. students participatinz in the reading im--
provement program (53), while not seriously retarded
according to test npmms, exhibited relative inflexi-

abilities, and lack of ability to concentrate and to
sustain effort upon difficult materials. Smith and

 ‘Tate (42) used Minnesota Multiphasic Persgonality Inwen-

™~

torx results in comparing the 4 students making the
greatest and the 4 making the least gain on the reading
rate controller. The least gain group appeared to
have more omotional distractions--greater anxiety,

36 43

- bility in rate, lack of various critical comprehensionf,f




O _nt in‘academic grades could result for thos
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psychasthenic behavior, and téhdencios toward paranoia;
but tho very fow numbors of cades did not warrant any

: fdefinito conclusions, '

Dowd (14), studying the best bnd poorest achievers
among those in the highost decile of the ACE Paychologi-
cal Examination, found differences_ betwoen groups on
reading ability existed on a relatively high level,
Gonorally, studonts in both groups were in the uppor
half of the class on reading levol; but a large propoyr=
tion of non~-achievers fell just above tho riesn while
most of the achiovers fell in the highest range of

" seores. Dowd concluded that specific impingements of

¥ho college situation were not responsible for under-
agchievement in high capacity students Yut that factors
operating to lower academic efficiency had also operated
to depress the same in the earlier school environmont.
Bond (17), studying disparity between capacity and
achiovoment among senior high school students, found

~ high ability pupils indicatlng not only the tendency

to opend a disproportionate amount of time on courses.
liked boest as an important obstacle, but also poor
gtudy habits devoloped in lovor grades whon succoss

“cume cagily. Curtor and MeGinnie (10), compuring tho

100 froshmeit hnving tho gighost point=hour ratios and

tho 100 having the lowest, predicted that one apt to
bocome a- superior studont .would have, among other things,
a reading {ost sdore in the upper quartile and would

- claim to have read five bogks and six periodicals dur-

ing her sehior your. in high school., One apt to become
an‘inferior student would have, among othor things, a
ranking in the lower third on reading test score and
would ciaim to have read three books and five periodi-
cals during his senior year.

-Only one reported investigation of the effects of
a:reading progran upon academic achievement was found.

. Mouly (33) agreed with Robinson (37), cited and dis-

bussed in the review of research last. year (6), that
the final criterion for the success of a remedial read-
ing program is the improvement of the academic grades.
He compared honor-point ratiostof 106 gtudents who had
succegsfully completed a course in remedial reading
with the ratios of a control .group of 164 students who
had scored equally low on the initial test but who had
Rot taken the course. *He found significant differences’
favoring the redding group and concluded that Prove-~
e‘?:ho took
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'to' chock pormanency of zains; and only tvio repbdria

~gaing.

. Northwostorn Univorsity students strongly urgod to
“avall thomgelves of reading sorvice sbocanse of low

.gecond test on a voluntary basis may havo resulted in

a roading cohr&o seriously, At the University of

- Florida, corrolations between examination graded in

a ocourse bagod on efficient roading and grades in

other subjects have ranged from .47 to .83 for over

15 yours, with every coryclation except two having .

been highor thon .55 (51: v). While this is hot an °

indioction of the diroct effect of the reading pro-

grom upon acadomic achiovemont, it was considerod as

indicativo of tho incroasad chuncos for success in

acadomic work for one who improves his reading ability.

Witty (54) pointed owt tHht perhaps improvement in

grodes in a particular subject should be anticipated °

only whon recading skills necessary for that subjects i

are omphasizoed in tho roading program. Kingston (25) i

made a similar suggestion with respect ot incresse 'in /

recreational reading. “E
No study found roportod involved any direct attempt

gave stated recognition to the value of checking such
(5; 22). Perhaps the studies concerned with effects
of roading programs upon -acadomic achievement can, be
conuidorod indicative of some degree of pernanency of

It may bo of interost to noto that, as far as

could bo detorminod, only two of the roading programs
diocussod in this papor ontilod voluntary -participation
(45; '53), Staton and Maizo (45) considerod the read-
ing probran participants.of the Air Command and Staff
School to bo a highly motivated group bocauso, although
comnitriont to the progrom was voluntary, oncoe committed,
students woro not permittod to withdraw. Qut of 96

gscores on two reuding tests, less than half chose to
enroll for the vork (53). Comparisons of 180 students
compriosing tho lovwest 15 percent on a reading compre-
hension test, 114 students-who had followed the sugges-
tion to take a second rocading test, and 42.students: _
who participated in the reading course showed that the
last two groups were gquite similar to the first group
in terms of avorage scencs and variability on the

first reading test. This suggested that putting the

eliminating many studonts who heoded help greatly.
Althouch enrollment in the reading program at the
University of Miami was compulsory for students scoring

'8 45 | B &
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Bolow a certain point on a reading test, a “substantial e
numbor" who were scheduled to tako the course failed . B
to register for it; and not all vho took: it completed o
4t ouccossfully (35). It was suggested that difference '
in porsonality characteristics, if any, betweon those
taking the "requirod" cour'se and thogo who, although -

- roquired to take the course, intentionally or uninten-
tionally avoided doing so might be an important -unknown
factor., It was also suggested that this might bo a
digturbing Tactor in voluntary programs.
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-EMOTIONAL PROBLEMS IN READING/
: Elsie Dotson
University of Texas

1

L ~L”/ The things that I'm going to say to you now are
4 not tho rosults or conclusions of a gcientifionlly .
i : controllod study - nor ox thoy hypothosis in a- theoro-
b - tical framo that I am devoloping. Rather I plan to
i - . talk with you about somo.of my thinking concorning
T o reading as a form of behavior, -and how .and vhy some
of our own life needs and dofenses are acted out in [
L this particular act, Naturally, what I think and say
- _ 1a a reosult of observations made while working in the
L reading program at the Unlvorsity, and I'm sure that
L ‘ sorie of the things I hypothesize and feel now will
3 o chanzp in time; somo will be modified and part of my '
progent thinking will become nore firmly fixed. So
you cannot cxpect to heir a theooretical treatise, rathef
(if I were not afraid of digressing) I would just like'f -
B to talk with you about the collegoe student and his ready:
“ ing. I on sure you all have obsorvod the same things E
¢ that I havo, and have had similar thoushts and questiong
f90 this will just bo o mulling ovor of omr mutual con- K,
j corns, ’ : . B
‘ I work only with people in colloge and this is a
selozt group. My observations are made on this group
and 1t is about this group that ‘I think and am talking
today. I do not mean specifically to imply that other
groups may not be similar - just that I do not know .
other groups as well. R o
When we talk about emotienal problems in reading, §
we are not talking about anything unigue - anything . + E
that goes in a category all by itself. Firstly, read- §
ing cannot be,regarded as separate and apart from other 1
behavior. In the college student, reading is as much
a part of his life as most anything else. He reads to
learn, to recreate, to kill time, to compete, to please
someone elge, to win. respect, to escape from reality,-- [
in fact, he reads for-almost the same reasons he does
a lot of other things. Reading is just one of his \
- many natural everyday activities. And what is true of
our other behavior is true of reading. ' ,
We.express in our walk much about ourselves, OQur-
eating habits say much about' us - our sleeping habits,
the way we write, the way we talk, the way we read.
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Thig iSaour"lifé - ofr own unique way of living; our
heuda, -defonsog, fodra, aspirutions can all make thom-

solvos partly known \ln many of these everyday activities,

All of thoge things we acquire to adjust to life.

Let ua examine a 1ittle more closely this particular '

- act of reading--how intimately it is a part of our

life--it 18 us; we read, it is not Jusb.reading.lﬂ'

Let ug look at how integrated and everydayish read- .

ing is in our total lives. As a.small child we see .
othera read - our parents. This they can do and we
cannot, - What do thoy do with this achievement that we
don't have? Share.it with us, indicate to us that tead-

- ing i3 fun. Do they express annoyance when we want to

bo road to? Many of our feelings about reading are
acquired at this stage. ‘ "L

Thon when we bogin school we ares subject to a whole
varicty of feelings about reading--the fcelings of

. paronts about our reading, our teacher's feelingg about

1%, and our classmates--naturally, we are ¥eeling and
rcacting, changing and acquiring feelings about our
reading: oo, :

We f£ind in.school that nearly everjy subject we
study has to be read about. For those courses we don't
like, it is a task; for thosp.wo do, it is a pleasuro,
By now books have assumed a.gubtle "haye to" quality.

‘Books'are also, or may be, part of our concept of authom

1ty--1f the book says it, it's right; and as such, our

“total feelings of authority may cover our feelings to-

ward books,

. Reading, becomes a way of reéreating,.a way of sat-
1sfying our curiosity; it can be, and frequently is, a
sort of substitute fantasy life. Many pre-adolescents
and early adolescents read avidly--they are vicariously

9

- exploring life through this medium, .

Then to.collegé with all the multiplicity of read-’

1ing requirements and experiences it ‘holds.

So.you see, reading is just another facet of our
lives, And sinco it is just another aspect of our
lives, we are learning about living and living in our

o °xperiences with it, Many of the vworld'x demands can

RIC
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be met only by reading; we must reading to pass our
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- school ecqurses, ‘memorize-a poom for an English course, e .
. gbudy our Sunday Seliool lesson, study our biology .if
. we want to bo a doctor, study hgrd if we want to do
. as woll as an oldor brother, Naturally, how we feel
"< about these‘demands can effect how we read.’ If we
' aro anxious to please the world, we-_.aould become vogli~-
foroua roaders; if we rosont the demands,iwe moy
. rosont roadingj if wo aro afrald of the domands, we.
moy.bo afrdid of roading; if wo rebel agaolinst thesd
demands, ve may refust to read. The way we feel aboub,
the reQuiroments of dur environment may become -3he way -,
we feel about reading. In faet, we eventually may.
- think we only feel this way about reading and not .
' about the demands at all. . . y
- . Ve have learned that no} only are many of the i3
°  world's demands to be met through reading bub that
gome of our demands can also be met through reading. -
can we got approved by reading? 1Is erudition a meang 3
of goining sooial prestige? Can we dominate through | B
reading attainments? Can we express our resentment vy - F

AR etk A T
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- refusing to read? Can-books serve as ready-made day 1
-« dreams to satidfy our needs? : s A | 95
BN So you sea, through this form of behavior known as - F

roading wo loarn about tho domands of our culture, the .
folks who pooplo it, and about qprsolvoe; -Whon Wo.are ’

- poandlng, wo aro roading. co v _
- . Now, lot us logk 't gome” of the attitudes thut we R
gometimes gsoo actod out in roading--some of these feel- - k.
* ings that may interfero with roading officiency, and - - §
gomo of tho’ways t%oy m%y mﬂnifout thompoelvos.

* Thore 1§ $He ofton-goon word for word reader=~-many :
times foors or anxiotlies are ‘foupd ‘to be back of "his =
approach to the p{}ntod poge. Az you all know, the o

. word for word reader will soon tell you that hevls

- afraid ho will miss something--that is why he reads
each word. What is so awful aboub missing something?
Perhaps nothing, if missing gomething means only that

* to you--but’ if one error calls up all your féérs,Qf S
inadequacy, then one error is quite frightening. “Let ‘
me give you an analégy: Suppose after you go ‘to bed .

. ob hight you hear a floor board pop. Well, you can v

& ynderstand that it is just a board popping as the house
_eools off: Howevor, suppose you wero,reuging'a parti- -
cularly excitinz murdor mystory before'you~turned out

- tho light-—then you hear the floor. board pop. After

. just reading the murdor mystery, all of your fears about
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~in torms of those- feslings and can glve you quite‘a

; lsoare'\
'ﬂgre'Just.reacting

roaders ress
4o, tho errox

‘Lg ‘preoccupations
~ gxperienced, -

‘i1, doath, and aggression are
Ql@ser-to'EWareness,_and the sound take

wane;ﬁét;-you.wpfb reacting to a
mpmpntarily'beonuabirred upPe.

to an error;.they are not reacting just .
bub bo.the thront the error "
{t--feara of total fallure,

0:be a Livele .

apt
n meaning

‘Disproportiepate o be sure--taht is 1f you
to the cooling house.

.But you -
lot of fears that had
And that.is tho way some

curries with

apd in an effort to

~“force ourselven to attend td’tng-reédtpg_métter we will
ﬁgliterally%reaﬁvquﬁ'word.'fSémutimeﬁ“1t happens that

g person is very much involved with
~‘which he may not be ful
] But as a
Y ’ .to edch word.
| attention span 18 only one word .1ong.

- gpylng to. solyew
~ pelf to attend

+6 details in reading.

he con got™the main 1d

" %ﬂt-agl the'thailg.
- re unnecessury. .

| of their mental

;gbf gome emotlonéi,problemb,and_hqu very
to copo with ‘detalls.

loft with which

Then thore

. Another possible reading difflculty
gt from prqqccupation could. be

Usually thoso Lo are gpending most
eneryy in the solution.or the reprosgip

arg‘people'who‘are

v

‘awape 1l

bsult he has to forcd him-
1t is as though_hLS'“

that couid Te-

jpeoplo

1itt1le energy.
. Q‘ <

afrald to try to

" undergtand~--to try and to fall would moan to bo & fall-

“ure. DBetter not
- if he'did try, he

11;- :

gometimes helplessness 18 his,bid for love, oI for

:. atbentlon.

"which a young

only by noeding

» - and thereby assurance O

“¢an be a way of dominab

when he'cannot do for h

. are doihg and try o help him,v—ggt me-
man used hif genera

{pability to understand and retain

£ his worth.
ing others. _
imself people stop what they

help can he g
Or helplgssness
He has found that

cite a case in

iqd&q%eacy and his
what he read as & '

means of getting reassurance~and also as a means of .-

. retaliation, ..

This. young man came

1P.hi§ reading skills.

1nndeqnaoy,udﬂ'holpleeunés&‘ A
.Another posgible factor in word for word reading
" This is something gll of us have
% We will be concerned about gomothing?
ofind 1t difficuld o concentrate)

a’ problem--oné A
that he-is constantly’ .

the inability to.-attend ( '«
_“The person may complain that '
ea but that he can{t,mﬁkq.htmself
ilo mny'egon»qrgue_tﬁﬁt;details

n

to try-and tb continue believing that
could & ) '

attentien, -

to,theiBureéu gecking assistance

He geemed principally coﬁcerned

r
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about the fact that he was falling in his courses,
lle manifested much concorn over this and asserted hig
" willingnoses und -eagerness to do anything that would -
‘helpes On tho rcading tosts wo administored, he did jnotf
profofm as voll as most students do, and on an intellff
gence tost he rated fairly low when compared to collegs
people. lHo begcan coming to the group meetings and ine!

**  ,stoad of gotting bettor, he apponred to do worse. This}:

upsot him quite a bit; ho camo ‘often to talk to the 2
people in the program nbout it, It was then arranged
for thig boy to dot individual holp with his reading,

but no ono ovor was able to really get through to the

younz mon. He was so busy tellinU us how poorly he

was doing--how he didn't seem to be improving. Actuallg.

he was too busy inslisting on his own fallures to do

much about thom. Fupther conforemnces with him revealed

-that his family hod rather high expectations of him, -

and when he failed to livo up to theso, his father” beguf

to berato him, This youny man folt, and had felt for §
quite a while, thot he was a failure and very much mis-§
undarstood. The boy was quite hurt by the father's

s attitudo, IHow could he in turn hurt the fathor? By

being Jjust what was causing tho fathor so mucH concern--

~ a foiluro. And so tho youns man wag confronting the

RATIR «» fathor with what ho folt tho fithor dosorvod. L3

’ ' "' Dhin is grovtly ovorsimplifiod and many agpects of
this cage vwerc omitted, but .I wantoed you to sce ono
way thls boy was using poor comprohonsion,gkills, = .

Woll, I could go on for quito a timo if I wero to §
try to lisb all of the attitudes that might play a part B

/ in detormining how wo reud and how thoy might manifest
themsolves. It is particularly complex, too, since fthe §
same reading problem might moan somothing entirely aif- §
ferent to each of tvwo people manifesting it.

Since reading can, and does, mean so much to each
of the persons coming to our reading clinics, what can
we do to help insure that his experionce in the program |}
might be a therapeutic one, without geing therapy? Well,

- easentially, I guess, just what most of are already try-
ing to do. We try to provide a place where the minimum }
of pressure to do right, to pass, to succeed, is expec=~-
ted--where the optimum of reassurance, epcouragement and }.
understanding are extended to the student--and to glve
the student a now und stimulating experience with readiny

| In many instances, 'a reading program serves only to re-

% X condition a person-that is, to associate plcasure with

1 - reading ratnor thon fear or discomfort. ,

|
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TESTS AND TESTING L N
F. Allen Briggs o
" Hardin-Simmons University : Lo

‘A survey was conducted for the purpose of discoverg - !
3 ing which reading tests are in use in the colleges and EUES
¥ .univorsitieg in the area of Ehe Southwest Reading Con=~ ;_lksj

‘forence, ‘Twelve institutions replied to the inquiry. " P .
.The following tests were reported to be in use. The ﬁ
number in parenthesis gives the number of institutions. '

. using the test. . : '

T Rett's Informal Spelling Inventory (1)
Californda Aptitude (1) . i
California Short Test of lental Ability (1)
California- Reading Test. (1) . U S

. Cogperative English Test (3) ' o ‘ g
Diagnostic Reading Tests (8). s
Dolch Basic Vocabulary (1), T - e
Gray's Oral Reading Test (2) : : §
Towa Silent Reading Test (7) o - kS

. < n%’

am e ume Nmre

P

[ i tand

Metropolitan Achievement (1¥
Nelson-Denny (1) -

Ohito Psychological (1) i
gtanford Achievonent (1) ‘ . e
Tylor-Kemblor Study Skills (1) . K
Yoschler-Bellovuo (1) , LI
Wironts Choolklist of Study Habits (1) :

> - b b e e

B

[+
SOvorhl {nstitutlons geported use of thoir 6wn~pents ’ E»ﬁ
' that had not beon standard¥zed. - -

A STUDY OF STUDENT LOSS IN RELATION TO READING SCORES
AT HARDIN-SIMMONS UNIVERSITY . B :
: /

- This part of this paper is designed simply to illus- .
trate the fact shat the data already collected by the o

- teacher of reading often can be used to shed light on -
problems which concern the whole school. The particular , !
investigated is the retention for the other three years ‘ y'!
of their school of students tho come to Hardin-Simmons ;-}
as freshmen. To keep those students who adventure with~ a
in the walls of an academic institution is a wortiwhile !
aim fo¥ any school, bul it 1s"particulariy }mportant

~for a private college without heavy endowment’, and Har-
‘din-Simmons has become interested in increasing its
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total enrollment through retaining more of its first .
N , yoar, freshman students. This paper attempta to give
. somo information to tho subjoct by examining the records
of a majorlty of tho#tudents in two freshman oclasges, °*
those of 1951 and 1952, - o 1
The data usod for the study vias alreody at hand,
end it is the sort of information available in most .
sheools. The roading tost used is tho one given to on-
* %ering freshmen at H-3, U, It‘is a ngplo'instrumentt %
X an adagtation of a Reador's Digest test. The material
: to Lo ﬁ%ad 1s exposition, about 3,000 words in length.
o Students were askod to mark the place to which they
L had read at tho end of %wo ‘minutos, and rate scores '
(- .were figurod from this tnformation. Additional time
ﬂ vasg given for comploting the reading of the esgay, and
i twonty multiplo-choico questlons wore asked; a compre=
: ‘ hension scoro was found from tho answers to these
i questions. Tho tost is an inexact measure of reading
S ability, but it gives relative information about the
ontoring studonts and it holps in advising retarded
! roadors about tho nccessity of improving their ability,
| - . The two othor picces of information usdd were se-~
f ' curod from tho student's rocords in_tho registrar's
|
{

{
5
3

officu, Tho rmrados made by the student in his froshman
ey yoar, and tho fact of whethor or not he enrolled as a
o gsophonoro at H-3. U,. were ‘securéd; his enroliment for
; lator yoars wor ignored bocause it had been detormined
il provioualy that the greatest student loss was betwoen 3
' tho freshmon and sophomore yoars. Each -freshman class ‘
-wag dividod into throo groups, those who roturned as
Ak gophononed, those who dropped cut of school during the
freshman yeor, and those who finishod the freshman
, year but who did not réturn as sophomores, No attompt .
(| - was mado to ascortaln whothgr stidonts who dropped
1 S school at lardin-Simnons wont to another college.
, Tho accomplishment level for each student who made
grades "in any .of his courses was ascertained through - .
the grado-point constants in use at the University. 'An
A givos plus 3 grado points for each hour of credit, a
B.is plus 2, a C is plus 1, a D 18 0, and an F is minus
l. Students who withdrew from a course whth a passing
grade (WP) receive no credit in a course, but, for the
~of thig computation, a student whq withdrew.with a o
‘failing record (WF) was recorded as an.F. It will be |
obvious that this system of gummarizing records makes A
. .the apparont averace of a student higher than it actually
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‘ Y
1a; thore ls greater weight average on passing marks
thnn on failing-ones. Courses in music and military .
golonce were figured in the accomplishment level, but w. |
coursos in.physical education were not because of a
lack of ccordination betweon PE grades and other grades
made, and bocause of the: lack of rolevance of a reading o
gscore in a physical education course of study. Studentg o
" in the accompanying charts, who are recorded under the i
houding "Others" are those who, for pome reagon, aida i
. not have a rocoxrd in the rogiatrar's office, although o
they took the freshman test. : _r
The first fact that may be observed in the tables o
resulting from the study can be seen in the accompany- 5
ing chart—w"Distribution--Reading Peroentiles,." tSee b
table, page 52.) . P
It vill be observed that there 1s no poaitive cor- -
" relation betwoen low reading scores and staying in .
school; as many students were lost from the fourth quart-
‘ile as from the first. The same general situation may - -
be noted in relation to scores in both rate and compre- ,
hension. The greatest number and percentage of students ¢
who fail-to become sophomores at H-S. U. are in the . T
'socond and third quartiles; more of ‘the best and worst 'fi '
studonts remain.. A substantianting fact may be observod Q;
in the accompanying chart--"Grade-Readinc Percentile", Aoy
(See table, page 54-55,) ' . LA
Although thore is a degree of correlation between
reading scores and grades, the correspondence is not ’
high. Although more A-students were . ln the fourth and
third quartiles in reading, the distribution of grades
within each grouping is wide. It is apparent, however,
that the correlation between rate and grades in general~
ly a little higher than that between comprehension and
grades; it wowld hot be safe to prediet the success of i
a.student in his H-S, U, grades from his reading scores;
evidently other factors are at least as iqgortant as
reading sbility. .
" Neither is the correlation high between the grades
made by the freshmen at H-S. U, and whether he stayed
at the school. As might be expeotod, and as is indic-
ated in the tabulation "Grade Distributiqn in Relation
to Return for Sophomore Year," mére students with A-
records remain at the Univeraity than any other group. ‘,
" As Will be noted in the summary’of .the facts in this :
.table, the higher the grade, the more likely the stu- L
QO 1is to remain at school, but a substantial numberx
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"of D's is considorably higher than common. "One result [
‘of such a system might well be to moke tho reward of k
a class mork so oasy that it does not offer the intclleo- [
v
|
|
{
!
!

‘ greater scholastic incentive, but there is an observable

 ing course is a solution t0 the problem of keeping stu-

» .
~a

'of'studehtggare lost at.every level: however the loss~

percontage of A, B, and C students is less than the
avorage loss in tho freshman claes. : . '

The students lost, in referonce to the percenthi?‘
range of reading scores substantiates tho observati :
previously noted-~the best and worst students are likely tf
to remain ot school and the two middle quartiles furnish
the largest number of losses in the gtudent . body.

It ig therefore apparent that Hordin-Simmons does

" its best job in challenging its best prospects and in

nursing its weakest students; its groatest opportunity

s in offering increased challenge to the average stu-

1.
dents who start to the school but who are not suffici- f

ently interestod to remain there. - o

Porhaps ono reason for a lack of challenge to the
average student is to be seen, symptomatically, in the i
ngrade Distribution” tabulation.

The proportions of each letter grade given show that

‘the marks are skewed rather abruptly toward the %op, |

particularly in the B, bracket. ' The number of A grades.
piven is near an averuge distribution, bub the numnber

tual stimulation desired by the gtudent.

Certainly this study has not been classic, nor are
the results thoso that a ‘teacher of reading might desire.
No sharp rolationship between the ability to lead and
either success at Hordin-Simmons or a desire to stay in

school there has been discoyered. 'The chief factor %"

which may bo.ceon is that tfio greatest student loss
comes in the average student who needs.to be given

relationship between poor ability to ¢bud»and poor marks .
in college. .I make no suggestion that the romedial read-

dents satisfied in their first school, but I will report
that, of 27 freshmen enrolled in remedial reading from -
this class of 1951, 22 are still at Hardin-Simmons.
Since the course is a 'completely voluntary one, student
ngpive" contributes to the situation, but the fact is
interesting. ‘ )
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3" INFORMAL METHODS OF APPRAISAL

- : A.E, Denton

~ Texas A, and M. College
’ -}

School roading programs rocontly have become
broader ond moro floxible becausc of varianco in mater-
ials and purposes of reading and the objectives of
tnstruction. It Lis logical to assume that theso facton]
have influencod greatly the complexity of diagnosing
roading ability. The devolopmont of standardized
measures has not boen able to keep pace with the need
i for appralsing achieveiment in the broader aspects of
8 reading instruction,(13) _ o
4 - .. 'Carter & MdGinnis (3) define reading disability as
‘ ' . inmbility to learn to read when taught by ordinary
i ' classroom procedures. Thig deficiency. is obaservagble
E ,in the student's whole environment and may affect his.
3 . educationanl, social, and cmotional adjustment. No
y ' student should be classed as a case of reading dis-
ability solely on evidence presented by reading-test
\ gcoros. Such testing would constituto only a fraction
A of tho ovaluation. All factors in the caso schould be
4 given congidoration. Lvaluation of roading includes
i - not only the use of formal or stundardized moagubtos bul |
{

also the uso of information gathered by informal methodty
which permit the teacher to adapt the testing to the
particular needs and abilities of the students. ,
What are some of the more common- informal technigue}
of appraising reading ability? Most authorities in '
the field of reading agreec that tocachors are able to
estimate informnlly the student needs through 1) obser-
‘ , vation, casual conversation, and analysis of their work,
T 2) cose histories or records, ond 3) informal testas.
L The teaclier, by.observing the individual student in a
clossroom: situation, talking with him, and studying his
writton examinations or compostions is capable of dis-
cerning certain manifestations of reading disability.
The toacher is able to find out considerable informatic:
about his reading ability, interests, and need for read:
ing. When the student reads orally, the teacher can
A . immediately detect mispronunciation, subgtitutions, in-
%Eﬁ . gsertions, omissions, additions, repetitions, and rever- J
E ' sal of lettors, syllables, words, and phrases (8)s It
i is possible to note manifestations of emotional and
g personality deviation, inability to do satisfactory
g}“ o academic work, rate of reading, and to secure a check

. % . 63




". of comprehension in torms of summnries or questions
R over. the material he has read.

. appearance at the first conferenco and should continuc

which may aid the instructor in perceiving what is
wrong with ‘the student's reading process are presented
by Triges (11):

1) Articuletion--observation of the studen& readiné
silently will show presence of lip movement, ih-
dicating articulation of .all or part of each’
word he reads, foroing undue attention t6 eagh

"word. A comparison of oral and silent reading
rates is also an aid tq detection of articula-
" tion as well as the student!s reading habits,

2) Head movement--unnecessary head movement hinders
accurate perception and decreeses ‘rate of read-
ing. .

3) Eyo movements--usuolly a symptom, not a cauee,
of poor reading. They are the result of other
disabilities, faulty comprehension, or.limited

"~ vocabulary and are best attacked by improving
general reading skills. If a student's other
reading disabilities are corrected, eye move-

- ments will probably ‘take care of themselves.

4) Use of mechanical aids--thé tendency to point

- with a finger or pencil is‘a good indication

- gomething is wrong.

$) Work or study habits--since study skills and
reading skills are closely related. It is some-

' times difficult to distinguish between them,
HNote how thoroughly the student seems to concen-
‘trate, how well he handles exercises, how much
time he requires to complete certain tasks, and
‘ how well he follows directions. All these fac-
tors are important in diagnosis and remedial
treatment.. Does the student do as little as
possible, or is he a hard worker? It is advis~

* able. to correct poor study techniques before

attempting any type of Remedial work,

o diagnosis of reading problems which are. so complex that
T \ | .57 o

Diagnosis from observation begins with the student's

throughout his course in remedial reading. . Some clues

!
i
5- Case history is another method which is wvdaluable in
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the students would be more able to pgain-a realistic

undersbanding of ‘thelr probloms and bo more likely to

angumo rosponslbility for overcoming their disabilities
if thoy woro hnndled in individual conforencoa. The
way in which tho atudent 1s roferred to tho reading
olinic or to the reanding spocislist larpgoly determines

.tho~guccoss of therapy. Socuring o hiatory of the

pbudont's ncadomic achiovemonts, intorosto, and family
backyround should bo a part of the diagnostic process,
for it often aids in choooing the best remedial approach.
Triges (11) fecls that a good case history should in—
clude:
1) A measurc of scholastic aptitude and perhaps re-
-sults of intolligence tests,

“2) Past high school record--grades, subjects, and
teachers, etc.-~whicli would disclose phyaical
illnesses, changes of school, absences, and the
typoe of work ho has done in coursoes requiring a
~great deal of reading.

3)'Special abilities and vocational interests,

which may provide motivation to develop necessary
reading skills for his chosen profession,

4) Hoalth history, which may reveal important do-

"~ viations in tho aroas of hoaring, cyesight, and -
spoech. ‘

5) Doth objective and subjective estimates of per- °

sonality, which at best can only indicate generak‘
areas of maladjustment and aro unreliable in the
hands of untrained personnel. k3

6) Educational and Socio-ecomonic status of the ot W

fami]yo ' . \&{:

7) Extra-curricular activities, which will enable

the clinician to select reading material of in~--
terost to the student and also aids in establish-
ing rapport,

Information of the above nature may be gathored
from the student's cumulative record, conferences with
the student, parents and teachers of the student. It
is wise to work out seme procedure for recording the

. data., If there is no definite system and place for re-

cording the information, it may become lost or destroyed

- and all the work will have been in vain., Compilation

of the cage history should continue throughout the
remedial program. This information will also be valu-/
able later as part of the student's permanent receord
or in research:. . )
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A third method of appraisal is by tosts, The
standardizad tegt has definite advantages in at least
‘threoc aroas: 1) datorminntion of the range of reouding
ability in clasa groupings, 2) determination of -the

.range of achiovament in cortain phasos of reading, such

ag word recognition, comprolhonsion, and vocabulary, 3)

in measuring the amount of gain rosulting from inagtruc=

tion. Such tosts indicate little concerning detailed

. rending abilities and should not be relied on as a com~
‘plete guide for directing instruction, especially for

individual students {5), Traxlor (10) made a eritical
gsurvey of 28 silent readings 3 which could be used

. as diagnostic measures, If a tes ed Thxee or .

more separate- scores, it was considered diagno tic in
nature.. Torty-nine (49) types of reading ability were
tested with the 28 tests which he judged fairly roeliable,.
valid instruments., He stated that the dlagnostician

- .48 more .important than the test and that no one test

‘thoroughly measures all kinds of reading ablility.
How then will you attempt to diagnose these detailed

. reading abilities which cannot be measured by standard-

ized tests? Durrell (5) points out that the following

~ areas can bo satisfactorily meapured- by informal tests:

. 1) Roading intorost and attitude and the amount of
" voluntary outside reading.

2) Word skills employed in silent reading.

3) Study skills, detailed reading, skimming, agsoc ia-
tional skills, use of the dictionary, and parts
of a book,

4) Suitability as to the reading difficulty of the
materials used in classroom instruction.

The following reading skills are measured by in-

“formal or non-standardized tests.

1) Word analysis

2) Oral reading

3) Oral recall (aided or unaided by questions)

4)'W£&tten recall (aided or unaided by questions)

5) Speed of reading

6) Vocabulary ' . -

7) Critical reading

- 8) Stuay and library usage skills . :

Proper use of informal toests, supplemented by obsor-

vation, will yteld for the competent teacher -information -

‘of sufficient diagnostic nature to be ugeful in meeting -

the individual needs,
he reuourceful teucher who utllizes all of the

5 66

o4
Liad

® -

B

——_—

N TN

PR ON
RS

SRS SR

PER

-<‘.'—J‘~ﬂo&‘;:l~;:-:

b DD it waisewiollank P Al MeT Pt o LA O s RN ot

Y



informal. tochniquos of appraianl--obsorvutiona\ case

nistories or-studies, and informnl tests--will be doingf
i ‘ a groat doal ln mooting nnd ovorcoming Lho needs of the k.
SO . students o : %

NS
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CHECKING COLLEGE STUDENTS' VISION
, " Ralph- W, House
State Teachers College, erkaville, Missouri

It is a difficult task for thevcollege profossar,
a layman insofar'as wision is caoncerned, to make a.
satisfactory examination of a ¢ollege student's vision

‘as a screening examination. - The law-dees not permit

a layman to make a diagnosis} Purthermore, the com~
mercial tests designed<for a teacher to use in making
a vcreening examination produce data ‘which are usually

not understandable to the eye specialist, and also fail -

to redognize tha usual toleration limits~established_
by .eye specialists. Hence, the problems.igfolved in’
making a screening examination of a collegg student's

vision status for referral to an eye specialist is one
. that deserues our best brand of’ thinking.

[

/

. . /

-Absolute Values
A screening examination conducted by a layman )

. should be directed toward obtaining dbsolute values for‘.

the collega ntudanb's viglon status when referred to
an-eye specialigt, - The absolute valuos are (1) .wisual -

-aculty status: (rsducticn of vision in one qr both eYes),
°(2) available focussing power of both eyes (amplitude_

‘of accommodation), (3) astigmatic’ status, (4) binoqular

gtatus (muscle balance status), (5) anemic sthtus, (6) -
scotoma status, and (7) normal \far, or nearsightedness

status,

°

The Layman's Ekamination of the college Student's Vision

Staftus _
Eye speclalists are In agreement as to the best
target to use in determining visual aculty or sharpness
of vision, namely, the llliterate - E target., Optical

" companies -have {lliterate - E test charts for sale. A

}[:R\f:strip in o"der that they msy be seen by the case as the

mask should be used as the mask prevents memorization‘
of tho position of the E -~ symbol., The opening in the
mask should be large enough to accommodate. the largest
E - target used. Cut the large chart containing the E
targets.for 20 feet, 30 feet, 40 feet and 50 feet in -

.. strips; each strip contains'the E = targets for a

specified distance such as 20 feét, 30 feat, 40 feet,
etc. The strip must be the sane width. The E - targets
E‘b 20 feet and 30 feet must appsar near the top of the

R Y
~
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tuo inches highe
placod ten feet .in front of -the mask permitting the hole

.which the legs of “the 50~foot E-target point.

» . . -

" examinor lets the strip rost on the batton which ls

fastoned just holow the opening in the mask and permits
the examinon to olido en & - target strip flat on the.
boatton until he has £ho dosired E - targeb immediately
back of the oponing in the mask. Tho caso ptates or
points go as %o indicate the direotion in which the legs
of tho illitorato I - symbol are pointing. -

. An inexpensive trial-frame is a must in meking the
examination. AR excellent mirror approximately twelve
inches square will make it unneoessary for the oxamlnex
to have'a helper. The mirror should be fastened to &
T-ghapod viooden stand approximately forty-two lnchos
highe The T~-shaped wooden. stand approximately forty=
The T-shaped stand with mirror are

in the mask to appéhr»approximately in the center of
the mirror. You are now ready to examine the cases's
vision status. : : . ‘ L

Visual Aoulty Status

Show .caso the E's on the 50-foot strip asking case
to-tell or point so as to indicate the QIrection'in
Be sure
that ho umdorstands oxactly what you are expeoting-him
to do. You aro nov roady to adjust trial~framo to
cagets oyos; occludo caso's lef} eye whilc you test his.

~ pdght eye for vigual aculity status. Use *a goose-neck *

dosk lamp with a bulb with the watt-power designated on

tho Illiterate - E Toab Card, Turn on the 1ight in the
‘gooso=-nack dosk lamp. ' ‘

1) '

Tho examinor should bogin tho test by using the 20=
foot E-tarpget strips If case's responses are 100% ac=-
curate on the 20-foot E-target, he has 20/20 visual
-acuity in his right eye. Occludo case's right eye and
chook his loft eye in the same manner as you checked
his Tight eyes If ¢cage's responses-are 1005 accurato,
he has 20/20 visual aculty in the left eyes

. Available~focusing Power

Tho examlner should occlude case's left eye. Use
the 20-foot E-targgp strip and place a plus0,50 diopf%r
1ens bofore right €ye, @sking case to tell you which
way the logs of the L point; use only three L-targets.
If oaso's responses are ¢orrect, place a pluso,75 dio=
pter lens beforo his right eye; use only three E-tar-
gotse If cage's responsos are correct, place g plus
1,00 diopter lens before his r@sht eyoe; use only three

E-targets. If cases rqsponseS'are corroct, place a

69
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hlusl.25 diopter lens before his Tighb eye; use three
oy more E-targots. I{ ®apc's rosponses aro corroct
place 8 plusl.B0 diopter lens before his right .eye; use
hreo or more targets. If ongo's responses are all *
jncorrect, his available focussing power is plusl.2d
dlopters which is excellent. If caoe's available focuso-
ing power is plusl.50, or plusl.?5, or plus2,00 dioptern
tho examinor haa 8 right to anticipate that the cano'p
€

eyes are far-sighted... L .
Astigmatic status | R ’

1L cose's avallaple fooussing power'isﬁpluso;75 dlo~
‘pters or less, the axdmigﬁrthould uge Placido's Kerato-
goope with a pluslB.00 dtopter lens over the right eye;
place goose-necls desk lamp back of casa's.:ight shouldexr
when making this test; distortion of the corneal reflec-
tion of the circles indicates an abnormality of curva- -

ture or astigmatism. Examiner is safe in agking student

o go to an eye specialist andm;gféhacked for astigma- -

“4ism. Check left eye in like mfnner; place. lamp basok
of case's léft shoulder. ‘ '

The Keratoscope 1is useful only when tHe corneca has
an lrregular curvature; if the g&rystalline lens has an
-irregularicurvature,'the.Keratqécopa will pot ®enable
tho examinor -bo dctect this condition. The examiner
'may £ind a retinoscope to¥be useful.in dotecting an
irregular curvature of the crystalline lens in’each eye.
Blnocular Staotus (muscle balance) } . Z :

~There are several types of deviations which cun‘bé*
corrocted by muscular effort, 6eGey (1) orthophoria is
a condition known ag perfcét muscle balance; (2), exop=-
noria is a tendency for the eyes o deviate out¥ard;
(3) esophoria 1is a tendency for the eyes to deviate in-
vard; (4) hyperphoria is a tendency for one eye to de- ¢

yiate upword. Heterphoiia is the name used to designate |

all the types of imperfect muscle balance. .

In checking the student's binocular status the ex*
aminer places & Maddox Multiple-rod lens in the trial ’
-frame and over %he right eye; turn the lens “handle to
e horizontal position. Take a twp-cell flashlight thab
has had a piece of black cardboaTd placed i} frént of
the bulb; with a paper punch make a amall hole in the
circular plece of black cardboard before you ingert it.
when the flashlight 1is turned on, .a small, round light
the diameter of the hole in motebook paper can be seen,

‘. The examiner asks, "Do you see the red line above,

O agh, or below the white 1light?" The case's roply.
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may bo any one of thrde rosponsos; (1) the red line runs} |
through the light (orthophoria), . (2) tho red line is

) : abovo tho light (left hypor horia), and (3) tho red lins
: ip below tho light (right h erphoria). Only the first
rosponse listed above indicatos that thore is no hypor-
phoria or latont: doviation of tho eyes vertically. '
%; ‘ Prism lonsos aro ubod ovor tho left eyo”to meagure the
i s / amount’ of imbalance.

: Tnp oxaminor turns the handlo on. the Maddox Multipls
rod lons to a vortical position and again holds the

;. flashlight about 13 inchos from case's nogg. This timo
o as indigated by the handle on-the Maddox Multiple-rod
L . lens tho red line will be in a vertical position. The "~

v ' examinor says, "Do you see the red line t6 the right oi‘ﬁ

o " tho-white light, through the white light, or-to the left}

‘ of the white light?" Case may respohd in one of the

- three ways follows: (1) to the right of the White

, - 1ight (eéopggria), 12) through the white: light (ortho-

AT  phoria); or (3) to the loft of the whifbe’ light (exophor-

?/ ~ 1ia). Prism.lenses are used over the left eye to mea= .}
l

sure the amount of muscle imbalance. At tear point 2°
to 4° prism dioptors of exphoria is donsiderdd: to be
only a slight amount of muscle imbalanco,” .
k‘,, Romembor wo soo with the fovea in the back of each
eye. Thie is significant to keep in mind when check~
ing. students for hoterophJ;ia. “ N
Anemic Status 2 '
The Feldman Adoptometer is” used im measurihg the
student's anemlic status. -The Feldman Adoptometer is
easy to oporate and gshould be used by the teacher as a
{ -screening test for secondary anemias as evidenced by a
| . Vitamin A deficiency. It is sold by the American Opti-
| cal Company, and in 1945, it cost seventy=five dollars, §-.
! Bcotoma
1 - The eye spocialist should make .the examination of
{ the. student's eyes for evidence of scotoma., It can be
'v o done by an ambitious and energetic college brofesspr*if
l

he uses & ‘good perimetor.

Materials Needed for Chocking Vision

3
o g —— i

I. Visual Acuity, and Farsightedness > COST
A. Mask out of Cardboard boX.e......$00,00 °
B, Illiterate-E. test Cardecescesssss 50

; C. Ono' £1.75 diopter lens fér. far-

i [ERJ!:‘ : - sighﬁodnosq..........,.......... 1.00

s
. N ‘o
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D. GOOSG“NOCk Doeslk anp.o..-........ 2.50
. Eo h rror...-...--.-..-o}o.....-#... 4.00
T ' TOTAL § 8,00 §. 8400
II. Byo-Musole Imbalance Tosts ' '

A. Maddox Multiple-fod Test Lens...«$ 5.50

. B. I‘lashlight..'l.l“..... ..l.l... l,oo .
L C. Pripm Lonseo: 0.50, i;?fz 4,6,84. 14.00
' TOTAL 521 00 .% 29,00

e m—

III. Availhble-rocusing—kowor Test

A. Loorfield Trial Prame............blg 50

B, Plus Lenses:.0,25,0.50,0475,1.00,

l 25 l 50..00-.ol.....oo..o.o‘o. 6 00 .
‘ TOTAL $25.50 § 54,50

Iv. ‘{oodenhxaslc.'.......................‘$450$59 Oo
V. Retinoscopic Technique .

A. Retinoscope.....................o@zq 50

Be Extra Plus Lenses: 3 4 5 Gessense 5.0

v .
s

N\ C. Extra -Lenses: =%, g,-l -2 =3,-4, .
-5 'Gco-ooo’no'oouoo-.ooc;ouuooo 8 00
Q . TOTAL $40,50 § 99,50

Vi. Schem&tic Eye.....-..................#lo 00 m109.50
VII. Bomes Eyo Kit & St0rooscopessssssesssd 8,00 $117.60

TFar and Ne@% Vigion Values . - .
.Hypormotropia undor "3 dioptors ig” called low; be-
twoon 3 and 4 diopters, modcrate; and ‘over 4 diopters,
is called high. My_pia under 3 diopters, is called low;
botween 3 and 6 diopters, moderate' and over 6 diopters,
high., Cowan, 168; 1945,

L} ’ \, c, i B \' !
The Moaning of The Phorias T
Orthophoria--The caso " has perfect eye—muscle balance. A

Heterophoria-<Imperfect eye-muscle imbalance} includes , )
all types. Exophoria--a tendengy for the posterior part )
of each eye to deviato outward. Esqphoria-qA -tondency’
of ~the posterior part of each eyeball to deviate inward.

_ Hyperphoria--A tendency for the postorior part of  one

eye to deviate upward. Cyclgphoria—qA tendency for the
‘vorticzl meridian cf the postorior part of one eyo to
deviate from thé vertical position. [Exophoria or Eso~-
phoria (far point) of 1 degrec to 2 degree is normal,
Exophoria to 4 degrees 1s a slight amourrt «

* .

H
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o In py opinton' there are three things that arc wrong
[:R\!:lth’ihe COfﬂGPCldl tosbs on tho market for teuchers to 7
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use in screening vision, First, they cost too much, -
Second, thoy are not accurate enough, Third, they use -
a language that the eyo aspeclalint is usually not fam-
ilior with, ..

Sources of Information

‘Ametrican Opﬁical Company -
1005 Walnut Street .

Kansas Gity G, Missouri

May. Gharles H., Diseases of the Xye, Baltimore,

¥illiem Wocdignd Co., 19&3. There is & later edition,

»
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ANAL YSIS OF READING QUESTIONNAIRE FOR
e TEXAS SOCIETY FOR COLLEGE
' "TEACHERS OF EDUCATION
Albert J. Kingston
- " Texas A. and M. Collegc

The following analysis is based upor the 44 gues-
) tionnaires returned in tho spring of 1953 to Oscar S.
. Causey, Texas Christian University, Of this total,
29 were received from four year colleges and 15 from
Jjunior colleges. :

-

e
oy o o R R

I. In response to the question: . Does your inatitu-
“tion offer courses in reading methods, remedial
reading, clinical procedures and/or other simi- .~

. lar courses to prepare teachars to teach reading
in public schools?.
Fourteen junior colleges responded negative-
ly and only one, Howard County Junior College, - :
“ listed courses in the teaching of reading. - o

: Twenty-seven senior colleges indicated that

they offered two or more preparatory courses.
,Two senlor colleges, Lamar Tech and the Unlver-
sity of St. Thomas, do not offer work in this

, area, . - ' ‘ '

,Due to the diversity of course offerings
- no attempt was made in this initial tally to
classify the courses as to objectlves and scope.
It was significant, however, that most of the
courses aro directed toward elementary school
teaching and only four schools reported’ spe<ia1
. courses vwhich deal with High School reading
N se. Many institutions regarded their reauin
courses as serving a dual purpose, satisfying
both high school and elementary school needs. !
II. In response to the guestion' Is provision made
for the college students in these classes to
identify ‘and study _reading problems by observ- - v
- ing or teaching elementary or high echoel boys’ o
and girls? : .  w
. , Twenty—two'of the twenty-seyen institutions ‘ '
. offering courses in reading makei*rovisions for . o
. their students to observe or to “teach element- ‘
ary or high school children in the classrooms.
(It 1s not clear whether this provision is in-

Fla .
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R addition to the normal practice teaching re-,
[ERJ!:‘ guiremonts)., Five schools didn't revort.
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" gtudents. Five institutions grant credit ahd

VI.

~ It is intoresting to note the diversity in

. (o) Dopartmont of Rsychology ,

Ninocteon schools reported the une of a case
mothod procedurc for training p:ospoctive teach~

- Of the twelvo collogos which oporate reading
laboratorios or olinics, oight of them provigde~
some opportunity. for prospoctive tpachers to ob-
gorvo and study elomontary or high school child-
ron in those situations. : -
As previously mentionod only twolve of the re-
porting four year colleges oporate reading lab-
oratorios or clinics. Thus fifteen of the re=
porting sonior institutions do not furniéh this
gorvice, None of the* junior colleges reported
oporating a clinic.

responsible departments among colloges which do
opoerate reading programs. - These are talllied:
bolovie
. ) No. of
X Department Institutions
(a) Guidance Services
(b) Dopartment of Education

HEHEON

(d) Dopartmont of Engliah
Thogso with dual rosponslbility
Fducation and Psychology
Departmonto
Educational Psychology and
Enrlish Departmonts 1
Education and English 1
' 2

td

-

o——

TOTAL 1

Only fourteen institutions report the use of
standardized tests to discover the reading abil-
ity of prosepctivé toachers, Two other institu-
tions report that they use standardized tegts
with selected groups of gtudents 1. e. those

who enroll in specific courses. Only three

schools report the use of teacher made tests.
Eleven collegos offer a course lesigned specifi-
cally to improve the reading ability of their

six do not givo credit for this course. ,
In response to the quostion: Has your institu-
tion made a study to determine the amount of
rcading done by prospective gtudents beyond

]
e
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textbook assignments? Three ingctitutions indicatod
that they had dono informal studios. These institu-
tions aro Toxqd)Soutihmost Qollego, Enot Texas Baptist
Oollego, and Ayotin Collogo. None had the results
avallable.

VII. Quostions submitted: | , ,

1. What mothods can be used to improve the read-
ing comptoncy of- prospootive toachors if
clinics or spocial courses are not avallable?

5, Can all departmonto of an institution in
which prospective teachers onroll for coursos
bo mado aware of their responsibilities to~ -
ward improving the rocading ability of the stu- \
dents? If so, how? A ' .

%, \Wihat percontage of prospective toachers take
an active interest in reading current events?

Can this be improved? How .

4, What steps are colleges taking to improve the
languaeo handicaps of Spanish speaking stu- _
donts? How is teacher preparation being dir- ,
ectoed toward this end? ' ,

5, What is thoe place of the reudQng program®in
todayt's school?

6. Should reading be taught as a part of a lan~-
guage arts courge? - )

7. What should be the role of television and
other audio-visual techniques in teacher pre-
paration? .

8. Should tho teachor bogin with a planned read-
ing progran or should she start with a know-
lodge of her children? -

. 9. By what methods can one prevent reading dif--
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ficulties? \ :
10. What is the placo of phonetics in the reading ‘
program? / C

1

i

11, To what extent should the teacher of any sub- . I 3
ject area be equipped to teach the proper 2
methods of reading that pamticular area? ;

12, What specific preparation in reading does the
elementary teacher need? S

> 13, How can’we get more administrators to enrol - 4
in gourses or workshops which relate to read- £

ng ' : }

. 14, ¥hat kind of in-service training would bo :
' most beneficial to teachers of reading? ot

VIII. Other topics in which interest was expressed ro-= b
lERJf:‘ . Jlated to the administration of’reudinb programs :




L . e

or cliniocs for college students. Questions in
this aroa inoluded the cost of a program, who

should bo responsible for it, should credit be
offored. o

-
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A PROGRAM AT NORTHEASTERN STATE COLLEGE,
(OKLAHOMA) ,

Ernest A, Jones _ e

Northeastern State College ' '

Tho Reading Laboratory at Northeastern State Col-
-lege bogan operation in Septombor, 1952, The labora=-
.  tory is housed in the Education Building in rooms 15
C o and 17, The physical facilities consist of a recep-
‘ tion room, five cubicles for dingnosing and remedial
~_ Ainstruction, director's office, projection room, and
“  reading room, The program includes developmental
reading courses for college students, offering them’
complete reading diagnosis and developmantal training
‘in basfo reading fundamentals, to include spelling,
tachistoscopic training, metroniscopic film training, ,
. accelayptor training and other devices, and woyk books ~.§
7 designed to improve reading efficiency. A reading . S
) methods course is offered in the Department of Educa=- - o
tiod and is tought by the director of the Reading Lab~" ~ -}
oratory., Students enrolling in these.courses receive RS
two hours of lecturo and discussion and three hours , ;
of laboratory work. - o Yo
Lo . Tho-laboretory work consists of individual or : ;
omall droup instruction of elementary uand high school L
studenta who are retarded in reading. These olement-~ :
~ary studonts are primarily local students, Readinn
" Qdasnosia 1g offorod to persons of any age throughout
¢ the Northoantorn Stato Oollogo district and remedial
techniques advisod. Durins summer termg public schoel
»  children of all ages do resident work for nine weeks
in conjunctionr with the rogular sudner school held in
. the collezge training school, At this time in-sorvice
. % Yoachoro taking graduate work in either special pro-
‘blems in reading or clinical practicos. in reading do S
lnboratory work with these pupils. ' o
V'  Adult courses aro offered throughout the North-
eastern State Collego-district. The curront ond has
an enrollment of oighteen. During the spring semester
an adult cYass will be held. Additional sorvides
avallable at the Reading Laboratory, as isolated tests,
include intelligence tests, achlevement tests, spelling
vistal aculty, audiometer, opthalmograph, readiness,
volco recordinz and play back, and phonetic invéntory.
@ The Reading Laborftory is undcr the direction of Dr. . . ;

Ernost A. Jones.
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READING IMPROVEMENT IN INDUSTRY
) D.D. Hunt
Humble Oil Co., !lou'ston. Texas

What is this business of "spoed rouding?" Much has
. boon writton about it in recent years; many claimg,
aomo almost fantastic, havo boon made for the results
of relatively short poriods of training. Thoey are really
not unmindful of tho age-old appoal; "De the life. of
the party--learn to play the plano in ten easy lessons,">
' The '"averago oxccutive" has been told very bluntly '
that he does not know how to read, .that his reading,
gonorally, is equivalent to that of a seventh-grade

schoolboy. Honestly, this has bedn presentod as "fact,"

substantiaoted by tests of more than a thousand. execu-
*tives. These men were tested either in special univer-
“gitycclinics or by profossional reading consultants.
They have becn told that aftor only 15 to 20 hours
of "roading training," thOj may expcect to £ind their
‘roading; spaed doubled and comprehension of what they
road inereapod. £Even tho soventh-grado schoolboy would
¢o0 .for a proposition like thatl

Proliminary Work
Anything that holds the faintost ray of hope for -

making tho job of the industrig] manogor a bit easier is

generally worth a trial. It n have bpen just some
guch foeline as this that led some of .our executives to
- agl tho question: What is this business of speed read-
ing? To pot an answer to that question, a very careful
but not too conc¢lusive investigation was made of what
was actually beinz done in reading training in this areas
It was not too conclusi¥e because at that time nowhere
in tho Southwest could we find where a reading course
had been conductod in industry. However, wd recommended
to managenoqp that an ezperimental courge, in which they
would gsorve as "guinea pigs ," be conducted Ly a profes-
slonal reading instructor.) Mana"cmont aereed and a 20- -
hour coursec was conductod mn Company timo in the gcnpral
officos in Houston by Dr. Selma E. Herr of Tulane Univer-.
gity. The results of this pourse were sufficiently en-
conra~in-~ to prompt nanas onmnt to a ovo tho course on
a continuin: basis to bo conductod by metbers of the
.Praining Division. 57_V . -
. : : P
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Problomg Poculinr to Indnntpy
Tho oxportmonbul ‘course showoed thot some changea
woro nocgooary to adnpt it to induotrlial nvods. One
. ol the biggosh probl-oms in gondusting a reading im-
‘provement course in industry liog in talloring it to
rit the circumstances peculiar to industry. Thus far,
"gtudenta" have heont from upper managoemont levcla.
Thoy are executives who, for tho most part, are al-
roady overloaded with responaibilities. Today! s pro=
blems always look bigger than tomorroﬁ's' thore is °
1little time for anything but: current activities. This
makes it difficult for them to meet with any great de-
gree of regularity or at specific times, Therefore,-
sustained attondancc consitutes one problem. - ”
The duration of the courae, the froquency and

length of meetings are necessarily limited. ‘The scope
of the course must bo given carcful consideration.
Even in small groups thero is a wide divergence in
such characteristics as age, formal education, back-
ground, and experience. TFrom a practical point of
- view, it is impocsible to spond much time on such
cesaential elemonts of reading improvement as vocabu- | -
lary developmont and concentration oxercises. Mosi of
the tralning in thopo phases is luneidontal to othor
aspocts of tho courgo, . Thic course was organized and
presaented uith a conszideration of thege and other cir-
cumgtancos,

Oruanization of Gourse
Each class is limited to 12 members or "students".
They meet during rezular work hours at a frequency of
twice each week for a period of 10 weeks. Each moet-
ing is 1} hourg-in lenmth, The first meeting of each
classa is “dev6hod entirely to a test to determine the
be"innin“ reading rate and comprehension of each mem-

" ber. Diagnostic, Survey Section tests are uged throug’

out the course. The second.meeting is spent in orien-
tation. An explanation is given of just how the
course will bn c¢onducted. Bach ploce of equiprent .
usdd in the course is donongtrated and its purposes ex-
plained. At this point, an explanation of tlfe mechani=-
cal aspects of the reading process. is given tho group
and the premise iu,asbag}lshed that we proceed on the
basls of correcting certain mechanical faults. To
: supplenont this explanation,‘a lO-minute motion picture
ed "Speedlr our Rea Mg 1o
[:R\!:lm ontitled "Spcediny Your R dlnu iz shown

7
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- : .= ‘Two Phases of .the Course _ '
" With-tho oxception of the llth meoting, which marks
<tho mid-way point o1 tio, course, and tha 20th, or last
meeting, of each course, all of the others follow the
. ~ samo. pattorn. This, then, divides the oourse into two
- _phases: four meetings for orientation and tosting and
' "16 mootings for the aotual troining. Boglnning with
the third meeting, tho leasn ls divided into two sec-
tions of six "students" each. - ~
The tralning is also divided into two parts, group
and individual work. While one sootion is glven the =~
; group training, the other is given individual training
| in another room. The duration of each part 1s.40 min-
; "~ . utes., Thero ig a 10-minute coffee break betweon sesslons
L which givos time for relaxation and change of classroom,
The group training includes 15 minutes on tachigto- -
soopic exercises, 10 minutes on written perceptual
‘ ~ training exercises, and 15 minutes exercise on reading
%' © films projocted by the Speed-Reader., '
i : That helf of each training period given to indivi-
. dual work includes 25 minutes of practice reading on
the Reading Accelerator., Practice reading material ‘is
taken from the Reador's Digost, Coronet, and’ selectod
$ ’ novols. During tho last 15 minutos of oach of ‘these
' . periods, a/;ﬁ%ding test from SRA Detter Reading Dbok‘g
i is givenyﬁgThese‘arb taken alternately, paced by the
o Readingz Accelerator and unpaced. By these tegts, daily:
o J progrea% of each individual is indicated. FProgress is .
ol also détormined and compored with that.shown by the
]
i
1]

M o
il

road ifig book tcsts, by othor Diagnostic, Survey Section
_ . teats%givon at the mid-way polnt of the course and at
+! . the end. . :

'~ Results of the Course - :
In brief, our "students" found at the ond of a 30~
hour course, they read 86% faster than they did at the
beginning and, at the same time, their comprehension of 3
what they read increased 17%.. Five months after they
i had completed the course, they found that they retalned
& - 50% of their gain in reading speed and 51,5%- of their
"~ incroase in comp:ehenéion. It will be interesting to ¢
gsos what dhis retention looks 1like one year after thego
people finishod the course. .
. . The table on page 76 ghovs the individual progress
o  attaincd through tho course and the rétontion of pro-
%[} C gress fivo wonths aftor comp}etion for 18 of the 24

¥
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members enrolled in twe,different'classes since the
exporimontal course. ~The other six members of these
groups were unavailable for the retention tests.
Now, if we could define "reading," we might be
ablo to tell whether this is good or bad. We would E—
at least bd able to tell if the tests on speod and S
comprehenaion have any validity with respect to a :
. person's real ability to road and. comprohond.  But, L
- at-thoe present, we know of noé better means for doter- - Lok
mining progress so we use this means as a yardsbick _ e
until some better dovice is suggested. ‘Possibly the IS
best indication of success is the unanimous feeling « - ' .
umong "gtudents" that the course helped them a great R
" We are particularly indebted to Drs A J4 Klngsten - T
of Texas Agricultiral and Mechanical Gollege to _ oy
Mr. Oscar S, Causey of Texas Christian University for ' ’
their advice and counsel., If this course may besson=-
sidered successaful, they certainly deserve much -of
the . credit. : We have dravn freely from all that we
“have observed and heard, in the ‘way of technigues and
practices, and have dttempted to organize and apply
.‘them to the best advantaoe undor the circumstances - U
peculiar to industry. - ‘

)
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SOME F‘ACTORS IN THE. READIN’G BACKGROUND
, OF‘COLLEGESTUDENTS )
“ T, Oscar S. Causey d
‘4 ., _ Texas Cbristian University N
N “-'m - " R
Prinoipals- of ropresontative high schools in one
state wore requested to furnish information that was
condidered by the uriter to be of valuo in determining
. song/of the siunificnnt -factors~in tho reading back-
qyound of college studonts., Prineipals of high ,
"‘#6hools of various sizes, both rural*and urban, were
requosted to oooporate. "One hundred replies were ro-
cefwed promptly. - .,
One request was for comment upon the often re-
~ peated statemont “Every high school teacher sghould 30
a ronding teacher"., The following fifty comments ard.
typicel of thoge’ received.
e
2.
3.
4.

»

Excellent statemont, o : ‘
Not possible or practicable. :
Yes, this is iruo oven with mathematids. . '
It is g ‘nlce idea but hardly true,” The avorabo
toacher 1o -not prepared to teach reading.

'True, Bﬁt most eacherg do not have the time for

,much suporvised reading.

- In senior high school, no, Not practica
as,well say 'that all: shoulﬁ be a*shop, mufic, or

" Spanish feacher. , Perhaps all English teachors
ghould. : \

As trie as-can be, but we have few converteb How-
ever, we nced to get our feet on the ground and do
the" job we . should do before-the high school gets

~t hem, - - ’

Ideal, but will never be done,

~Yes,,according to their training and ability, how-
ever; .specilalists are needed in this. field and a
definite readingtprogram establighed: in speed and
comprehension. .

10 Too little, oo late. s

11 Reeding can be taught effectively only when it 1s

taught in every clags - not in just a reading class.

- Oy

,Just .

"12 This is an important statément, but is somevhat

limited becausq'of lack of, reading skills of many
teachera, @

15.Yes, excgpt sthat the subject content areas to be

»

o




. Co : )
oxplored, and voluainous cultivation of these opecial
gubdivisions of curriculum nake oconcomitant attentlon
mandatory. . ' ' . .

1470 will not have a cood reading péogrum until thisi

1o true. : o> : -
15.Bvory tcachor ig a readtng teacher. Sho teaches tho
ohild to got throught from tho printod pngo. Evory
_ toaohor is concorned with ®ocabulary dovelopmont of
his porticulor aroa. " S

16.Evory high sohool tcachor should ;bo interoated in R
tho general improvement of reading but.spocial train~-
ing’ bs-nocogdury for remodial work. ' .

17.Tho statoment. is truo, but so far wo have failed %o’

. convinco tho tgehor. -

18.4A_teachor would ificludo roading with a multitude of
otlior things. - ' 3

19.Most all loarning {n school is depoendont upon ability
to road. Bocaugso of thoir inability to road stu=- 0
dents want tho toachor %o toll them tho answers. *
Loarning through reading is more effective, therefore,
toachers need to know how to fhach roading to faclli-
tato bottor roadins. o

n0.1 aproo - this ia not’ foasiblo bocquoo of the many
aifficulties Lnvolved in high school currioultun,
abilitios, eto. ’

921.Anyono -who toeachos, teaches roading.

29,Good roaeding habites and akills gre certainly esgsoen-
tial_in tho loarning situation of evory high @chool
pupil-~thnroforo overy toachor should take proper
notico .and glvo due consideration to the reading hab=-

14 and skills of every pupin in every subject.

23 ,Most high school teachers are carrying such a hbavy
1load that they are unable «t0 havo roading classes.
Favor having reading clasges and reading teacher -
glving student crodlt when he takes reuding course,

24.Dovéloping study skills suitable %o 0alh different
subjoct, including various typos of reading habits,
is tho responsibility of every tgacher. Teaching
pmedial reading requires specialized training in
methods of tosching reading. )

25.Evory teaghor shouid bo able to give .slow pipils
gomo holp” in redding difsiculty.

26.Thig is truo.bub it oversimplifies the problem.

27.If a child can read, not just call yords, 1t will s
holp tho child in any gubjoct thoy are talking, from \

_ mathomatica to litorature. ]85 '

~ \
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2810 subgoribe to thio/statomont. .
- p9.This is important beoause of the difforent typos of
’ reading requiremonty in the various sub joot mattor
fields, , '

° 30,Dy all moond ovéry tpacher. should know and practice
the Toading toohniques portinent to his or her sub-
= jeot. Soibnoe teachprs or mathematics teachors will
hevo a@difforent woopbulary, differont organization
. of tgxtbocks and different methodn of reading. .
. " ¢ Eyory teachor shoulfl liave training in teaching read-
4 ing ih his particuljr field.
31.Vory fov/ are, seomg\that too many feel that students
& Just loorn reuding. : . ‘
52,If dtudents are, not taught to read thoy are going
+to moke little progrose in high school, gurely,
. . every %eachor shonld stross roading. '

53,Thig 18 proBably true, but tho other often repeated ™

gtatamont 58 equally true, "What is evorybody's.
businoss 1o nobody's businass." i
34.The statemont speaks for iteelf."
@ »5.A rodding teacher is & specialist. Every teacher
gannot teach roading,. ) :
36.In a ,sonsa this is true, but as a goneral rule, the
" $ho-elnnsoa aro sob up 0o that attention to roading
probloms in tho olasgroom is almost impossible. -
Lack of materiols koops the average high school
toaghor from boins much help. .
37,.Truo,; but owery touchor cannot do the "job reserved .
for tho spocialist. _
38,Unlosg Qe'huve a course that has for .its primary
objective the improvement of reading ability, every
teachor must teach reading in their other classes.
39,In wmy opinion, the statement is true. We arae doing
_our bost to make it a practice.
40.I bolleve the statement is true.
41,0ur school does not have an established program for
< improvement of reading ability.
42.,Could this not- be done by each teacHbr teaching
A-yooabulary peculiar to their ovu® subject as well ag
choosing current material and other material to the
subjoect. ' ‘ ’
43,1 heartily agrooe. Egpecially in high schools phere
gpecinl roading courges can or may not be inc uded
o in curriculun, e .
i4,True, but exgeodinsly difficult to securo.
Q ., This should be truc. Evory teacher could have the¢

.
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opportunity if tho propor training bad dcen providad
for” him or hor,

46 Rondtne bolng of fundamontal impertunoe in all dot=-
ivitles; all touchors ohould bo onpablo of asoleting
the studont; howovor, I beliecve tkat those teachers
who should be ospocially trainod are tho English,"
spooccl, hintory, gcionpo - those hoao'opursoa demand
extonsivo reading.

47 ,Bvory high ochoeol toachor is- & rouding teachor,

48.,Undor tho progont. sotup this seems to be true. ~ Yet, i
with adequate roading programs in the grades, it
sould not be necossary to such amextent. =

49,Not unlods he is prepared; ‘not a it or migs attompt
at toaching rceading. ’

50,There is a definito need for read ng im rovement in
the high schools,

Tho principals weTo also asked to indicate the titlo.
or poaltion of tho person in charge wf reading in /their
rogpective schools. The gsummary of the feplies,” arrang-
ed, inxdoscqi'&ng order of frequengy,. 1s as follows:
English toaWer, “rending %encher counselor, digector 7
of reading program, principal, clasnroom teachar, direg-.
(tor of ceurrlculum, languago-arts teaoher, roading con-

aulbant, suporvigor of roading, departmont chalrman, dir.
ector of clinic, school suporvisor. '

Fourtoon of the schools reporting stated that high*
schiool crodit was givon for courses in which the major
omphasis in the courses was placed upon improvement of
reading ability. Seventy two percent of the- principala
reported that they have.difficulty in ffnding teachers
woll qualified to teach reading in high school.
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COUNSELING IN RELATION TO THE READING PROGRAM

-

Gollege Level, by Rubth Strangs 'Dhinﬂz

Tandy W. McElwee
L.ouisiona Statec University -

Thoe remarks that I will make rolative to counsol-
ing and the roading program are basod primarily on tho -
roading program as it is organized at Louisiana State
University. ,
Univorsity is quitec similar in mony respects to those
in other institutions; yet in gsome regpects it is
difforont. For that reagson I would like ta take a
few minutes to deseribe briefly the reading program
at Louisiana State. Universiiy,

The Remedial Reading classes meet one hour a day,
two days each weel for a period of twelve waeks. The -
courac is non-credm.t.

Students who"score below a scaled scors of 49 on )
the Cooperative Reading Test, Higher Level, are en- °
couraged to enroll im the reading courss. Approxi-
mately one-third of the students score below that
poini. It iz not compullsory for students scoring bo-
low a ascaled acore: of 49 to enrvoll in the course, bub,
if a studenti enrolls: he: ig expected to complete the
coursea. Any.atudents w @ wishes; to enroll fin the . -
course: may do s regard off hiis acorer.

Thoe program iis: bagedi o gpoup indtruetiom nmﬁhe:r:
than individuall instructlion. Haterials used fnm the
reading clagses: avex Study Type off Reading Exercises,
Days to a lore

- Povwerfull Wocabuiﬂagg_r_

by Funk and Lewisy - Reader' s E:ﬁgest,

l: KC the readin"

and. Purposefull Readiing, im College by McGaJlMstar. The -
Tachiistosecope and :nemdﬂmg; filng are wsed jin the class.
Reading Rate Accelerators are available for use by the

| _ students ocutside of the classes.

I hope that the precediny comments, brief as they
are, will help you fo unﬁerstanﬁ the remarks that are
to follom, »

The counseling re]ative to the reading program at

Louisiapa State University may be divided into two -
‘broad areas; first, the counseling with students prior

to their enrollment/in the reading course, and second,
that counselinz wifich is dome in cqnnection'with the
readings course,. .
'~ The counseling that is- done prior t6 enrollment in
course is done by a number of peonlo and

' g 88
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hag os ito main purposo tho gcquainting of students with
tho norvico that la-.anvailablo to thom., The gsorvice 1o
in tho form of tho roading courso which is dosigned to
holp students improvo thoir roading abﬁlity and cons@~
guontly do bottor collopo werk. ‘It may soom-a bit odd
that one would havo to "sell" rouding improvoment to a
porson viho is a poor roador, but in a program guch ag -~
ours whore thoro ig no crodit to bo oarnod from taking
tho oourso it somotimes takos quite a bit of saloaman-

.-ghip to got acrogs to the studonts the fact that'an im-
proved roading ability will pay dividends in all clagoos
takon, ‘ '

Tho first counsoling that is dono rolativo to the
reading propram is by memborgs of tho faculty., LEach new .
freghman is asoignod to a faculty counsolor whom he soos
prior to registration. The faculty coungolor discusses
with tho studont tho valuo of a good roading ability and

~and oncoura,os the student to tako advantago of the +
opportunity to enroll in the roeading class if his read- q
ing ability 1is below avorage, o

\ihon the student presonts.himsolf- for registration
ha azain talles with o faculty member who assista him in
rarlataring, Thia faculty mombor is not nocossarily his
faculty counrolor, Tho faculty mombor has available an
alphabstic roshbor of nll now froshmoi. ‘Data relativo

to thoe studont's porformanco on tho English, Chomistry,
and Mnthormatien placomont tosts, his rank in-his high
achool sraduatins class, and whother or not ho scorod
bolow n scalod scoro of 49 on tho-reading test are on .
this rqgtor. Tho faculty mombor urgos oach student who

gcorod bolow a scaled scorde of 49 to enroll in the read-
ins courso. C ' -
Aft5r tho studont, who scored bolow a scaled score

of 49, hag comploted rogistfation for his acadomic

. coursos ho moets & vopresontativo of the Roading Dopart-~
ment, Ho has already beon acquainted with the reading
_program by ths two provious eqnfd%bncos with faculty

- merhars and at this time the representative of the Read-

! ing Dopartment discussos with him tho organization of

o the readinc clasans and encourages him to enroll in one .

%' . of thn clasacs. Betyoen fifty gpnd gsixty por cent- of the

% gtudonts scorinyi bolow a scalod score of 49 enroll in

one of bthas readins ¢lasaes, . . ~

A chock is made of tf acadenic rocord of all stu-

: @ donts .0 -9r3 invited to enyoll in tie roading classes,

‘[ERJ!:‘but did not do so and all oﬁfthcso\studcnts aro contacted
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again at the time they rogister for the seoond semog-
“tor. Tho representativo of the Reading Department
again diouogsos with those students the value of a
good reading ability.and suggosta that they oould im-
prove thoir academio worl by improving thoir reading
ability. A majordty of theso students who did not on-,
roll in reading during their  firgt semogtor and who
failod to do satisfaotory wcagomlo work during tholr -
‘gemestor do enroll in ond of the reading olassos thelr .
socond semostor in sohool. : ’

The previous comments may appear Lo have little
rolatiénship to couniseling; but ,n a program organized . -
on the baols as- that at Loulsiana Stato University the
ooungoling daono relative to tho enrollment of students |
in the reading program 1a'v3}y~necessary if an appreci-
able number of the studonts aroc to .be sorved by the
reading progrom since there is no academio crodit, por
86, to bo oarned by taking the reading oourse. _

The seoond phase of oounseling in relation to the
reading program takes placo after the students are
enrolled in a reading class. o

Coungeling inirelation o yisual difficulties.
Studonts onrplled in tho reading claoss are given the
Koystono Vigual Suxrvoy Toota. Tho rogults of thoe toats
avo discusged with tho studonto dnd any student whose
togts rooults indicatod ‘o' possible visual handicap is
onoouraged:to vislt his doctor or optomotrist. It 18 -

_ sugpestod to all students that thoy should visit thelir
doctor of optomotrist if thoy experionce eyo strain .
as o rosult of reading. } : :

Another phase of tho counselifdg of students en- _
rolled in the roeading program is neceasary because of /
the organization of odﬁ reading program. This is the
counseling which‘is done relative to clags attendance
and dropping of the course, Possibly, the nreocd for
this coungeling is brought about because we ya#e failed
to meet the needs of the students. , Howevor, most spu-
denti# feel that tho course will do them some goods
"I juct don't have the time for ij and besides that,”

I don't got grodit for the course"” 1ls the usual answer

wo vot when ¥e ask the student why ho wishes to drop .

the course. ,In a fow instancos we have found that the
. gtudent is carrying a heavy academic load, %n which
+. cage it is suggestod that ho would profit by dropping

no of his rezular acadenic courses and coqﬁinuevin

’ - in-e v A .

[ERJf:e readin; course. o m;de a q?mparféon.of the S
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academic rocords of gtudeonts who did not tako the road«
ing courso. Thio study was made*in torms of paired

gtudonto. Studonts onrolled in the course were paired
with atudents who did not take tho oourse (on the .basis

of c@ral acadomic ability and reading ability). Whon,

the rosults of this study are discussed with students
vwishing to drop the course the students usually volun-

toor ‘to romain in the courso and upually work harder at

improvtn" thoir reading ability.
The third and most improtant phaso of counoolinc

- studonts enrollod in jfhe readiny cdurse is. that counsol-" |

ing which is done with the ‘students rolative to their
individual reading probloms. Even though the courde is

' organized primorily on the basis of group instrugtion,

each instructor has a conforonce with cach of his stu-
Qents. Dwring this conferonce-tho-student's individual
roading probloms are discussed and tho instructor holps
the student work out a program of work to be carriod on
outside the reading classes, This progrum of work is
designed to asaist the student in improving thée ‘basicg

roading skills in. which he is most deficient.- The stu-~-

donts aro cncouracod to come in end discuss their pro—
blems rolative to reading and study.

Tho remarks I have made rolativoe to cownnaling an& '
the rcading program may ba somowhat different from the
coungeling which each of you has beenm doing fn your ‘
rcodingwprocrnm I think all of us have to organﬁza our

~ progroms to it the partmcumam-aiﬁuaﬁimm at otr instito- |
- tion. In thad the primary purpose of the readfng pro-
gram at Louisiana State University is to assist studonts |
-to devclop d rcading ability adequate to do syccessful
college work, our first problem is to-motivate the sto-

dents to-the point where they will avail themselves of
the opportunities to jmprove‘their reading ability. Our
second problem is to asdist the students, who are desir—

. ~ous of improving their reading ability, to develop an
'adequate reading skill, Our counseling is done to .solve

these probloms,

ﬁ 84,
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COUNSELING AND THE READING PROGRAM
Albert J. Kingston
Texas A, and M. College

Any instltution of higher learning which includes
in its offerings some sort of remedial or develonmen~

“tal reading orogram is, in my opinion, demonstrating

1ts acceptence”of that.educational philosophy commonly
called "the student personnel point of view.," One of
the tenets of the stnudent peraonnel philosophy is the
belief that any institution shonld te concerned with
the devglopment of the °''whole student” or his total

:personality raother than merely concerning Jtself with.

Kl intellectual or academic growth. The .philosophy
aleo incljides the telief that all students cannot be

“expected’ to adjust to college situations as rapidly
- and reedily as others, Believing these things, such

institutions are prepared not only to modify their
programs 80 as to assist students, but also are nmre~
pared to assist some students to make necessary per-
sonal and individual adjustments, Thus, adjustment
may result from-modifications within the college pro-

"' pram or within the ~tudent, Counseling may be said -

to represent one of the main methods through which -
changes nre effectgd‘by t he student. The development
of insight into cne's difficnlties, the achievement

of clearer and more fea=idle educational and vocational

goals, the learning of more ndequate soclal skills,
and other saina too numerous %o mention may all he
products of the counseling process, On the other hand,
a college reading nrogram may be said to demonstrate

" a college's willingne=s to modify its curriculun to

meet the needs of students. In one sensé then, Ytoth
counseling services and reading services may lLe saild
%o have commen goals and objectives - aiding the stu-
dent to adjust to the college community, Does it not

follow, that these services should be coordinnted? . -

Most educators believe that reading is one of the

-most essential academlic skills which a student needs

if he is tofadjust sucressfully to collése 1ife. In-
adequate reading skills may resalt in aPstudent en-

. countaring academic foilure or making slower scholaatic

progress than might otherwise be anticipated, A stu-

lr’ent in this situation ofte% develops feelings of in-
R\!:acurity and am>iety, His anxiety sometimes fllthur
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proevonts him from concontrating on his atudies and he -«
‘fallas to progross ns well as he otherwise might. This
condition rooults in complications as it further in-
£ croasos his anxioctios. A cyclical pattern or "yicious
3 oircle" results. In such cages two dirferent approach-
en havo been demonstrated succegsfully. Counseling
i wilch roliovos the student's anxieties and reduces his
f tonalona.ofton rosultg in enabling him- to oporato more
- offoctivoly in loarning situations.” Sometimes his read~-
ing skills appoar to improve spontaneously. Another :
! ’ approach is to concentrate upon the development of im=- h
proved ronding skills. In such situations the student's .
anxiotiqs may bo rolieved as. ho discovers he can more
adoquately meot academic demands. Profitable results 3
have been obtained through both mothods. If this is 1
true thon, it would soom rcagonable that a coordinatod L
approach misht be best in guch cases ahd that the most '
offlcacious rosults can be obtained when both counseling
and reading sorviggs aro omployed and coordinated.  We
mirht ask ourselves if we are securing the maximum use -
of our c¢oungeling sorvices for such purposes, - ,
Another intimato rolationship between the bading.
prosram and tho counsoling sorvice should bo emphasizod,
Each servico 4s in an unugual poﬁ&tion to discover stu-
donts who noed tho spoclafized asolstance. provided by
tho other. Gounsclors and readipe” spocialists should

-
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ig ba alert a 1 timos to tho advisability of refgrring
}Qi students. gly whon this proceduro is followed can

s offoctive aagistance bo given to somo students.. In

many colleprns and universities the reading program is
adiinistored by a non-psychologically or non-clinically
orionted department. In such institutions the testing
and counselfng ‘service must be utilized to agsist in | - «
the program, Valuable disgnostic inforration can be fum
' p nishod by psychological testing and all of us will agroe
I§,~ “© that vic can more readily assist a student when we poss- ~
- egs accuraté information about his interests, motives,.
‘{ntolligoncs, and other charactcristics. Without eom-
ploto tosting it is sometimos impossible to determine
vwhich factors arc caugal and which are secondary or even.
gymptoratic to the roadlng disability. R
It is riy opinion that the college reading program is
so closely related to tho counseling gervicgs in goals,
objectives, and methods~that‘only.when close coordina-
tion is maintainod can success be achieved.
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READING PROGRAMS FOR/ADULTS
Gt s A.J. Pellettieri '

| b ~ University of Housto

This pregentation is intended to supply- some ans-
‘,wors to questions ralsed at last year's reading con-
forence. It appearcd at that time that answers were
nceded to such questions as, "How long should adult
programs -continue?" and "How long should each session
last?". There were also questions hinging upon tests
used in the measuring of the rate of reading and
comprohension. The author will not be able to supply
~° the pictoriyl presentation and will therefore confine
) himself to Sznmerating some of tHe main ideas. '
1, One study made by the writer showed that grad-
uate students made no appreciable gains during a per-
iod of time while other unselected groups of adults
roceiving. tralning made rather significant gains in
gimilar tests. Botl the Iowa Silent Reading and the -
0tis Test of Intelligence were administered to both
groups. The graduate groyp rece;véd no improvement
. . of reading instruction. Conclusion: It .appears that
reading among adilts can becomo static., It also ‘
appears that-adults can increaso somewhat significant-
ly in effective reading performance. ' '
2. A socond study conducted by the author delt
‘with senior high students. This group was made up of -
‘an avorage distribution of high school seniors ex-
copt for a number which seemed.to excel other ssniors
in the same school. ‘A class in the improvement of
reading was oonducted. After twelve weeks, the last
session used for testing, profiles were made of the
two students showing the slowest rate of improvement
and the two students showing tho fastest rato of im-
' provement, Conclusion: The character of improvemont
. - of all four of bthe students seéms to be consistently
positive. A gradual growth for the slowor‘and a.
rapid growth for the faster students. There 1s an
indication that raining in reading improvement, is
desirable for high school students. , .
\\ A ~ 3. An appraisal of profiles of standardized read-
3 © ing tents,would show wide discrepancies even among
- good readers, Adults who score above the porms in
U advanced tests on the high school and college level,
[ERJ!:Nould makg low scores on such things as directed -
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reading, location of information, and the selection of
"key words, Thosc low sub-test scores nrobably reflect
occunatienal practices. People employed in research
lab01ntorien mey have little or no nced for nkill~in ‘
‘indexinf; ' . :
; . Testing for comprehension nposcs an unaolved Nro=
blem. The. writer has adrniinistered\ comprehension test
questiona to students who had not road the agsigument,
Thesc students have obtained rather high acores., .The
questions as to whether reamding is necessary for com=-
-prehension are to be debated under snch conditions,
kn analysis of a’so.called’ three-part comprehension
teat, (a) reading for detail (b): reading for central -
thought - (c) reading for 1nferences, .reveals that One's
ability to’ correctly answer five or more questions put
of seven does not mean that.he will answer correctly the
questions dealing with central thought.. Furthermorse, )
the ability to correctly infer does gpt mean that the B
person will answer corre &ly the central thought’or be .
successful in detailed questions, ~ _ ‘ N
5. The use of pacers and flash devices, when con- , ‘
"talned within the 1imits for which they were devised, -
proves to be beneficial. Date-for our adult group in-
dicate that progress made in free reading, under pacing
o .conditions and with tachistoscopic material carried on
concurrently, is related. This is not intended to mean
that there is transfer of training

6. Multiple sessions per week over a period of three
months seem to yield better results than short sessions '
or classes which are conductcd on.a ‘one hour, -one time ool
a week basis, ‘

" *- Adult courses which meet two honrs on a one ‘time a 1
week basis seem to yield hotter reaultﬁ than c lasses -
which meet for only one hour,

Courses which provide for theory and laboratory
sessions seem to be preferred by adults more than classes
conducted on a practice basis only., Among comparable
adults, those who attend more freguently and regularly
make the preater pains,

Rechecks show that galns mede are’ retained when the

. ‘individual continues to anply-the new skillq acquired .
. ~ during training. TFreguently over looked is the fact that - ° -
chort classes do not lead to lagying and permanent gains,

. I would like to sugvest to vrofessional membters of

the conference that these adnlt covrses be more appropri-
O  ately lateled as Rending Efficmencv or‘Reauing Improve—

‘o
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oL mq%% courges. May I also sugpest that we emphanize
: .. mBaning, not speed. Speed 1ig faifly resdily obtpined
-ap a by-prodnot in a course of reading improvefont,

K . . N P
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The very remarkable-succeés of colleges and uni-
- versities during the last six or eight years with

reading programs designed for improving reading abilily
: .- of their students has led to frequent inquiries pbout
4 - gimilar programs for adults. e
For the purpose of determining the extent of adult
reading improvement DPrograms offered by col eges and
" universities the chairman of the Executive Committee .
-.. of the Southwest Reéading Conference sent recently an
t ~° inguiry to all the state universities in the country
' and to one of the largpr private institutions in each
‘state. Twenty elght replies were received from state
’ universities and twenty three Yrom privately control-
14 led institutions, ' :
: . The questions submitted ard the summary of “the
", * data received are given below. - , S

]

1

COURSES FOR IMPRCVING READING ABILITY OF ADULTS

l.. Do you offer a course that has ag its chief pur-
other than those. enrolled as regular day students
An your institution? : _
Yes, 28, No, 23. . . .
2. Which dopartment or school in your institution
offeres the course?. o : ‘
Psychology, 3. Education, 8. English, 3. Other,
- 12, ("Other" includes student personnel, exten-
slon, testing services, adult educ9tion, guidance,’
speech and general education), ¢

! 3. If you are not.gi#ing such a course are you p}an-
' ning a course? * - o ., - '
Yes, 6. No, 14, "

Ldngth of course.in webkg? - . -

R Y . R ’ + A., 3 ..

. pose improvement of reading ability of adults a
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7,

10,

12,

~ ls.

5 .

”

. QYOS, 9.

.., Seven in%tit?t

- 11.,

8 weeks, l. 9 weeks, 1. - 10 weeks, 10,
12 wooks, 5. 15 weeks, 4. 16 weeks,
18 wooks, L.

7 woeks, 2.
11 wooks, 1.
1, 17 wooks, 1.

Class hours of:attondance requiréd?
-The rango is from 10 to 64.°

Number of moctings ﬁor woek?
Range 1, to 5.

Are credit-hours given for the course?
No ’ 18, . A
How much credit?

ions give credit.

Credit varles from
er hours,

1 to 3 senes

how is tho“course'claaeified?
tension, 10, Others, 4,

If ' no credit is allowe

fg;wtvﬂ courses, 9.

Number of student° enrollad in the course this sem—u'

.

. ~estex?

Range~--smallest enrollment 14 largest enrollment
500, Total in all institutiona_roporting, 2334,

Is theo course offerod away from the campus?
Yes, 10, DNo, 17,

Namos of vorkbooks used by the students?

Incroasing Roading Efficioney, by Lyle L. Miller.
Study Type of Reading Exorcises, by Ruth Strang.
Better Reading Books,. by Elizabeth Simpson.. ~How

to Read Better and Faster, by Norman Lewis. - Effec-
tive Study, by Robinson. A Manual of Reading of |
Exorcises for Freshmen, by Pressey. A College Read-
ing Workbook, by Sheldon and Carrilld. Efficient
Reading, by Brown. : ' ’

Reading insturments used?
Reading pacers, 23.
Others,

Films, 17.  Tachistoscopes, 18

Se
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SOME CURRENT ASPECTS OF READING
’ " Oscar S, Causey
Texas Christian University

@

A

During the last two decados numerous articles on
the subject of reading have appeared in.magazines:and
professional journals and the number is increasing.

Seldom does ‘a month pags ‘in which popular maga-
zines fail to publish several articles relating to . |
improvement of reading ability, Recently editors and
writers for trade journals‘have joined the movenient
with at least one result, namely, adding new words to

. the English language., The word BRIEF-CASE-ITIS is an
example., Brief-case-itis is a condition said to
.affect business men whose brief-cases bulge excessive-
1y viith reports, documonts, briefs, etc,, because tho
-average businoss man cannot read at the needed speed.

Books written on reading have become popular,
‘Tens of thousands of ecoples of'How'gg'Reaﬂ Better and
Fagper by Norman Lewisl have been sold, How To Read

* & Book by Mortimer Adlgrz hag gone through the twen-.
tieth printing, . oo B

In rocont yoars ¢ducational leadors have been giv-
ing-a larger place in educational,programs to the
teaching of reading from the elomentary grades to
graduate school, In a recentartic-le3 Dr, Ruquph
Fiehler pointed out that "the 24th Yearbook of the
National Society for the Study of Educatiph_went ag .
far as {o advocate specitic reatling instruction in
the first three grades only, Twelve years later, in -
its 36th Yearbook, the sams organization advocated
reading instruction through each year of.the common
school progtam. Today there is.a’growing acceptance
that training in reading ‘can be helpful at every

- TNorman Lewis, How To Read Bot tor and Fasteq; Thomas
A Crbwell CO . N.Y, ’ 1951, ‘

“Mortimer Adler, How To Read A Book, Simon Sdhuster.
.Company, N, Y.. - : ' '

®Rudolph Fiehler, A Summary, 1952 Yearbook of Southe"
west Reading Conferoncg for Colleges and’Universit-

4

\)'es, Texas Christian'Universié%gPress, Fort Worth, -
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progran in%college is justifies it it produces only an
inerppso ift rato of roading."
o wriber, while diseussing-the producor-consumer
- of .reading, pointod out that education in Ameriam
uced such an enormous demand for reading mater=-
ublishors in the United States printed enough
your to fill a booksholf reaching from the -
Atlantic to\tho Pacific.

'? In all thg copies of the two newspapers in this

countryr having tho' largest circulation last year had
Pboen used as a highway covering, there would have been
°.4 number of pages ample to cover a four-lane highway

ﬁfaround the earth at.the equator. If all the copies pub- {

lished lagt year of the monthly magazine having the
largest circulation had been placed on a single shelf,

- the length of .the- sholf would be nore than four hundred

miiles in lenuth.. If all the newspapers published‘in
the Unitod States in any year since World War II had
been used to plaster a billboard replacing the Iron Cur-
tain, the billboord would oxtend from the Black Sea to
tho Baltic Soa and roach into the stratospheore,.
“Administrators in highor oducation cre rocornizing:

.  tho progress mude sinco World \far II in development of

methods, tochniques, procedurcs and matemiald which are . !

highly effective. in improving the reading ability of
college students. Evidence of* this recognition by ad-
ministyators was revaalod by a racent survey of all
highor institutions in ten statos west of the Mississ= ~
"ippi River. Forty-six of the colle"os and universities
Teported reading programs designed for the improvement
of reading ability of their students.

‘ Properly equipped reading laboratories and clinics
have adeguate reading materials that have been specially
propared and graded., The proper grading of material is
important because of the great differences in reading

" ability of ‘eollege students. 'Some college students have

only ninth grade reading abillty,'as determined by
standardized reading tests. On thg othor hand, some

" college freshmen read: as well as “some graduate students

This difference in reading ability.makes apparent the |
qnced for materinls of. different -levels of difficulty. Ny
“(The level of difficulty of %his article, as measured \
by the Rudolf Flesch Formula, ‘g approximdtely the sama
as the avoraje materials read by collogo students. )

. Lechanlcal ingtrunents are uscd extensively in man




4

I
good college reading proyrams. Thirty~-six of tho
‘forty-six inatitutions roforrved to above reportod the
usoe of instruwaentn. Roadins pacers are effoctive
motivation devicos. Tachistoscopes aure uned for do-
velopmwnt of quioknoss of visual perception. Sixteon
millimeter films are used for improvemont of compro-
hension nnd reading rate. Tolebinooulars, Ortho-
Rators and othor insturmonts are usod for tosting
accuruey of vision, The Ophthalmograph Lo important
in diagnosing the reading patters of gtudents.

Collore reading prograns are usually under the ,

adninigtration of the department of Education, English

or psychology, or are directed by the counseling sers

vico, .

! Any person with fair intelligence and vision and
a desire to improvo hisg rea?ing comprehension. and
speed can make marked improvoment, even if hig rend-
‘ihg ability is already above averaze. Many business
people as well as professional men and women who are
required to do extonsive readin~ find ik advantasoous
to take cg;rsos for tho improvemont of thoir reading

nkill, liany hours are saved by readers who have good ”

comprohension and a high reading rate.
Good répding prorams can be depended upon to pro-
duco sood risults. A gtudent who was dropped fronm a

‘university was told by his counselor that his only

acaderniic difficulty was that he wasg a very pdor readen
A few wooks later, whon he startod a reading training .
brozram, he wags found o have a reading rate of one~
hundred setonty-fivo words a minute with a comprehen-
slon of -seveniy—four porcenbt.. jhen he finished the
cqurge he was reading threce hundred eilghty words a'
minute with a comprohension of eishty-eisht perecent..
A school prfneipal ineroascd his rate sevonty~-two per-
cent. A high chool zirl, who was making low gradces,
increased her comprehension and doubled her reading
specd.f_Aq asgociatae professor in a university in-
creaged his readin~ score 819, i !
"Thers is a close rolationship betvcen a person's
reading voeabulary and suceesa ag success iy measured
in America. A rocent study'reﬁoaled,'with surprising-
ly ‘few exceptions, that persons who have attained nore
than averase success in their field or endeavoi have
darge voceabularies hiether or not théy had o forinl
Q cation, There is 4lso a close relationshin betueen 1_0()
y-aize ol quality of, one's vocabulury and hig. :
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"peading abllity.
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.The size of a person's voeabulary .
would be measured by the number of words that he knows,
while the quality of it would include the different
moanings attached to words he knowa. For exomplse, the
word RUN has fifty-one meanings.  © - o |
Since the spotlight has been turned on development
of reading ability many people have asgked, Mihat 18
roading?" One author says, "Reading is thinking." A

psychologlst says it 1o a "montal process." A psychia-

syas it {s tho "abLility to capture the thoughts of a
writer as they are expressed-gp the printed page." An
advortising expert says that "i

trist sdys it 1g "an emotional experience." An educator .

t ig @ means of increas= -

ing sales." Martin Luther considered it a way of ex- .

tonding roligion. A coamunist thinks reagding is‘one'of‘

. the.neans of gaining additional fellov-travelers. The

gtudont who has good roading skills says reading is fun.

, The poor roadoer calls it hard work.

Dr. Adler, in his book referred %o aﬁove; says thef%
are twenty-four moanings of the verb READ., Ve read a .’

Some people road palms while others re%d‘crystal-balls.
Sometimes we read billboards that have/not a sentence in
print, Astronomers read the starg. ‘Somo of us read

tho signs of thu times, whilo otiors are readiny speedo-

motors or thermomoters.

wWriters are doing more and more writinge. Publishers
aro doing more and more publishing. Readors are doing
more and moro roading. If all readers should make a
decision to roud, not only more and more, but also betbar
and botter, what woulj be the erffect upon tho writer-
publisher-roador triumvirate? <

L
'

-book, newspapelr or magazines We read between the lines.

»




SOME RECENT OBSERVATIONS
" Ralph'W. House ° ‘
Stape Teachers College;, Kirksville, Missouri = .

The obgervationsz reported here.are tho reoult of .
porgonal visits made this yeur to colleges and univer-
otties in six statos--Iowa, Nobraska, lilssouri, Ark- .
nsag, Toxas and .Oklahoma. . -

. The purpoge of the visits was (1) to get better
Aoquainted personally with professors in collbges and
universities who are working in the readfng field, (2)

- t0 obse: e‘the'physical_facilities for yeading pro~-

. grams, (%) to identify the reading godlp, (4) to re-
quést sumymaries of programs for presentation to this
moetiny of thos@oiaferences . | S

- Very xemarkable progress 1id ovident in the ayea
visited in\ provision fhade for both physical facilities
and teachilg staff for reading prografis. A% the risk.
of incurring tho ill-will of some, I fiould like to
report that\impressive programs wers )

" University of Oklahoma, the Universifjy of Texag, Uni-
vorsity Hougton, TexBs A. & M., Soutfern Metho ist .

. Univorsity an{l Texao Chrigtian Univepsity. More than .
fiftcop hundred otudonts aro improv bg thoir rpading. / ‘
reading ability in Lho reading laborfatories and:cliniea

of these instijutions each year. Tyo or more jof the .

following meh'lical alds are in us§ 4in each institu- - X

tion: reading pacors, films, tachijptoscopes, tele- -

binoculars.  Togbing has significant placo in/ each of

the proyrimg. ' : . -

e - -
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Sevoral Pqrsos in charge of r¢ading programs in
institutions visited were requested-to oubmit a-sum-
mary of tho purposds of their progyams and the pro- °*

'ollowing are ijicluded here.
Fron the Univority of Texas' eading Laboratory
B . K. Shaping the Spudonts Point-pL~View (from Dr.
' - .Bliesmer). |

We foel that the \most unique way in which we. help
students in our reading program isfin our attempt to
| ' place students in groups where thej will have thé
| best chance for receivinz the specific help they most
' need. Most of these groups are smgll (10 tq 15 stu- : :
o  nts), and we stress yyrious comp ehension skil%s in !
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£ty pall cvoupse  Ouw largont rrovps prriicipate ina’
procran Inoyideh opoel of ro*ﬂln' la uuphﬂhtuod and In
uhlch roaddn: £ilma nre ucod, I ‘bollova “tho papor which
Dr. Dotgon savo you wlll givo you,a litHle moro dotadlod -
oxplanabion of our work horo. (Dr. Bliosner)
B, Tho Rondin; Improvosiont Progam (from Dr. Dotgon).
Tha Ryxding rro sram on this campun ia vary fortun-
ato in Lte purbienlar sotilng = by boing in ‘the Toshing
. and Guidaneo, bhuroau we ara ublo to be of sorvice to the
.+ .gtudont In mony of .tiio facohio of himaolf thai ho moy
wigh to ilnvestizato in tryins to diaznose his’reading -
noeds and hirmsvlf. /e havo counsclors vho can discuss
viibh him his vocational choloe, academic problems and
« personal® problons LT he fsels it advantegeous, to ‘ox xplore
" in thogo areas. Should tho student and the counsolor
do¢ido that somo objectivo tosts would: help the student-
in his offort. to undorstand himself, tho paychonetric -
divisgion in equipped to administer and ggore a wide -
,ranse of aptitudo, uchievomont, intorost and porsonality
$ogta., Thero are clinical psychologlsts who oan adminig-
tor and interpret projectivo tests. And if the student
and counnolor should wist to confer with a psvchiatrist
tho gtudnnt ls voforrod to tho Illoalth Contor. All of
thig Lo part of our Roadin, Prorran. o
llov, nll of thin givos you gonn idec of tho seope
and ponaral thinking that goos into our Readin~ Improvo-
ment Pro ;ran and consaquently detorminos what i will

- bo. sould 1liko o discuss with you, moro specifically
tho Roqdinu Prosraa iteself, I think I'11l do this by
olving you a deseription, or.an outlino, of the procoso;}
v student '03" thropsih in the Reading Progrnm. o

I. Studoxrts coning; to the Burcau aro usually solf-ro-
: forrnd. In many instances students will oomo when
Y  doans or instructors have suggestod the servicos,
but nost of thoi come ag solf-refeorrals, This
means thoy adtivoly want help. .
II, The Roadinj Improvomont Program is non-crodit o
tho student cones socking only improvement. R
: "III. First, ho is givon a battolry of tostg--to date in- ..
: cluding.
a. 'Iwo roadins acievoment te etsg,
b. A scholagtic aptitudo tost
) ¢. A porsorality test
7\. IV. On tho pasi of thus re.dins tests' scoros ho 1s
' placed ia a group: ' .
o . a, In thls sroud qLLJ.n' o sots lLis tost scoros

9o 103 RS
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intarprotud té him, ”\*" o '

b, lo my soolk an. tndividual conforonco wth one
of ua for furthor disouonion of his tont v
BOOY00,. v o

V. Tho Group meets for ono hour, threo times a week, .
ond *tho vocahulnrymgroup to which ha is ansigned Iy
meotg for one hour twico a wook. :

VI. Lot mo toll you about tho types of proﬂph wa |
have thig somoster.
a. Ono croup conniats of ‘very siou reuaors and
., ‘inadequate comprehenders--persons in this
- group are word-for-word readers;’ tney liter- :
g o - ally pled. With this gfoup we initially con- SR
+ centrate on frooing them from this word-for- -- L
word reading-~thon move into conprohensxon
T Bkills- .
"b. Another group is compoged: df students who
"+ read somewhat slowly and whosée comprehension
13 a little better. Here we work on various
- S comprehenﬁion skills; loeating main 1deas,
skimming, critical readlng, but ‘all this is
done with an emphasis on roading a Iittloe
Tagtor.
c. A third ﬂroup constst £ vory good roadorg-= -
rata may be a 1littlo @fgw, but tiio comprehen-
sion scores aro bottor than avorage. In this .
. group vue work on eqsontlalgy the same gkills i,,}
+ ag in the latter' group,. buP in more difficult ST
manuals--arain working for! spoed, o ¢
‘4. Tho fourth group, viorks prlﬁcipally on in-
crousing thelir rate of romding, with only.
minor omphasis on comprelens ionr~~no poor com-
prehenders are:put in this group. We use
Tilns as a pacer for this group, .
Thon there are tvio vocabulary groups-~-ons for .
thoge whose vocabulary is ratner restricted and’
the other for persons whose vocabulary is rather
variod or oven better than average.
VII. The- prosrarni gy vary in lengsh from 9 weeks for’

the film group to two . semes sters for.some of thom 3

neodins more work. . 41
\
|
\
|
|

o KT ol R Frm T~ - 8 re:

R S 23

VIII. If a student poses an OsprlBl]y conplex problem

~--fron ‘the viecupoint of diar snosing his reading
gkills, Dr. Emery Dliesmcr, our rcuding consul-~
tant, hlll sive hinm a\rathor thorouﬂh diagnostic
battory, and the studont ﬂobu~indi*1dual help,.

T 104 . "
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TX. At tho end of tho particular program for the stu-
© %' dont, hevis given an‘equivalent form of one of
tho reading tosts ho took upon entering £he pro-"
. gram, This is sod;ﬂo give us dome objective
-moasure of hisg mnprovement., This test is algo in-
- torpretod to the student. : !
~+From Toxag Christian Univorsity's Roading Laboratory:

. ofapins vho Studont's Point-of-Viow. ,

x "~ Sueeczss in colloso doppndg upon the ability of a
gtudent to read woll. The bylk of instruction is to be
found in books. . Mastery of Hooks is open only to those
who can read with some falr gpeed and some fair dsgree
%f comprehonsion, With f ¥ exceptions studenta who are
put on probation or who ape dropped from college for
poor. secnolarship are gtudents who read slowly and with
poor comprohension. Many students havae not developed
reading ability compgrable to their inlelligence. That

wis, they hive minds.good enough to learn even more if
they could be trained to bettor reading habits. All
collego students, regardless of how well or how poorly
‘they read, can improve their reading ability by taking
training offored, in a well equipped and wdll directed
reading laboratory. : '

The procram is not oxclusivoly,a romecdial program. -

Students who are alrcady good readers are admitted to
_the laboratory. A nunber of graduate students and
adults from the professional and business ficld take the
work. o . '

B, Students clagsified in three ways.

1. Students who are doficient in.reading

24 Students who have approximately average regd-
ing ability. A )

3, Students above avorage-in ading ability who
want to become highly pro icient in use of the
printed page. : - S

C. Twenty-two Sugrestions to students.

Think with the writer. Think boyond the writer.
Ignore external anditory stimuli. Get the authors
thoughts quickly. Suppross internal wayward emotions.
Trugt your mind while reading. Your mind can be trained
Yo vork faster., Pleasure may come from agreeing with
the author. Ingreasc your voecabulary by learning new
‘words. -Practice trusting your mind. Your mind has
pover not yet usod. Satisfaction may result from dig-
agreein; with the writer. Let your mind enjoy action

EH{I(jwhile roéding. - Read, réqd,'reqdﬁ Reading is q‘giggsgxg.

——
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Increase your vocabulary by learning new meanings of
words you already know. Some people cheat themgelves
by not harnessing the power of their minds. Do you? °_
Devolop additional montal powexr by reading. Think

" Memorize varely. ¥ast comprehension’
ntod pdpe is excellent practlice in quick - . -
Read, -read, read, read.-
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WORD A ‘TACKZAND VOCABULARY DEVELOPMENT
Mrg. Haze Horn Carroll{Mrs. Timothy)
Sout§e1n hdethodxstﬂJnxvers1ty . af
4 : N .
‘attacl will bo émrhustzod in'Lh1Q'ﬁiﬁbudsioﬁ;-
yith yo alulary dovoloprient as a by-products To put it
in ai-pepular stroumlinod titlo—-Word Atﬁuck Gods to R

Colloge, .- : .
Aftor all, our vocﬂbulnrtos do cnluvgo aB e shurpen
- our word attqck skills., A

~ To bc;ln vitk, I should Mke to buko a {ovi minutes
to asﬁ you fo writoe/down what you do when you meet an
unfamilfar word. - v
Lasgt year the &irector of ‘our Reading Clinic "was -
- worliing vith a«grqup “of 90 school principals and/admini-
, " strators. She’agked them.for this same. 1nforma ion I
..~ +have rbguested from you.
: ‘Some of the angwers viould hqve startled yo' and ]
caused you- to think of the réed for word attack skills
at any lovel. Onc man said: "Gei soneone to go to the
e dictionary." Anotlor said, "I- ‘wek my wifﬁ." Still an-
g obheyx ropliod "I ig io oaqontizl that I- got the mcan-
ing I ¢o to tho dicttonarj." )
Of the 90 educators Jmost used tne dictionary or con-
textual clucs tp cain the moaning of rew words. Qnly’
eirht used word-form clues. Bight used atructural analyb
gis and seven used phonetic analysis.;
+In roporting these apmswvers I hav01mentioned several
‘methods of word atxackkjﬁﬁpw T ‘ghould" like. to* list five.
methods which I shall diucuuo.-,They are;* word form, -
structural analysis, phonetic analyqis, conﬁe&tual clues
and-use of tho dictionary. I
I mentioned the results of thls informal quesbion-
naire to indicute tho need for the teachlng of word

attack skillg in college 80 thdt they may be’ uoed there.
and in udultii}'n{g///

. TFrances Tripg~says in "Inprove Your Reudlnr" that
many college students do not realize hov many vords. they
~&  do not krov, and do not care cnough to do anything, about
© it wntil they are taughb hdh important a good vocabulafy
ise 2 '

Sho tellg tblv 1nteroatin" little'oto ¥ She- has a
\ studont protvnd ho ig roins into-a booLatoro to buy g
- bookd Thom all the words in the bogk he doesn't -know
ay, "Lot's dlsappear. 'This studon .nouldn't appr601ate -
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us anyhow because he (sn't knou what we . mean."‘ 1Qeu
student wwould pick up the book and in astonishment :
call the clerk and complain, "Look here;,. this ién't
right. I'm paying hard earfiod cash for this book and

I do not want one full of blank spaces., I want every-
;thing I'm quing for."- He then would piegaanother
- book but he still viouldn't get what he wds paying for
.unless ho hud somo way o unlock the.words he did not

knovi, )
Tor = thorough understanding of these unlooking:

- skills I am poing to oxplalin thom as thoy are first
tﬂ\l&kxt-,-- e

Using word form clues is Lhe noting of lilonesses

o ahd differoncos in vords. The child who notices that

sand 1s J like hand except for the beginning is
notlog word form. The skills essential (noting like-

‘negses and dtfferonce ) for using word form ¢lues are

basic-to succesasful structural and phonetic analysis.
. These two types of analysis are interre

often must be'combined.in attacking a work. \In these - .
.. instancos structural analysis loglcally. preceded phone-

tic analysis in the word attack procesgs,

. Caroful scrutiny.of worda shown that thoy ere T~
1atod in"fumilies. Rach vord has its anoestors cou-
sins and distant rslatives.

Each family 1 descended from a parent word, and.
through every word that belongs to- hhat family has al
specific meaning of its own, it°is always related.to
the meaning of the parent word. TFor exfmple, the

- words port, nortfolio, portable, and porter.arc all

.descdendants of the word porto, a Latin verb that means

"o earry." T ..
Each hasg 1its’ particular meaning bubathey all refer

in some way to the act of carrying. Now, suppose you

eame across the word: gortaée-—you could guess it was

a cousin of porter and a descendant of P&pa Porto. So,

learning a number of parent or root words of the Eng- -

1ish language will help you to guesd the femily con-

“mnection of many unfamiliar words you meet.

C

Learnlng the,meaning of commonly uséd prefixes and °

suffixes will glve you some more tools in your word
detective kit. -~
So, ledrning parents, prefixes and suffixes will
make old friefids of words once strange. If you meet
importable, you kmew im means "in," port means "to.
carry" fgnd able means what it swys——who%ly, "able td

carry 1n." . _
| . '-lOl_ 1018
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. Anothor phase of structwrdl.analysis is'dividing
worda into gyllnblos., And if you can pronounce the
syIlablos that apposr you will f£ind thot many word® that
vioro unfamiliar in print arg famiiiar whon you pronounoe"
thum . ’ -

A vory uunblo oyoton of diyfﬂiub ywiards is given by °

Kottmoyok 1n hils “liandbook for Remodipl Roading." ilo .
givon Ltho rulo that tho number of vowols (oReopt* £inal _'
E and double vowels which count ao ono) dotornine the

" numbor of syllablea a word will have. v

‘ Skills decone mqro autoratic when®*thoy are practicod
systomatically ond regularly, In order to provide thig
I havo tho practico in my classocs of having what wo call
"the throe now wordst on the boarde#for cach meeting.
These aro not always new words, but each one roprodents
ons of the throo .main parts of structural analysie which
aro: looking for parts of a compound vord, -looking for -
faniliar profixes, suffixes and roots, and dividing '
words gccording to the rules of patterns just ‘explained.
These three words-are kept in columns, one colufn for
each division method. A new word. is added to'eaph col~- 4
umn at cach class mecting. ) 20

Examples: h . yeve ey <L
RECEIVER/SIIIP _RE/DOU‘BT/ABLE ’ RE/DUN/DANT
th/PLATD N DIS/MEMDER/MENT ve evev, - .,
EDUE/WISE ‘DUGT/LEBS . DoOC /TO/RATE ‘ )J\ '
- ' _ vG CV cve oV .
: EC/T0/DER/MAL ’

. Tho building of theso lists in columns inpresses on
tho students theso methods of attack apd gives to me far
. botter rosults than any other méthod of practicin@ khem.
- Phonetic analysis will not 'be givnn@as puch emphasis
in a colloge group as gtructural analydis but the re-
viowing of some phonetic elements is h&lpful, I believe.' )
‘The onos I suggest are: (1) Two vowel letfors .may he P
used to represent variant single vowel sounds as-AIl in
rain and plaid, and ag 00 in food and good. (2) Biph~
thongs or two _vowel sounds blended to form one ‘Spgech
sounds (3) The only vowel sound in. a word or syliable
4s affectod by an "R" if the "R" follows 1t, . (4) If
- - "A" {g the only vowel in a syllable ar, word and it is
 t followed by "i® or "w", the "a" thcn has neither its

: long nor its short sound. : JT',;} ]
4 - These rules are most easily taught, I belleve, by - SH .
“osting a pronunciation chart containing theso elemenbs/) £
[:R\!:nd a koy word. The list I use is: _ . ¥ ‘

- "‘""'"'"m ' v\' o 102 . 109 . '~ ‘
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,~ ‘ol-oy-yoll--boy K _ ar~-aw--taught -strawberry.
. ouwmhouse ' ay-~tray '
" apr=-gtor . . . -Gu--goTev -
wr~~furtle : oo-~~broom s
or-=forn ‘ _ oo ~=book . T S
* ire-bird " aie-snafl <
= @ie=plald ¥ .
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... laat yoar at thio conforonco Dr. Fiohlor prosonted
>4 most intorooting digougsion of-thio oystom of pro-
nowneing and gotting tho gound of wiordo by using holper
words. For example, malign could bo pronouncod viith
$ho holp of sign and glign. o Lo
_ Ono of tho mqap profitablo :and onjoyable moans of -
rocognizing words and getting tholx moanings is from
context. . The pocessary contoxf*may coms befors, after
or both before and after the unknown word., It may
appear as an appositive, 8as. a qualifying pp:;asef, .or in-
parentheais. > < e ' .
. Guossing meanings from contéxt is a valuable de- ¢,
. ~vyiee--and .according to our informal surveys, the most
frequently used device. But to depend on this alone.. .
ould cayse meny mistakes.' - - S
A + The #1fth and last method of word attack which I
 shall mentlon is use of the dictionary. I pub it last
- because I,belleve that. other methgds should be used -
‘first, so ag not'to interrupt reading.  But it-isa °
valuable tool and &ne that should be uged easily. To

.| do this, -use of guidé words can be taught, (Students

don't. alwdys reach college knowing this.)

- . It usually is profitable to discuss work drglné;

syronyms, antonyms and homonyms. ‘The big unabridged
4 dictionaries will, of course, give more complete and
dqtailed infermation. e dictionary should ve fuged=-~
bih used wisely and as 8 t0ol--not as a érutche =~
» I, have discussed word.form clues, structural.and’y
. phonetic analysid, contextual clues:and‘use of a diec-
- ttonary as five methods of word attack. The use’ of

thege will aid 1q_word_recpgni§£oﬁfand word meanings - ..
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GROUPING IN REMEDIAL READING *

Elsie Dotson &
University of Texas o '

I. Since I on currently involved with this problem of-
trying te group studentis in the noat effectivo monner, I
have geveral rather.streng foelifigs *on .tho subjost, and
tho first that comos to nind (I'm surg this Lo boocaugo
it "o the eno that hoe afforded mo tho most diffioulty
latoly) 1is tho multiplicity of practical congidoradions - .
‘that you nced to have in arddr to launch into this. I
would liko to co into a fow of thogo with you, binoo

they aro agsuning such a placd of orinonce in. my thinlt- -

inge: '
A Sufficient timesfor individual interviews. Anytime :

' ~you worl: an a group basis, you are going to hnve to
- 8llow 4ime for .individual contacts, -
B. Adequate legaon preparation and sufficient time in.

’ “Wwhich to “do this. In working with people -on this .
problon of readihg improvement, yoa will have to do
.a lot of improvising, i.e,, using materials in ways ,

" othor than tHoso designatod in manuals and finding

“3  now matorials to moot- current noods. Also, you-

Jwve to know the matorialas woll. onougth to be.able ’

. to uso thom in stimulating further thinkinge

Anothqr facttor involved in this considoration of

‘adoquato propuration is planning for diversity with-

in the group. There nay be timés when you will want

to put the group on an assignment while you work

“with onlyione or two membors of .the’ group. This
nvolveSvputt1n~ the group on a meaningful task--

not: Juot one that will keep them ocqupied while you

*work with .smaller numbers.,, .

C. Diversity of materials. Ag you can see from the
N previous point‘I juet discussed, you will need a ¢
divcr51ty of materials'if you diversify the group.
Also, you may want to gwitch activities entirely
. for a while and" "this may neécessitdte -completely
different muterials. ) .
D, Interest in group activity. 'On a more personal
‘bagis~~but ‘a very praetical one~--working with’ groups
, requires a belief, desire, and proclivity to_work’
'in a group situa%ion. .

These are some qf tho things I think a person should =

thinL throuuh thor%ughlj if he 1is interested in working

Do 11100
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e viith groups. And I cannot omphasizo onoygh the amount
: of tino you will noed for proparation und for indivi- ~
dual contoota,
II, Vihy group? Now lot uo go into somo of tho why's
of grouping. . .
* A, Hoaogohous nrouminﬁs.
Viell, of courgo, ono of the nost obvioug and
plausiblo reagons for groupiﬁ& ia to try to ‘got -
otudonts vilth similar problems in'tho same group, .
thoreby malking Lt poasible for you to vork moro
intonoivoly with tho problem at hand.
B. Vary the sizo of tho proups:
By grouping, yau ocan vary the sizo of tho group
docordins to the gonls you set up for each group-
tho goals boing dotorminod to.,a great extent by
» * '/ the needs of tho students, Theroforo, in my )
opinion, somc skillg lend themselves to a large . .
group anproach--one thot is relatively mechanical
~-=such as working on increasinu rate of reading, .

-~ while the optimum conditions for the dequisition
. ; of mggt comprohonsion sgkills call for smaller
grefpo. - *. .

ndlvidudlizod approach:

f you aro ablo to dotormine whon and whoro

mallor »roups are tho most effeotive setting for -

certain Etudios, thon you can uge a.more indivi-

dualizod &pproach within the small0r group. The
members,within the group will have a greater
opportunity to expross themsulves, both to you
and to eath other.

D. Gives the instructor a chance to keep in tempo PO o
with the individual. By working in{smaller M |
groups - the instructor knows when % change the
activity of the group, whon to vork on different

. akills. By working more ihtimately with the..
group, the insturctor is better, able to know when
to reagsure, to support, -and to criticizeé. Also,
the instructor has a better chance to know when
to refer the gstudent to'other agencies vhich
might- be ‘able to meet. other nceds that could be’
intorfering with the studéent's efficiency? SJuch
other, agencles as provide: (1) Vocational pui-

/dance, (2) personal counseling, (B) opthalmolo- .
.sical care, and (4) tutoring. T

L E. Greater opportunltj Tor diagnosis. By workin@ in
Q smaller groups the instructor is confronted:with

oo ws Ai20 - . o
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an opportunity for continukng diagnonis and & ly—: 1
alg of "tho obudont and his roading okilla.,” < *
F. Smtll hono;onious groups prqvidg o groator grovith
v olimate, In o omallor group sotting tho otudont
hng a grontor oppertunity to find himgolf.
1. Glves him a‘chanoo to got support through ident-
v ifying with othoro. I havo noticod that in
groupa in which thoro io a.groct diversity of
okills, gomo students tond to shut thomgelves
_off from tho groups -But a similarity of pro- ‘
rormadco seoms to,invite participation; with: v
othors liko himself the student is freer to-see
hingolf as ho ig--to explore then, why he is R
this way, and why others aro. It.1s rathor -, : /
obvious that thiec student must first accept his
his levol of preformance before he can change
- ite , . - ’
/2. Social climato. Small informal groups’ soon
become a social as well as an jnstructiondl °
gathoring. This makes for more interaction, - |
self exploration, group reagsurance, encourage-
ment , . support and criticism.: Also, it is a new
reading atmosphare, and thereby becomes a posi-
tive conditioning exporierice in place of the - A
unpleasant expeflencep tho student has had pre~ . .

g ) ' ‘ yiously wiith reading.
III. Basgls for grouping: ~ . K . .
Well, aftor all this talk about why one‘should try to
group--we come to tho Vasis for Erouping%g'This'is an )
enirma to me, I will admit., What 1is theimost effective -
“mothod of “grouping? Instcod of attempting to ansvor .
that quoestion-~for I donot know the answer--just ‘let me i
tell you how we gre doing it at ¥he University'of Texas
and why., ' o o T
~ Ae Small groups, you gathered from all I hayo’said
, Previously that I favor'a relatively small group,
by this I mean anywhere from 5 to 15, *° oo
B. Homogenous aspects. Also you have gathered that.I
believe people of similar levels -of attaipment o
should be grouped togethor.' We use a somewhat gross
means of doing this--namely:

(1) All students who, on the DRT,” read bélow 200

wpm and who geﬁ'belOW'aﬁ% of the comprohension
questions right, are put ifn one group. .
. _(2) studéents who, on the DRT, read at a rate -of be- )
ERIC - twoen 200 wpm and 300 wpm and who get 75% or

w6 L3 0 L
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| more of tho comprohonsion questions right are
. ‘ groupod togothor. )
(3) Thoso roading botwoon 200 wpm and 300 wpm bub
who got only about 60% of tho comprohonsion
quootions corroct aro groupod togothor.
(4) Thogo reading fastor than 300 vipm and who- got ~
e 765 or moro of tho quostions ocorroct aro |
grouped togothor. - "
y grouplag this viay we havo oliminated two rathor
obvious difforoncos in skills--rato and comproe-
hension. . Il
11 we are aiming for here is that on one will
finish rending way ahead of the othors and no one will
consistontly get more right or wrong that the others .
when we discuss meanings. As I have mentioned before, :
1t has been my observation that glaring discrepanoies
seem to serve to drive some students away from the-'
group. .We do shift studonts from group to group. It
" sometimes happens that even though a person's scores L
- on the DRT are’ similar to the scores of others in his ¢
- group, his behavior in the reading program is quite ;
:-divergent from that of the others. In this case he is
“usually shifted to another group.
A I am sure that you, like I, feecl that grouping is
one of, the most pertinent problems facing us today and
~ should any of you have other *basis for grouping I

o

LI

" would welcome the opportunity to discuss it with you. -

LA
)
fg .




| . N ’ 3
| . : A

THE SOUTHWEST READING CONFERENGE; 1951-1953
- . Migs Lucile Willowby . o
University of Oklahoma : -

I
“Docauro tho Southuost Roading Conforonca ig'a unique! :
orcanization, no far oo any of ita mombors know, soma off
tho dotailo of iteo oripin and function may bo of intorcel

to now mombers of the Conforonce or to collego roading
spocialicta in othur goctions of the Unitod Statog.
In tho fall of 1951, Oscar §. Caugey, Director of 3

tho Meading Laboratory, Texas Chriotion University, wrote ;|

~ to the diroctors of sevoral other reading programs at '
Southwoatorn collegos,. agking if thoy felt that a con- |
forenco on college roading would be useful. " The replieﬁ',‘d
to this inquiry encouragod him to go ahead,wiﬁy plans * .
for the first meeting of the Comferenco, whi¢h”was held ! .

" on April 25, 1952 at Texas Christian University. The i |
program for this first meeting-was planned by Dr. Alvert

: "7, Kingston, Jre, of Toxas A. and M., Louie Harris-of - -
Oklahoma Colloce for Women, and Dr, William Eller of the
University of Oklahoma and Oscar S. Causoys - o

Reproscntutivds from fivo states attonded the April

mootin;; in 1952, whicli. wag devotod to tho practical
problems of oporation that wore encountorod by the read-
ing improvomont prograris in the region and wore suggest-
cd by the thomo: "Dovolopinc a Reading Program for
College Studento." Because thore werse quite a few per-
sons in attondance vho had not yet set up their local
reading programs, but who were faced with this necessity,

-
N

sions ifi which the directors of the large college read- - ‘
ing programs shared their experience~based "know~how" : f.
with tho poople who had yet to build their programs.

At the ¢losing session, the Conference voted to pro-
vide Tor 'a continuing organization and elected Mr. Causey .. '
chairman of a committee authorized to publish the. pro-
cocdings of the Confercnce and to arrange for a 1953 S

cmeeting. Additional meibers of the executive committee
includedzﬁuaolph Fiohler, Head of the'English Department, b
Southery (Arkansas) State Collegg, Louio ?h Harris, De- B
partuent®of Psychology, Oklahona Collcse for Womenj;:
Ajvert J. Lingston, Jr., Dircctor of thce Reading Labora-
tory, Texas A. and Le; and Willian Eller, Director of
.~ the Readin; Laberatory and Clinic, University of Okla=-

. (S L
EMC homa. . . 1 15 R
’ - : - 108° ' |

-the Conforonce procram evolved into a series of discus- i o




Purposen of the organization were t# mako known
o othor interéstod porsons the procedunes used in '
programs- of ‘collogo level and to oncour‘,: furthor ex- ’
porimontation and research.’ Momboership ki s oxtendod
also to thoso nggoclated with industrialjahd othor v
« adult reading improvemont progroms. L
The sooond annunl meoting wos hold Déco bor 12-13,
'1952, at Texas Christian Univorsity, as
of a decieion to have tho meetings durinaﬁ
somester rather than in tho epring. Thom
. foronce anil of tho 1952 yourbqu vas "Imprpving Reading
Progrums for Gollece Students and Adults."\ Mr, Causey
vas ogain naméd chairman of the executive dommi b tee
which included Misg Loris.DeFigh University of \Tulsaj; -
Tandy W. MocElwoo, f :
Pellettiori, University of Hou n; and Dr. [Kingston.
"What Golleges Are Doing wﬁﬁz Reading P
was tho theme of the third annual Conference
_/11-12, 1953, at Texas Thristian University.
business gogsion it was voted to change the
‘committoo to six mombors serving three-year
with provisions ‘made in the eloction of the }
sons in 1953 to allow tho olection of two ccf
members oach. yenr_thoreafter. It wasg aloo
elect two from the rotiring committee'a d

of\the Con~ -

gDecom er
At th

linit -
) porsons

, weey, who .
. was subsequently named chairman, and Kingstpn from the
retiring committee for three-year terms; Ra‘;

tate ‘Peachers College, and Roy- Sommerfelw Okla-
homa A. and M., for one-year terms. R '
Indicative of the variety of sponsors of rdading

¥

ograms and of the type of persons interested imthe
ezding problem at the college levol is the distr“-u—

at'the conferoncos. Thelsecond meetlng has been chdza
‘to represent the three meetings: .

Director of reading clinics or laboretories 8 1
Reading consultants or teachers K]
Deans ¢ . 2
Hends of Departments of English o .3
Director of Testing and Guidance i L1

i

[:R\!: Director of Guldance

R T e
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‘throo coi%peos in sevon states, Kansas and Misgissippij:

an

*  Oourisolor-Psychologist
Counsolors in Guidance
Prosidont of Colloege -
Teachors (from instruotors to profeSsors)
English
LEducation o
Social sclonoses, history o .-
Pasychology )
Guidance
Staff Members of Industrial Programs
_Representing High Schools .
Graduate Students
& Optometrists
"~ (Some others did not indicute po itions
or departments.) é% -
The increaso in the attondance and the number of inq

=

— .

S EARHLDDO G

a

%

stitutions reprogented at successive Conferences reflectn 4
the growth of the Conference and the continued interest: 8

in the problems of reading at the adult level, At the 3
first meoting an attendance of forty four (the forty- 5
two anmes listed in the Proceedigg do not include that .
of Dean Thomas F. Richardson, who appeared on-the prg=

gram) reprcgsonted twenty-nine collegés in five states-%
Texas, Oklahoma, Arkansas, Now Moxico, ‘and.Louisiana; "
six high schools i Oklahoma and Texae- and optometriete.

According to the gocond yearbook, attendance at th9“ .

pecond meeting was seventy two and reprosentfed thirty-f
boing tho two now ones; four industries which sponsor |
adult roading programs; five high schools in two statds;
and optometrists., This repreeontution continued to. 0%~ .
pand in 1953 with Missouri and Indiana making a total!.
of nine states of which forty-two colleges and univerﬁ :
sities were reprecented. Represontation,of. .the high’
schools, industrial programs, and optometrists remained
about the same. Altogothor, fifty-six different collegee
and universitios and sixteen high schools have been*&e-
presented at the three meetings held by the Southwest
Reading Conference.

One of the most obvious trends in the program of "the’
Confercnce has been toward researeh, The first meetings

wiere necessarily concerned with practical problems*~ how !

to use tho tachistoecope the use of reading accele tore
etc. Rescarch was not excluded ‘hoviever, and increased
in importance in the successive programs. ;It appegbev
that results of experimentation and research.will son-
L . . C f;\' o
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-ﬂnue to grow in importance in future ma*etfngs.
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o REPRESENTATIVES IN ATTENDANCE
: AT ANNUAL MEETING

-
3

,

Mrs. Dorothy Cantrell, Arkensas Stato Teaohere College, '
‘Cohviay.

v }iss Jacqueline DeCamp, Arhansas State Teachers College,
s ‘ Comvay
‘Dr, Rudolph riohler Southern State University, Magnolia
Dr, B. W. Jordan, Arkansas College, Batesvitle ,
Dr« David hcAllister Arkansas Polytochnic College,
Ryssecllville -
lir. Warren U. Ober, Southorn State College, Magnolia
¥r, Leon Vawter, Arkansas Agricultural and Mechanical -
' College, College Heights ~
L . Dr. Joe V. West Hendrix CoJlege Conway
- - INDIAMA
Miss habel Culmor, Indiana Univorsity, Bloomington
KANGAS

, Dr. Richard H. Bloomexn, Viichita University, Wichita

s ‘Miss Evolyn A. Hinton, Univeraity of, Wichita, Wichita
: Miss Iva Pickering, Friende UnivorsitV, Niqhite

Y N{' . LOUISIANA
Dr. W. L¥ Bergeron, Louisiana Polytechnic Institute,
- Ruston
Dr. W. J. Bordelon Louisiena ‘Polytechnie Institute,
Ruston .
Nrs. Amelia Hatcher, Louisiana Stete University, Baton
Rougo

Miss Annie Laurie Miller,. Louisiena State University,
Baton Rouge :

Dr. C. To Woodard , ‘Louisiana Polytechnic Institute, |

Ruston
MISSISS PT ‘
'Dr. Ralph C. Staiger, Mississippi SOuthern Colleﬁe,
Hattiesburg "~ . '
) MISSOURI
Dr. Ralph Vi, House, State Teachers College hirksville
HEW MEXICO -
Mrs. Gene R. Chiev1tz University of New Mexico,
Albuquerque -

e Captain George ﬁ. Mutch, ,New Mexico Military Institute,
#  .Roswell e :

OKLAHOMA
_T[:R\(:M1ss Elaine Deileo, Phillips g University, Enid
| - ] A2

ARKANSAS ' I
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Miss Loris Deli University of Tulsa Tulsc

.Dr. Eur] C. De y, Tulsa Public Schools T

Dr. William Lller, Univerpolity of Oklahoma, Jorman

Mr. Fred B. Hagor, Connors State Agricultural College,
Warner

dr. Loule E. Harris
Chickasha "

lir. E+ R. Higplins,
ville : , _

Mrs. BE. R. Higgins, Central Christian-dollege, Bartles-
ville. . .
Dr. Ernest A, Jones, Northeastern State College,
'Iﬁ%hlequah

Oklahoma Collego for Wonen,
’

entral-Christian College, Bartles-

“

Dr:ﬁhoy Sommerfeld, Oklahoma Agricultural and liéchani> |

cal College, Stillwater g

Dr. C..B. Trammell, Scutheastern State Colleﬂe Durant

: Miss Lucile Willowby, University of Oklahoma Norman

quother M. Angelica, Our Ead of the Lake Gollego San -

TEXAS

Antonio

. . Mr. J. R, Baﬁqi’n, Humble 013 and Refining Company,

Bagtown

Miss Constancc~Lm_Qeach Texas State College for Wo-

men, Denton
Dr. George C. Beamer, North Texas State College,
Denton - '
Dr.: Emery P. Bliesmer University of Texas Austin
Mrs. Dorothy Brdcken, Southern Methodist ﬁ%iversity,
‘Dallas

. .pr. F. Allen. Briggs, Hardin-Simmons University,

Abilene - o

' lirs. Elsie Thames Bundy, C leburne Public Schools,

Cleburne

Mrs. Hazel Horn Carroll,. Southern Methodist. University,
Dallas

Mr. Glenn Casey, San Angelo College, San Anpelo

‘Oscar S. Causgy, Texas Christian Univcrsity Tort

u

O

‘Worth

Mrs. Mary C. Craig, Texas Wesleyan Collecc, Fort
Worth

| [:R\}:)r. Nell Dean, Univer51ty of Housten, Hougbon - 1
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Mr, Allen E, Denton Jr., Texas Agricultural and Mechani- - :

" cal Collegy, Colloge Station ' | -

~ Dr. Elsio Dotgon, Univorsity of Texas, pAustim T ¢
pr. Leslie P. Evans, Texas Chr apian University, Fort - .
VWorth S S _, L T
> Dr. J. Ralph Bwing, O.De, Private Practdco, 3719 Camp
* - 'Bowla, Fort Wopth - ST R
Mr. H. L. Ezoll, Johnson County Sghools, Oloburno.. '
. Deati C. J. Firking, Toxas Christian University, Fort -
° . Worth LT o L
-  Mr. c. Ei Goorge - Texas, Agricul_tural and Mechanical Col=-
lege, College Station s L

" Js. W, E, Hercher, Baylor University, Waco - .. ,
Mr. D. Do Hunt, Humble 011 antl ‘Refining Company, Houston
Miss Reba Jones, Texas Ohristian University, Fort Worth -
‘Dre As Jo Kingston,. Texas Agricultural ahd Mechanical

“

College, College Station " - PO
Mr, T« M. Lacy, Bagt Texas state Teachers College,
Commerce o ' IR A
‘Mr. J. W MeMillan, Humble 0il and Refining Company,-
-Houston S ’ N
* Mr. Walter C. Miller, Waco . . ‘ . .
Dr. G. C. Morlan, Abilene Christian-College, Abilehe
Dr. Cecil JwcMullins, Lee Collese,, Daytown : .
: .Misgs Mary Nell Odle,, Texah State €ollege for Women, - A
Denton ' o e ‘ 3
! ‘pr, Otto R. Nielsen, Téxas Christian Univorsity, Fort:
3 Worth - ' | o -
iy Mr. Jamos W. Patyomgon, Cleburne Public Schqol‘s,b'01e’—"'~’
i burne SN B T :
Lﬁ s :Dr. AdJ. Polléttieri, University of Houston, Houston
4.  Dre. Thomas ¥. Richardson, Texas Christian University,
Y C ) : . -
S LR Fort Worth . . " ) . o oy’
i Dr. William J. Robinson, Ph.D., California Test Bureau, ,
5349 Ellsworth; Dallas ; v - o
v Mrs. Ireta R. Simons, Riverside Jr. High. School, Fort °
0. 4 ¢ Worth A ' < : -

o

Q Dr. Carl E. Snyder,. Texas Chr_istianUniwférsiﬁy, Fort

{ Worth L L R
v 4 Mrs. Agnes C. ‘Tramer, Texas State College for Women,
' Denton- Y Pl = . C

o _Miss.LaVert-V-I_aflke'r, University of Houston, Houston

_ ¥ Miss Mary Hopo Westbrook, Tarleton gtate College;, L
: Stephenville : - ' . : - :
_Dr. Leonard R. VWhite, g.D., Privdate Practice, Fort
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: MrSg Olive Im Whitter, Texas Sbato Gollegea for, Womekx,~ CoTN
Denton, e PR

“Mrs L, L.“Wilkes, H11L céunw Schools Hillsbor ha :
T Mree Myrl Worhh, Southern Metnodist Ugﬁr@raigty, Dallaa
. ) ) ¢ .- ) v
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